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Abakumova I. V., Slinko A. E.
The Theory of Sense and Sense-Creation  

as a Methodological Component of the Conception  
of Information Security for Children and Teenagers

The authors argue that the modern theory of sense and sense-creation should be an 
essential component of the methodology of the conception of information security of chil-
dren and teenagers, as it is in the context of this theory the mechanisms of forming values 
at certain stages of age development are fully revealed and described.

Keywords: sense, sense-creation, sense sphere of personality, stages of sense develop-
ment, sense attitudes.

The modern theory of sense and sense-creation should be an essential compo-
nent of the methodology of the conception of information security of children and 
teenagers, since it is in the context of this theory where they fully reveal and describe 
mechanisms of formation of values at certain stages of age development. Its theo-
retical resource makes it possible to substantiate psychological regularities andpro-
cesses:

to introduce a child into the world of culture by means of development of extra  −
personal and interpersonal forms of sense;
in accordance with features of the sensitiveperiod of a child’s development to  −
direct the transmission of social values, aims, senses, norms and rules, taking 
them to the level of the child’s personal importance which is accessible at this 
stage of development;
to orient the child in the system of interpersonal roles and relations, to create  −
positive social distances in relation to the world, to create attitudestowards read-
iness for adoption of ideals, personal choices, decisions and actions in the future, 
more adult life;
to develop criteria and indicators of assessment of technologies of in%uence on  −
the value sphere of children (positive and negative criteria) according tocharac-
teristics peculiar to a certain stage of development of the sense sphere ofper-
sonality.

Basic concepts of the theory of sense and sense-creation
Senseformations de#ne in many respects the speci#city and originality of relation-

ship between the subject and the world at various stages of age development, char-
acterizing the importance of one or another object and phenomenon of in%uence 
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the reality comprehended by him/her. We #nd their description at initial stages of the 
development of psychology as an independent science: in psychoanalysis (S. Freud, A. 
Adler, K. Jung), neofreidism(E. Fromm), personalistic school (C. Rogers, V. Frankl), socio-
cultural approach (J. Bruner, H. Triandis, R. Malpass, E. Davidson). Even psychological 
schools which obviously limited the range ofprofessional interests by the gnostic ba-
sis of the subject of psychology (cognitive psychology, genetic psychology, informa-
tion approach), anyway, appealing to problems of activity of the cognizing subject, 
individualization of cognitive processes in the processing of information and creation 
of the world image, mentioned a sense basis of cognitive intensions [1].

According to modern general-theoretical interpretation the child’s life-world con-
siderably di&erent from the “general” world, not included in an individual’sactivity is 
an initial condition of the sense origin, source of sense-creation [5, 6]. In the contiguity 
of the external world, which components are in%uences of mass media, TV-contents, 
the Internet, and the life-world of a child or a teenager there is personal actualization 
generating, in its turn, situational senses, feeding and enriching the system of “form-
ing” values. It is an actual zone of sense formation. Along with it there are also poten-
tial zones: a potential zone of life-world (resources of the objective reality which is not 
presented in life-world) and a potential zone of formation and development of steady 
senseformations (the resources of consciousness which aren’t active).

Interaction of a person’s senses and life-world, appearance of personal senses 
in a single sense continuum generate more and more di"cult sense levels in devel-
opment – from simple enough personal senses and sense attitudesto steady sense-
formations (sense dispositions, constructs, values – D. A. Leontyev) which remain 
with the person for life. If external in%uence (mass media, TV-contents and the In-
ternet) through a substantial #lling and speci#city of a technological orientation 
causes senseactualization, it is possible to assume that they in%uence the develop-
ment of children and teenagers who are active consumers of these information 
contents [3, 4].

Dialogue is a leading sense forming mechanism. In the psychology of sense dia-
logue is understood widely, according to Bakhtin, as a dialogue of cultures, as a tech-
nology of in%uence on sense-valueformations of personality, as a dialogue of personal 
values and values of the external world carried out in a narrow point of the individual 
consciousness of the child or teenager as an information consumer. The internal #ght 
of drives and conscious expediency, choice of emotional and rational, desires and ra-
tional activity – behind all these things there “pulses”the dialogue of senseformations 
which are inherent in various levels of mentality of an individual and which can actual-
ize his/her value priorities, especially at adolescence [1, 8].

It is possible to distinguish components of the integral process ofsense-creation 
under the in%uence of mass media, video contents, the Internet and to describe the 
corresponding dynamics of sense formation: sensedivergention (sense choice) – sense 
disclosure (understanding) – sense realization (initiation of a real action) –sense trace 
(experience, attitudetowards perception of the subsequent information).
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The speci!city of sense (sense technologies) in"uence on children and teen-
agers.Senses are isomorphic to basic values of culture and the speci#city of their ac-
tualization depends on a stage of development. At early stages of development, in the 
period of childhood, the child’s sensesare emotional and spontaneous. They still can-
not be considered as personal senses; these are senses on the verge of the biological 
and the emotional. The child doesn’t realizeand re%ex them; at the level of emotional 
choice they help to pattern his/her behaviour on interaction with the outside world. 
At the age of 3 years (or even a little earlier), the child can choose that is interesting to 
him/her and to reject that seems unattractive. Inherently this subconscious choice has 
a “sense” partiality (I want this animated cartoon, read this book, show these pictures, 
and etc.).

At later stages of development when cognitive and evaluative forms of sense de-
velop into a personal #lling (experimental data shows that this period starts at the age 
of 7 years), the child doesn’t just perceive surrounding in%uences from the point of 
view of emotional attractiveness, but also discovers their personal value for himself/
herself. This is a period of “value” imprinting. During this period it is especially impor-
tant to form the orientation of value propensities according to the things that are 
cultivated by society and culture as a positive way of life that leads to psychological 
harmony and life comfort. If certain contents (mass media, TV, the Internet) which the 
child or the teenager faces cause the actualization of his/her personal sense, it is pos-
sible to assume that these are contents that cause his/her personal propensity (desire 
to watch once again, to talk about this information, to imitate that was seen or read 
etc.). Such in%uences may be considered as sense technology which may in%uence a 
child’s value and sensedevelopment at various stages of his/her personal formation.

The development of the perception of own sense orientations and a re!ex relation to them

Progressing mediation to social communities and values 

Hierarchization, integration, structural complexi"cation of personality

The spreading ofperceptionprocesses beyond the bounds 
of an perceivedsituation, spontaneous perceptual "eld into the plan

 of imagination presentation, sense centrations of consciousness 

Fig. 1. The development of the person’s sense sphere in ontogenesis

Thus the in%uence of information contents is characterized by a number of stages 
depending on stages of sense development in ontogenesis.

The stage of in!uence of information contents focused on ingenuous and emotional 
sensedisplays of children (personal senses, sense attitudes, sense-creating motives). 
The child reveals the sense of this sort of in%uence of information contents (video con-
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tents, TV-contents, children’s literature, the Internet) through fragmentary, selective 
disclosure of individual emotions which enable to di&erentiate in%uences themselves 
(it is interesting to me, I want to watch it etc.). The content of contents “penetrates” 
into the childhood world, adjoining to fancies, dreams, hobbies of the child. This stage 
of the in%uence sense orientation has two components: #rst, it is the component fo-
cused on individualized personal and sense features of children (“Who am I?”, “How do 
other people perceive me?”, “Why do some people like me while some don’t”); second-
ly, it is a component of the socialized personal sense (values which are transformed in 
concepts of “family”, “friends”, “adults”, “children” etc.).These components of in%uenc-
ing information enable the child to get to the bottom of moral atmosphere, traditions, 
customs, way of life, spiritual priorities of those people with whom the child interacts 
when perceiving the content of information contents and with whom he/she actu-
ally penetrates into a sensestratum of a comprehended content, being plunged in a 
single sense #eld. Locking of life relations (as the child’s #nding (disclosure) of sense 
in that should be mastered), insight (as a sudden #nding of sense where there was 
nothing), identi#cation (as adoption of sense orientations characterizing the culture 
the child’s reference world) are the main mechanisms of sense generation at this stage.
This stage characterizes the speci#city of information perceiving by children of junior 
school age.

The next stage re%ecting the speci#city of information perceiving at a personal 
importance level characterizes teenagers.

The stage of information in!uence focused on formation of steady senseformations 
of teenagers (sense constructs and sense dispositions). Saturation of the child’s con-
sciousness by personal senses, transition from emotional and spontaneous sense 
perception to the possibility to verbalize senses, to bring them to the cognitive and 
evaluative level; expansion of sense attitudesnot just as a readiness to broaden own 
knowledge of the world around, but also as a basis of essential understanding of the 
value of the external; motivation as a basis of life success, desire to learn not because 
of in%uences of stimuli (appreciation, blame, competition), but because of internal 
intuition as a self-aspiration in cognition of the new. Thus, senseformations of person-
ality grow to a stage when the basic system of senses is already present at the child’s 
consciousness in a complete form and a new information in%uence not just awakens 
partiality, relation, but corresponds to the teenager’s sense #eld which is already cre-
ated. When the in%uencing information content penetrates into sense through situ-
ational senseformations,the senseformations which characterize its personal develop-
ment are enriched. The teenager creates a balance (through acceptance or rejection 
of revealing senses) between own sense priorities and the o&ered content. Ecological 
and regional, historical and cultural, ethnic and social – all these problems should be 
approached to the teenager’s subject experience, to realization of various sensefor-
mations and the sense sphere as a whole. The main mechanisms of the sense gen-
erationat this stageexpand and complicate the teenager’s sense regulation enabling 
him/her to construct relations with the world more voluntarily.There is a possibility of 
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a “con%ict of senses” when own sense world of a child corresponds to the sense (if any)
of the information in%uence of a content. In result of interaction of two sense worlds 
there may be enrichment of the teenager’s sense world, “his/her radical reorganiza-
tions connected not only with disclosure of new senses, but also with destruction of 
old ones” [4, p. 217], or a total alienation (exclusion) from a sense context. The child’s 
need to impart sense to everything that he/she does, comprehends even if this activ-
ity is carried out under one or another external coercion, generates the induction of 
sense (sense rationalization) when the teenager tries to disclose sense of the informa-
tion in%uence of a content by himself/herself, to reveal its value for own self, even 
where the sense potential of this contents is extremely poor [4].

The next stage characterizes the speci#city of perception of information contents 
at the level of teenagers and senior teenagers.

The stage of the information in!uence ofcontents, focused on the teenager’s person-
al values. The information in%uence is focused on that so-called higher senses as a 
priori existing sense instance including world outlook, meaning of life, self-relation 
are formed among teenagers (it is more actual for those who are older than 14 [7]). 
Here, at this level of sense development a new sense does not appear, but the already 
existing sense turns into a new form of existence (or on a new bearer). “Sense struc-
tures of this level are not #lled with a sense from any higher sense-creation instance. 
There is no such instance” [4, p. 354]. These leading senseguidelines “become sense-
creating bases of activity” [4, p. 356]. This is where individual and inimitable acts of 
sense generation occur.Using all mechanisms of generation of senses, through system 
of personal values, the teenagercomes to “supposing of senses” when the sense of 
the comprehended contentis revealed through a “special existential act in which the 
subject by his/her conscious and crucial decision establishes the importance of some-
thing in his/her life [4, p. 354]. This stage of sense regulation enables the teenager 
to adopt values of a foreignculture, other countries, other civilizations (a foreign lan-
guage itself acts as a multidimensional value, as a barrier of another culture as a “door” 
to other worlds and civilizations, as a source of development and self-development 
of personality, as a real communication medium) and existential values of universal 
culture of values (spiritual values of individual human being, such as beauty, inspira-
tion, repentance, conscience, creativity, debt, responsibility, truth, experience, kind-
ness, love, friendship).

The speci#city of sense-creation among teenagers should be considered when 
estimating information contents focused on this age stage of development.
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Brizhak Z. I., Abakumova I. V.
Ideology of Responsibility or Strategy  

of Forming Anti-Terrorist Ideology as a Personal Value

The authors proceed on the assumption that responsibility is an integral personality 
trait which is shown in conscious, initiative, independent, and socially positive behaviour. 
Responsibility is important in all spheres of personal and social life as a whole. At the same 
time the absence of the thoroughly elaborated general theory of responsibility greatly 
complicates its study. A special part of the study of responsibility concerns its ideological 
orientation. How should responsibility be formed as a responsibility of ideological coun-
teraction to violence? This is the matter of the article.

Keywords: responsibility, ideology, sense-value attitudes, sense sphere, intension, ori-
entation of personality, convincing in!uence.

Responsibility is the most important component of the person’s subject position, 
of the basis of his/her social attitude (readiness of each person to perceive something 
as a personal value). Responsibility is the integral property of personality which is rev-
eled in conscious, initiative, independent, socially positive behavior. In the human-
centered sciences they considerthat in many respects the development of various 
components of responsibility de#nes the success of the activity of the subject, se-
curity of the achievement of results of activity by own e&orts, taking into account 
possible surprises and di"culties. Responsibility is a quality of many parameters; it 
should be studied from a position of the system approach. The content of responsibil-
ity is revealed proceeding from its structure including motivational, value and sense, 
emotional, cognitive, dynamic, regulatory and e&ective components.

Responsibility is important in all spheres of personal and social life as a whole. It is 
one of primary, fundamental principles of human life and morality. At the same time 
the absence of the elaborated general theory of responsibility greatly complicates its 
study. The di"culty and sensitivity of this problem are more caused by its psychological 
underlying message. People are extremely sensitive to that is their own debt, personal 
responsibility and fault without which there is no responsibility. Appeals for responsi-
bility are often perceived as threatening owing to unavoidability of punishment that 
causes discomfort. At the same time responsibility is understood as socially valuable 
personal quality which should be developed, formed, educated etc., the quality which 
everyone needs not only for personal growth, but also for a simple elementary survival. 
One of burning question of the study of responsibility isan insu"cient level of phenom-
enological development of this category considered together with freedom, choice or 
destiny. This complicates the speci#cation of the concept of responsibility within psy-
chological researches assuming not only purely descriptive, theoretical methods, but 
also psychological ones – experimental and empirical researches.

There is a problem of the psychological analysis of the inclusiveness of responsibil-
ity in a sense reality of personality. “In psychological literature there are a lot of works 
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concerning freedom and responsibility; mainly these works are either journalistic, or-
skeptical, discrediting them from “the scienti#c point of view”. These are evidences 
ofthe powerlessness of science in the face of these phenomena. In our opinion it is 
possible tounderstand them better disclosing their connection with things tradition-
ally studied in psychology, however avoiding thus simpli#cation” [4]. The responsibil-
ity de#nition as a mechanism of sense regulation may be a starting theoretical posi-
tion [5]. The sense regulation based on the logic of a free choice, is carried out at the 
expense of nuclear mechanisms of personality – freedom and responsibility. Mecha-
nisms of freedom and responsibility are ways, forms of existence and self-implemen-
tation of personality which have no content, but de#nethe main lines of the develop-
ment of the sense sphere of personality. “As a rough approximation responsibility we 
may de#neas the person’s consciousness of own ability to be a reason of changes (or 
counteraction to changes) in the world around and in own life, and also conscious reg-
ulation of this ability. Responsibility is a kind of regulation which is inherent in every 
living thing, however responsibility of the mature personality is an internal regulation 
mediated by value orientations” [ibid, p. 34].

However, at the present stage of the development of psychological science respon-
sibility as the most important personal characteristic of the modern person, which is 
arisen and developed under the in%uence of the social environment,very seldom be-
comes an object of the theoretical analysis and empirical studying. Much more rarely 
we face researches directed on formation of responsibility. “The way of formation of 
responsibility is a transition to the interiorizationof the regulation of activity. The con-
tradiction between spontaneous activity (freedom) and its regulation (responsibility) 
as a kind of the contradiction between the external and the internal is possible at 
early stages of development. The contradiction between freedom and responsibility 
in their developed mature forms is impossible.On the contrary, their integration con-
nected with person’s #nding value guidelines signi#es the person’s transition to a new 
level of relations with the world – the level of self-determination” [ibid, p. 36].

In researches V. G. Sakharova [11] states the responsibility problem as a factor of 
personality. The author emphasizes that the person’s internal readiness to answeris a 
sensecharge of the category of responsibility. It makes it possible to consider it as an 
attitude, a disposition, the person’s relation to responsibility. In the structure of per-
sonality internality having an internal type of attribution in its basis is the main factor 
relevant to responsibility.

The internal type of attribution correlates with the recognition of the authorship 
of own being and the internal locus of control which is a personal factor relevant to 
responsibility. The internal type of attribution makes a basis of a responsible disposi-
tion of personality, readiness (attitude) to answer, convictionin the ability to control 
events of own life, person’s choice, activity, act or its refusal [11].

The main correlates of responsibility are revealed through various properties of 
personality, including traits. In psychological researches they note existence of posi-
tive correlations of responsibility with a number of socially valuable qualities of per-
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sonality: independence, self-su"ciency, self-realization [7, p. 92–104], altruism, social 
maturity [10], reliability, and tranquility. They connect responsibility with great reli-
ability, steadiness, and sociability. They considerthat victim psychology, sensitivity, 
cynicism and hostility are not peculiar to responsible people; they are independent 
and more self-con#dent [6, p. 37–39].

The responsibility nature “may be understood only on the basis of the system ap-
proach, i.e. consideration of the mental in the complex of external and internal rela-
tions in which it exists as an integral system” [9, p. 88].

V. P. Pryadein considers responsibility as a system quality of personality which as-
sumes the analysis of functional unity of its motivational, emotional, cognitive, dy-
namic, regulatory and productive components. The author also de#nes responsibility 
as a mechanism of the person’s activity organization, which de#nes the success of his/
her activity [8].

A responsible action assumes a subjective choice. Thus on one end of the contin-
uum problems are not recognized and there is no desire to change them, and on the 
other end there is an increasing feeling of personal responsibility for their solution.

V. P. Pryadeinrefers the following components to constituents of the responsible 
action:

intension;1) 
freedom and social importance of the ful#lled;2) 
theunderstanding of a possible punishment in case of non-ful#lment of an in-3) 
dependentdecision;
theincompleteness of the action (the absence of a result is the absence of the 4) 
realized responsibility).

Thus, intension is a characteristic feature of the responsible action which includes 
the subject’s orientation and intentions. Intension assumes internal determination (in 
contrast to constraint or manipulation);it re%ects moral imperatives, motives and pur-
poses of action of the subject.

On the basis of the analysis of a wide range of researches we may de#ne respon-
sibility as follows: responsibility is the integrated personality trait, which is shown in 
conscious, initiative, independent, socially positive behavior. In many respects the 
development of various components of responsibility de#nes the success of the sub-
ject’s activity, achievement of resultsby own e&orts, taking into account possible sur-
prises and di"culties.

Despite extensive theoretical researches of responsibility, in modern psychology 
of our country there is a certain de#ciency of technologies of the directed in%uence 
on the development of responsibility inthe period of early youth. Pedagogical e&orts 
are insu"ciently directed on formation of this major personal construct. It leads to re-
gression of attitudestowards professional and social success when the person enters 
into adult life; this projects theinsu"cient level of the development of subject quali-
ties of personalityamong graduates of schools, such as responsibility. It is very often 
re%exed by society. The most developed are technologies of formation of responsibil-
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ity, connected with school age: formation of responsibility among preschoolers and 
junior schoolchildren (E. N. Dankova, T. F. Ivanova), formation of responsibility as an 
attribute of the schoolchild’s political culture (I. A. Tulkova), formation of conscien-
tious ful#lmentof educational actions (M. V. Matukhina, S. G. Yarikova), formations of 
volitional qualities of pupils (L. V. Layzane), didactic bases of formation of responsibil-
ity among senior pupils (S. S. Sklyar). The retrospective analysis of development of the 
domestic and foreign pedagogical theory and practice shows that in search of ways 
of overcoming of serious gaps in school education many alternate solutions, progres-
sive ideas (cooperation, partnership in management, social integration, self-determi-
nation, self-discipline, freedom, independence, viability etc.) were o&ered. However 
owing to one-sided or extreme approaches, insu"cient scienti#c validity, incorrect 
treatment of such fundamental concepts as the essence of the person and the process 
of his/her formation, these projects could not remove the stagnation of education in 
the #eld of the creation of the world outlook.

In crisis, transition periods in social life there are sharp contradictions between 
the process of the person’s self-development and the system of traditional education 
focused on uniform standards of its formation. It is caused by various opportunities of 
subjects of society in realization of educational tasks and the lack of mechanisms of 
their use, the necessity of reproduction of whole variety of cultural values of society 
and the educational system politicization, the need for development of the person’s 
creative abilities and the decrease in the general culture, the educational level in so-
ciety, existence of intellectual potentialities of youth and their not demand by society, 
and the dynamics of the development of society and conservatism of the content, 
traditional forms and methods of education.

Pedagogical interpretation of the category of responsibility makes it a key con-
cept of the theory of education and development of personality in modern social 
conditions. The formation of responsibility among learners is speci#c. Thus the con-
tent which re%ects the concept of responsibility acquired by pupils or studentsde-
velops gradually. From the responsibility for self, class, group a schoolchild or a stu-
dent moves to the responsibility for society, era, and history. The development of the 
learner’s understanding of responsibility as a special type of attitudes towards self, 
people, activity etc. is #lled, enriched with the adoption of the meaning of the con-
cept of responsibility as a category, as the generalized concept connected with other 
categories. This category has functions of world outlook since it orientates the person 
in the world of many di&erent values.

The essence of the pedagogical problem of formation of responsibility consists 
in that pupils or students should not only realize theimportance of responsibility, but 
were able to be responsible at the level of personal sense. Young generation should 
realizethat each society has the system of responsible dependence relevant to its ide-
ological and economic relations, that relations of responsible dependence are de#ned 
by a unity of the common (state) and personal interests. The criterion of compliance 
of a situation with its purpose – formation of responsibility – is the pupil’s or the stu-
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dent’s choice in decision-making at a sense-valuelevel when it is a question of the 
relation to ideology which can threaten both to the state as a whole and each person 
in particular, i.e. the ideology of terrorism.

If concerning the development of responsibility among school students there is 
a certain positive experience (they are cited above), we should state that in modern 
psychology and pedagogy of our country there are no works focused on research of 
technologies which should become real tools o&ormation of responsibility as a com-
ponent of anti-terrorist beliefsamong student’s youth studies in the modern institute 
of higher education.

As a positive example of the model of formation of responsibility we may give 
the didactic model of formation of responsibility among senior pupils and students 
(I. V. Abakumova, P. N. Ermakov, S. S. Sklyar, 2010), approved in a number of schools of 
Rostov-on-Don and SFedU. This model includes three consecutive modules:

informative and searching (formation of orientation bases of responsible behav- −
ior). At the stage of realization of this module responsibility is formed according 
to a trajectory of course and functional contribution to achievement of a desired 
result depending on the degree of sense saturation of the educational context. 
If the educational process is as a factor of the initiation of sense-creation, the 
learner starts to feel the necessity to start cognitive activity, the “directed inten-
sity” which initiates his/her educational orientation;
evaluative and orientational. It is the module of the senior pupil’s or the student’s  −
independent choice of certain forms of behavior concerning realization of edu-
cational activity at the level of sense-value acceptance with elements of respon-
sible action;
prognostic and correcting; it is the module of formation of sense-value attitudeas  −
an evaluative and emotional trace of the sense revealed and decrystallizedearlier, 
establishing connection between previous and subsequent moments of sense 
formation in educational process.

Mutually complementary modules enable the teacher to carry out convincing in-
%uence and in%uence the formation of valueattitudesof senior pupils and students, 
including formation of anti-terrorist attitudes.
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Gridneva S. V., Tashcheva A. I.
E"ciency Estimation of Activity of the System of Counteraction 

to the Ideology of Terrorism in Youth Environment

In the article the authors state the content and principles of the program of studying 
the e#ciency estimation of the activity of institutes of higher education, research centers, 
mass media and the Internet as components of the system of counteraction to the ideolo-
gy of terrorism in youth environment (SCIT). In 2011 they have carried out a monitoring in 
three regions of the Russian Federation: Rostov and Tomsk regions, the Chechen republic. 
The authors describe the procedure of the humanitarian-sense examination of the empiri-
cal material, methods, methodological tools and results of the monitoring of the modern 
life’s current problem.

The sample was simple, non-repeated, and random. The sample included 1968 people 
(representatives of marginal population groups who openly negate the policy of the state 
and the society or are estranged from it). The regional indication was a criterion for divid-
ing the sample on equal groups according to the size and socio-demographic characteris-
tics. Each regional sample was divided into equal groups according to sex.

Research methods: monographic, questionnaire, focus groups, testing, quantity and 
quality estimation, and statistical processing of the results.

Keywords: SCIT e#ciency, institute of higher education, SCIT component, humanitar-
ian-sense examination, monitoring program, e#ciency criteria.

Relevance. Psychologists of our country note that “modern forms of manifesta-
tion of radicalism, xenophobia, extremism in the south of Russia are various; these 
are ethnonationalism, migranophobia, religious extremism, chauvinism, and racism” 
[3, p. 11]. The system of counteraction to the ideology of terrorism (SCIT) (I. V. Abaku-
mova, P. N. Ermakov, 2010) was o&ered as an e&ective factor of counteraction to the 
ideology of terrorism [4]. The research which we have carried out in 2011, which have 
had a comparative character and have enabled us to compare manifestations of the 
ideology of counteraction to terrorism in the Rostov and Tomsk regions, the Chechen 
republic was devoted to studying the e"ciency of this system in the youth environ-
ment.

The conceptual novelty of this research was in the use of humanitarian-sense 
examination of the empirical material which, unlike other examinations established 
in the humanitarian and social practice (legal, #nancial and economic, medical, in par-
ticular, psychiatric and so forth) and having a speci#c character of professional tasks 
and purposes of a certain sphere of social practice, for example, criminological, etc., 
owing to the multilevelness, complexity and interdisciplinary nature of the regulari-
ties governing the processes of the system of counteraction to the ideology of terror-
ism (SCIT) in the youth environment, is not reduced. I. V. Abakumova, P. N. Ermakov 
(2010) have developed and approved the algorithm of the procedure in relation to 
this subject [1, 2].
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In this regard humanitarian-sense examination, unlike the listed types of branch 
examinations, resist algorithmization in traditional interpretation.

The research object is the monitoring of functioning of elements of the system of 
counteraction to the ideology of terrorism in the youth environment.

The analysis of literature, public opinion poll, testing, the method of comparison of 
groups, the method of statistical processing of results were methods of the study [5].

The public opinion poll was carried out by means of questioning and interviewing 
of various population groups that made it possible to reveal in the obtained material 
indices which indicate the level of realization of certain functions by subjects of as-
sessment (system elements).

The content analysis and intent-analysis were methods of a qualitative processing 
of research results. The #rst one, as we know, is a traditional method of the assessment 
of the intensional contents (it means “the contents analysis” word for word) used for 
overcoming of experts’ subjectivity and identi#cation of reliable information, its rather 
exact registration. In our case these were texts of questionings (questionnaires, inter-
views) and the mass media focused on the diagnostics of the activity of the system of 
counteraction to the ideology of terrorism.

We used the intent-analysis as an additional method of data processing that made 
it possible to #x the quantity of mentions of categories of the analysis, and also to re-
veal the intensions present in texts which are connected with a concrete category, i.e. 
in fact, to retrace what initiated the person’s activity in certain conditions.

It is known that the general methodical organization of the procedure of the in-
tent-analysis consists in the group of experts’ consecutive estimation of author’s state-
ments of the chosen text from a set and steady point of view. What is the cause of 
this statement? What is its goal orientation? Why does the speaker (the answering a 
question of the questionnaire, interview, the author of the text in the published media 
or providing information in the Internet) need it.

Methods of studying of sense-of-life orientations which enable us to establish 
deep reasons of value attitudes of respondents were used as standardized psycho-
metric techniques (tests).

The method of focus groups is a qualitative method carried out by means of a 
group deep interview. Revealing of the relation of participants to the studied prob-
lem and the reasons of such relation and reasons of actions of various age and social 
groups became the purpose of carrying out focus groups.

The sample was simple, non-repetitive, random, and included1968 persons; the 
regional sign was a criterion of the division of the sample into equal groups by the 
volume and socio-demographic characteristics; thus for convenience each regional 
sample was divided into equal groups according to sex. Therefore the empirical re-
search was carried out in three regions (subjects) of the Russian Federation: Rostov 
and Tomsk regions, the Chechen republic.

The sample included representatives of marginal population groups who openly 
negate the state and social policy or are estranged from it [6, 7].
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The work was carried out by authorized experts or the authorized organizations in 
#ve stages in January-September, 2011.

The !rst stage implied the initial analysis of theoretical, historical and practical 
materials on a problem of carrying out the monitoring of the system of counteraction 
to terrorism in native and foreign sources; then the base of the analyzed data should 
be renewed periodically at least once a year. Either one of the authorized organiza-
tions or a special expert can renew it on the instructions of the National Anti-Terrorism 
Committee; the obtained data should be provided to all experts (organizations).

The second stage stipulated the de#nition of forms and methods which have 
to be applied in construction and implementation of the monitoring program. The 
humanitarian-sense examination was a priority form demanded its mastering by ex-
perts.

The third stage consisted in direct collection of empirical materials which was car-
ried out independently by each expert and the authorized organizations with involve-
ment of the experts who are not experts, but are able to use methods of sociological 
poll and carryout focus groups etc.

At the fourth evaluation stage experts analyze the received empirical information 
by means of distinguishing in each element of the system of indices of calculation of 
the e"ciency of work of the SCIT certain elements according to the earlier proved 
formula. If there were the most atypical criteria in quantitative or qualitative variants 
of estimates, they were described in addition from the point of view of productivity, 
i. e. with use of key elements of e"ciency. Further the examination of materials on the 
work of SCIT as a whole was carried out; expert’s reports were prepared.

At the !fth stage we revealed most data-intensive indices (indices and catego-
ries) of e"ciency of functioning of elements of the system of counteraction to the 
ideology of terrorism; we estimated the e"ciency by levels and developed recom-
mendations and suggestions on further improvement of the system of formation of 
the anti-terrorist ideology.

Let us present the criteria of the estimation of elements of the system of coun-
teraction of the ideology of terrorism in the youth environment which we used 
in the work:

the qualitative criterion of estimation makes it possible to reveal in what de-1) 
gree each element of the system realizes the functions delegated to this ele-
ment by the system of counteraction and the state;
the quantitative criterion of estimation considers the degree of variety of ar-2) 
rangements of counteraction to the ideology of terrorism and realization of 
corresponding functions;
the criterion (coe"cient) of e"ciency reveals the degree of fullness of realiza-3) 
tion of the functions delegated to the subject of the federation on counterac-
tion to terrorism among youth; also the degree of a variety of methods and 
forms of work on achievement of the named purposes. This criterion is calcu-
lated by means of a special formula;
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the criterion of productivity is understood as a system of estimation which 4) 
helps experts to determine the degree of expressiveness of achievement of 
strategic objectives by each element of the system of counteraction through 
the analysis of the revealed criteria by means of their relative quantitative esti-
mation (high, average, low).

When carrying out the analysis of adequacy of the used criteria and meth-
ods we have used the following criteria: expenditure of time; the level of the 
professional development of the expert or tester (qualification); the volume of 
a statistical sample which is covered by the technique; possibilities for the in-
tensional analysis; the possibility of revealing of value-motivational factors and 
risk zones.

Let us characterize each criterion according to three levels.
1. Expenditure of time:

small (it is possible to process a huge volume of information, to analyze and es- −
timate it in a short period of time. A small amount of people may perform this 
kind of work);
average (it is possible to process a huge volume of information in a longer in- −
terval of time; for its analysis and estimation they need additional information, 
involvement of new participants of research);
high (prolonged time stage or attraction of a large number of the processing the  −
results of research is necessary for processing the results).

2. Experts’ quali"cation:
high (the professional with the experience of the expert work); −
average (the professional with the experience of carrying out statistical and psy- −
chodiagnostic researches);
low (the participant of research handles the technology of estimation of a crite- −
rion or a method in which realization he/she is involved).

3. Sample volume:
low (it is possible examine several tens, no more than 200 participating people  −
for a speci#ed period of time);
average (few hundred participants); −
high (the necessary number of participants is several thousands). −

4. Levels of the intensional analysis:
low (a criterion or a method provides a statistical material only and does not  −
contain the technology of estimation of the quality of realization of a certain 
function secured by a subject of the SCIT);
average (a criterion or a method makes it possible to receive a material, but its  −
intensional interpretation is limited);
high (a criterion or a method provides the material which enables the expert or  −
the expert not only to reveal the fact of realization of a certain function of the 
SCIT element, but also to estimate features of its realization in a real practice of 
socio-political normative-legal relations).
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5. Levels of the identi"cation of risk zones:
low – providing statistical information without estimated component; −
average – the provided positive or negative information may be estimated by  −
the expert, but it is impossible to establish the reason of unrealization of certain 
functions;
the high – the obtained data are focused on the assessment of success of realiza- −
tion of certain functions of the SCIT elements and make it possible to reveal main 
reasons of their realization/not realization in a real practice of socio-political nor-
mative-legal relations (Table 1).

Table 1
The comparative analysis of the adequacy of the used criteria and the 

technique of estimation
Method name Criteria of the analysis of techniques of the estimation  

of the system of counteraction
Expenditure 

of time
Experts’ 

quali!cation
Sample 
volume

Intension-
al analysis

Motiva-
tion and 

risk zones
Qualitative estima-

tion
average low high low low

Quality estimation average low high average low
E#ciency low low high high average

E$ectiveness low average high average average
Humanitarian-

sense examination
high high average high high

Questionnaire 
survey

low low high average average

Content analysis high average average high high
Intent-analysis high high low high high

Tests average average average high average
Focus groups high high low high high

It follows from Table 1 that each of the suggested methods of the estimate of 
efficiency has its obvious merits and demerits. For example, the method of ques-
tioning enables inclusion of large groups of people, revealing opinions and fea-
tures of estimation of various social, age, territorial and other groups. However, it 
does not establish the reason of negative estimates of activity of various subjects 
of the SCIT by different national groups. This may be done by other methods (for 
example, focus group). The comparative analysis of criteria and methods of the 
estimation of results shows the necessity of use of the principle of complemen-
tarity, application of a complex of the techniques not duplicating each other, but 
revealing estimates of various aspects. There is a necessity of formation of a strict 
sequence of the monitoring procedures that as a result will make it possible to 
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obtain the complex estimation focused on the diagnostics of various aspects of 
the SCIT work.

The fourth stage of the procedure includes the analysis of obtained information by 
experts and distinguishing of quantitative and qualitative criteria for formula evalua-
tion of the e"ciency of work of a component.

The "fth, "nal stage of the procedure presupposes making recommendations for 
optimization of the SCIT activity. This is strengthening of any certain forms of the SCIT 
activity, correction of the possible errors re%ected in recommendations for each con-
crete component of the SCIT.

In a word, the logic of the accepted order of carrying out the estimation should 
implement the consecutive steps systemically connected with each other.

The analysis of the content and forms of the carried-out monitoring may be real-
ized according to two aspects:

the #rst is a compliance with standards (certain indices and criteria); −
the second is an estimation of various components of the SCIT according to ex- −
pectations of various national groups.

We have revealed a certain de#ciency of the material, appeared inaccessible to 
the analysis. The program of the carried-out monitoring substantially represents a 
complex of operational activities for data acquisition – to wide extent the internal 
structure of the program should be divided into three main levels according to the 
degree of the e"ciency of work of each subject of the SCIT and demands experts of 
various quali#cation. It is expedient to carry out it in the form of comparative analyt-
ics. Three regions of the Russian Federation took part in this research: Rostov region, 
Tomsk region, the Chechen republic.

The conclusions concerning the results of approbation of the program of the SCIT 
estimation.

1. We have chosen Southern federal university (Rostov region) as a basic structure 
of the SCIT system. The list of the arrangements of SFedU focused on counteraction to 
the ideology of terrorism in January-September, 2011 was recognized as the greatest 
and the total resultant on indices for each element (with 10 points highest possible) 
became quantitative criterion for the calculation of the e"ciency of functioning of 
SFedU as an element of the system of formation of the anti-terrorist ideology in the 
youth environment; the qualitative criterion of the work of SFedU have had 9 points. 
Experts recognized the qualitative criterion of this component of the SCIT as a vari-
able changing at introduction of additional functions of the component; the quantita-
tive criterion was the degree of the variety of the made arrangements, their systemacy 
and so forth.

The productivity coe"cient for SFedU may be revealed only at the subsequent es-
timation stages, since now there is not enough data for comparison of work by years, 
or with another federal university of Russia.

2. When calculating the e&ectiveness ratio of the activity of research establish-
ments, institutes of higher education as the SCIT subjects in regions we have revealed 
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errors of empirical data gathering: some indices of the diagnostic tests which have 
been carried out in relation to national groups di&ered from the results of humanitar-
ian-sense examination.

The monitoring researches with use of the corresponding indexes at institutes 
and scienti#c centers of Rostov-on-Don and Taganrog are recognized important for 
further antiterrorist activity in the youth environment, however these results did not 
receive signi#cant social representation: only a narrow circle of experts known them.

There was no special work on counteraction to the ideology of terrorism in the 
youth environment in the Tomsk region during the studied period; however they have 
had increased the partner relationships of educational, scienti#c, cultural, creative, 
charitable, sports character of young residents of Tomsk with contemporaries from 
the countries of the near and far abroad which were initiated by youth authorities, 
educational institutions, youth public associations. These were estimated by experts 
as indirect indicators of prevention of religious and racial intolerance in the youth 
environment.

Today there is no mechanism of such data acquisition at the centralized level; this 
signi#cantly complicates the complex analysis on the work of higher educational in-
stitutions and scienti#c centers as the SCIT subjects.

There is no data on similar work in the Chechen republic.

Table 2
The summary table in three regions of the Russian Federation

The SCIT compo-
nents

Indices of e#ciency of activity in regions
Rostov region Tomsk region Chechen republic

The higher schools 244 150 0
Research establish-

ments
14 0 0

3. It is obvious that the SCIT subjects most fully realize only a part of their functions, 
which makes it impossible to estimate, for example the index of coordination of the 
activity of regional and municipal public authorities on counteraction to the ideology 
of terrorism. Table 2 demonstrates the comparison of indices of the e"ciency of the 
activity of the SCIT components in three regions of the Russian Federation.

4. The content- and intent-analyses of materials of mass media and the Inter-
net-contents have had the greatest information capacity. The comparative analysis 
showed that in June-August, 2011 the anti-terrorist subject in mass media and the 
Internet is generally presented by the relation to the terrorist activity as a whole, i.e. 
statements, opinions, estimates about terrorism as about the phenomenon, about 
terrorist groups and certain terrorists. The subject connected with the state policy, 
acting as an initiator of counteraction is on the second place: resolutions, acts and 
projects of human rights organizations, public agents, and public actions of a social 
level. 10–12 % of information has an ideological anti-terrorist orientation in the mass 
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media and Internet sites; up to 80 % of information has a news character and is broad-
cast from places of events. Authors of these articles, living in these regions, provide a 
negative data concerning terrorism and anti-terrorist policy in the mass media. There 
is an obvious de#ciency of the publications connected with the assessment of the 
reasons of the terrorist thinking extrapolation.

Table 3 demonstrates the existence/absence of the strategy of newsmaking in the 
mass media materials of the propaganda of values of the anti-terrorist ideology.

Table 3
The data concerning the existence/absence of the strategy of newsmaking  

in the mass media materials of the propaganda of values  
of the anti-terrorist ideology

The character of the jour-
nalistic senses

Region
Rostov region Tomsk region Chechen republic

Support + + +
Negation + – No information

Absence of the relation – – No information
Reasoning, information 

translation
+ + +

Journalistic investigation + – –

5. We have grounded a su"cient adequacy of the used criteria and methods, in 
particular, due to the competent realization of the principle of complementarity of 
the research methods and techniques. We have done all necessary amendments.
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Dikaya L. A.
Development of Creativity Among Experts in Counteraction  

to Terrorism and Elimination of the Consequences of Acts of Terrorism

The article substantiates the necessity of development of creativity among experts in 
counteraction to terrorism and elimination of the consequences of acts of terrorism. The 
author demonstrates the role of psychophysiological technologies in development of a 
creative potential. The author describes the technique of carrying out an alpha-biofeed-
back training for development of creativity among experts. 22 correspondence students 
of Southern Federal University (SFedU) and South-Russian Humanitarian Institute (SRHI) 
aged 35–44 were examinees in the research. They were former special detachment "ght-
ers who took part in elimination of consequences of acts of terrorism (special operations 
soldiers, snipers, shot-"rers, sappers). The examinees have been divided into 2 groups: a 
control group (11 persons) and an experimental group (11 persons).

On the basis of the carried-out comparative analysis the author demonstrates the ef-
"ciency of the alpha-biofeedback training in solving non-standard problems of the profes-
sional activity of o#cers of special operations forces. The author draws a conclusion that 
after training in self-regulation of the alpha rhythm EEG by means of biofeedback train-
ing the level of creativity has been increases and situational anxiety has been decreased 
among the o#cers of special operations forces working within anti-terrorist activity.

Keywords: counteraction to terrorism, anti-terrorist activity, development of creativ-
ity, biofeedback training, alpha rhythm EEG.

Terrorism is a system phenomenon of a complex political, economic, military, legal, 
and psychological nature. Thus its psychological component has started to play one 
of dominating roles in recent years. In modern conditions we need an essentially new 
system of the organization of the system of the struggle against terrorism, including 
the psychological support of anti-terrorist activity [1, 9, 14].

The psychological support of anti-terrorist activity is #rst of all a system of the 
complex and permanent highly professional quali#ed psychological assistance at all 
stages and levels of struggle against terrorism. The system of psychological support 
of the anti-terrorist activitiesshould develop and apply psychotechnologies of identi-
#cation, prevention, suppression of terrorist activity and minimization of its negative 
psychological consequences [17].

V. P. Zhuravel notes, “Being a dangerous social phenomenonterrorism constantly de-
velops, improves itself. Experts note its creativity and innovation. Terrorism is increasing-
ly distinguished by its insidiousness, unexpectedness, and unpredictability” [10, p. 6].

Owing to various reasons within the activity of the power bodies which intention 
is safety and counteraction to terrorism, the problem of the development of creativity 
among the o"cers of power structures is insu"ciently covered in scienti#c literature.

Thus, the problems which young o"cers face during professional- psychologi-
cal training in service in a zone of anti-terrorist actionsare often connected with the 
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necessity of e&ective decisions in the non-standard, extreme conditions at the risk 
of their lives, as well as at the risk of citizens’ lives: kidnapping, capture of hostages, 
blackmail, requirements of terrorists, insane persons, suicide explosion of suicide 
bombers, etc. [2].

Many of such situations may be potentially solved without use of weapons and 
human losses (negotiations, mediation, etc.), others – by the e&ective power actions 
of o"cers of special units minimizing human losses [6, 11].

The is a classic example of a creative solutionby police o"cers of Houston (USA) of 
a situation with taking a hostage by a eighteen-year-old young man whothreatened 
to kill her in a state of alcoholic intoxication. This situation was reduced to that when 
in some hours of negotiations police o"cers guessed that the extremistwas tired and 
had a hangover they turned on powerful loudspeakers with a deafening melody, and 
the unfortunate terrorist gave up shivering [15].

However in some cases they neglect such opportunities because of the insuf-
#ciently considered and planned combatant operation which is often carried out 
at de#ciency of time, material and human resources. The ability ofo"cers of special 
police squad to work independently, e&ectively solving #ghting problems is a pre-
condition of the solution of such problems. The development of creative thinking, 
ability to foresee intentions of terrorists and to #nd non-standard ways in the tac-
tics and strategy of neutralization of terrorist and extremist groups may promote 
this [16].

It concerns not only creative decisions when developing revolutionary techno-
logical decisions in modern means of war, communication systems, detection and de-
structions of the opponent, but also creativity of a military thought when developing 
new forms and methods of application of these means in struggle against terrorist 
groups [13].

Thus, in some foreign special operations forces besides #ghting groups comman-
do they e&ectively apply actions of operators of psychological war for weakening and 
suppression of the opponent’s will; these are theo"cers of a military course of psycho-
logical operations,possessing basic knowledge in a number of concrete areas, such as 
anthropology, sociology and psychology, and having certain characteristics, such as 
adaptability, creativity, %exibility, initiative and objectivity [12].

For example, analyzing the problems of vocational training of experts in negotia-
tions in extreme situations, N. S. Khrustaleva with coauthors comes to a conclusion 
about a necessary combination of their creativity and high disciplinary claims, profes-
sionally important qualities and personal properties, existence of special knowledge 
in the #eld of psychology of crisis and extreme situations [18]. A. A. Ishutkinaalso dem-
onstrates that distinctions between successful and unsuccessful negotiators, making 
serious mistakes and errors in negotiating in extreme situations, concern not only 
abilities to plan the solution of a problem (coping-strategies), ability to analyze dif-
#cult situations of the interaction of people (social intelligence), stress tolerance, abili-
ties to resolve con%icts, and also good intuition [11].
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Therefore, the development of creativity among experts in counteraction to ter-
rorism and elimination of the consequences of acts of terrorism is caused by a high 
demand of this personal property in their professional activity.

Psychological trainings of the development of the creative potential of the person 
have a wide practical application nowadays. Noting the e&ectiveness of such trainings, 
psychologists emphasize the dependence of their result on a functional condition 
of its participants, on the level of their skills of self-control [7]. It is especiallyurgent 
for specialists in counteraction to terrorism and elimination of the consequences of 
acts of terrorism since conditions of their professional activity abound in the most 
powerful stress factors [14]. In this regard they need not only psychological, but also 
psychophysiological technologies for the development of creativity of such experts. 
In applied psychophysiology alpha biofeedback trainingof the EEG parameters gains 
a widespread application as a modern psychophysiological method of the develop-
ment of creativity.

Researchers mark a key role of alpha activity of the brain of in the central regu-
lation of cognitive functions. Modern researchers showed a compliance between 
the power of the EEG alpha waves of and e"ciency ofsolving the cognitive problem 
demanding internal control of information processing, use of short-term memory 
or a musical-performing action, betweenthe width of the wave’s range, possessing 
alpha activity, and the success of solving semantic tasks and creativity, between 
the frequency of the maximum alpha peak at rest and intellectual working capacity 
[3, 4]. Therefore it is possible to note that the activity of waves in the alpha range 
is the universally recognized criterion of increase of the e"ciency of regulation 
of cognitive processes of the central nervous system. Therefore, application alpha 
biofeedback training for the development of creativity among experts in counter-
action to terrorism and elimination of the consequences of acts of terrorism it is 
reasonable.

The research object. 22 correspondence students of SFedU and SRHI aged 
35–44 were examinees in our research; these were the former #ghters of special op-
erations forces who took part in elimination of the consequences of acts of terrorism 
(#ghters of special mission units, snipers, explosives experts, sappers). They have di-
vided the examinees into 2 groups: the control group (11 persons) and the experi-
mental group (11 persons).

The probing procedure. The representatives of the experimental have had a #ve-
day course of self-control of the EEG alpha rhythm by biofeedback training. One ses-
sion of alpha biofeedback training lasted for 30 min. The session included three or 
four episodes of theEEG recordings with use of the EEG feedback sound protocols. We 
have registered indices of spectral power of the alpha rhythm in three tests: 1) quiet 
state with eyes closed; 2)wakefulness with eyes open; 3) a creative task solution in an 
insight way. We have #xed the EEG indices from four electrodes – bilateral occipital 
and central (O1, O2, C3, C4). Alpha biofeedback training of examinees was carried out 
through the same electrodes.



ISNN 1812-1853  RUSSIAN PSYCHOLOGICAL JOURNAL  2013 VOL. 10 # 5

31

Model non-standard mission of searching weak points in the enemy’s defences, 
detection of weak points in anti-terrorist protection of guarded object, search and 
neutralization of explosive device, planning of combatant operations in conditions of 
the de#ciency of time and limited resources were the stimulus material for a creative 
task solution in an insight way.

During the alpha biofeedback training each testee have listened to 4 musical au-
diofragments (musical #les) from 4 spatially divided dynamics corresponding to the 
electrodes (O1, O2, C3, C4), with the sound power level proportional to instant ampli-
tude of the alpha rhythm. The signal of feedback has changed depending on the EEG 
alpha rhythm individual parametersin locus C4. At the deviation of the amplitude of 
the EEG alpha rhythm from a set value the sound signal in loudspeakers grew louder.

Before the training we have instructed each testeeon the procedure and explained 
the dependence of parameters of a feedback signal on changes of psychoemotional 
state. We have o&ered a testee to remember the state when the parameter made a 
necessary change.

Representatives of the control group have also solved creative tasks. We have al-
someasured their indices of the EEG alpha rhythm. However we haven’t carried out it 
is biofeedback training with them.

Representatives of both groups underwent psychophysiological and psychologi-
cal testing before carrying out alpha biofeedback training.

Researchtechniques. We have carried out alpha biofeedback training by means 
of a rehabilitation psychophysiological complex for the training with biofeedback 

“Reakor”. We have estimated the degree of originality of examinees by the test of non-
verbal creativity of Torrens [5]. We have measured the degree of situational and per-
sonal anxiety of examinees was by means of the technique by Spilberger-Khanin [8]. 
We have carried out the expert judgment of the quantity and originality of versions 
ofsolving non-standard problems. Standard computer methods of mathematical sta-
tistics have ensured the accuracy of empirical results. The comparison of average val-
ues of a variable in two groups of examinees was carried out by means of Student’s 
t-criterion).

The research results. The comparative analysis of the obtained indices of original-
ity in the experimental and control group before carrying out alpha biofeedback train-
ing haven’t revealed signi#cant di&erences. The representatives of these two groups 
have had no signi#cant distinctions in expert judgementof the quantity and originality 
of versions of solving non-standard problems. Comparison of the degree of originality 
after carrying out alpha biofeedback training enabled us to conclude that among the 
participants of the experimental group the originality degree have increased both in 
comparison with the control group (t = 2,346; p < 0,05) and in comparison with the 
initial level of originality of representatives of the experimental group before carrying 
alpha biofeedback training (t = 3,812; p < 0,01).

The analysis of changes of the level of situational and personal anxiety before car-
rying out alpha biofeedback training have revealed that the level of situational anxi-
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ety of 67 % of examinees from the experimental group has considerably decreased 
in comparison with initial values before its carrying out. This decrease in the level of 
anxiety in the experimental group was very signi#cant (t = 6,636; p < 0,001) whereas 
in the control group after 5 days of expectation there was insigni#cant increase inthe 
level of situational anxiety only among 20 % of examinees.

The comparative analysis of indices of situational anxiety in the control and experi-
mental groups at the end of “forming” experiment have ascertained a reliably lower 
level of anxiety among representatives of the experimental group in comparison with 
the control group (t = 5,331; p < 0,01).

The comparative analysis of the level of personal anxiety in the experimental and 
control groups alpha biofeedback training have not revealed reliable distinctions.

After the comparison of expert judgementsof the quantity (%uency) and origi-
nality of versions of non-standard problems solving of the professional activity by 
the former o"cers of special operations forces before and after alpha biofeedback 
training we have revealed very signi#cant increase in these indices (t = 5,357; p < 0,01 
и t = 3,672; p < 0,01 respectively) that con#rms the e"ciency of training of the degree 
of the alpha rhythm self-regulation by alpha biofeedback training for creativity devel-
opment.

Thus, carrying out alpha biofeedback training not just signi#cantly reduces the 
level of situational anxiety as we see it from the results of the comparative analysis of 
this variable among representatives of the experimental and control groups, but also 
raises the nonverbal creativity level, the number of generated ideas and the degree 
of their originality at solving non-standard tasks within the professional anti-terrorist 
activity of o"cers of special operations forces. The obtained conclusions are similar to 
the results obtained in researches of other authors [3, 4, 7, 19, 20, 21] where they con-
#rma positive in%uence of alpha biofeedback training on the decrease in the degree of 
intensity and the increase inthe degree of the development of creative potential. Thus, 
we may formulate, at least, two important conclusions about the e"ciency of the in-
%uence of training of self-control of the alpha rhythm of the EEG by alpha biofeedback 
training among o"cers of special operations forces working within the anti-terrorist 
activity: the increase in the level of creativity and decrease in situational anxiety.
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Kagermazova L. Ts., Abakumova I. V., Boguslavskaya V. F.
Sense-Value Attitudes as a Factor of Forming Anti-Terrorist Consciousness 

in Polycultural Environment of Institute of Higher Education

The authors argue that when an individual enters into another sociocultural "eld, he/
she adopts new cultural senses necessary for the restoration of the broken sense corre-
spondence of consciousness and being of the individual. However, the adoption of new 
cultural senses may lead to deep sense-value dissonances as a result of the clash of dis-
crepant senses – the senses of the person and the senses of the new sociocultural environ-
ment. When forming anti-terrorist consciousness the technologies of the directed forming 
sense-value attitudes focused on features of development of sense guidelines of students 
in the polycultural, interethnic, and interfaith environment should be used.

Keywords: attitudes, sense-value attitudes, technologies of the directed transmission, 
convincing in!uence, tolerance, intolerance, interethnic interaction, student’s environ-
ment.

Democratic transformations in society have directly in%uenced social and psy-
chological characteristics of youth, and also their sense-value attitudes. Now the in-
tegrative tendencies outlined in the last century in the world community, which was 
promoted by the rapid development of mass media, became determinative in the 
developing global social space.

Now the social thought of our country searches a value-normative paradigm 
which would become a basis for optimum forms of social interaction in polycultural 
conditions and the normative-declared pluralism in all spheres of social life. Thus in 
the Russian Federation formation of tolerance and overcoming of extremism were 
approved at the national level.

Formation of tolerance takes on special signi#cance in a situation when the quality 
and standards of life of the population of Russian change for the worse. The problems 
connected with interpersonal and intergroup relations in the normative-declaredbe-
come urgent therefore. Manifestations to these relations, which have become lines 
of social tension are acute in view of the fact that market-style and democratic trans-
formations reforms market reforms became crisis sense for Russian society and put 
people in the situation of choice objectivization in all spheres of social life.

It is connected with youth marginality which is caused, #rst, by the status uncer-
tainty and search of social roles, and also di"culties of their mastering; secondly, age 
psychological features create additional conditions for young people’s interiorization 
of radical ideas and their realization in extremist activity.

Therefore studying anti-terrorist behavior of youth, tolerance through formation 
of value-sense attitudes is necessary for overcoming existing or possible forms of 
manifestation of intolerance in the youth environment.

In the process of vocational training and education of the future expert’s per-
sonality it is necessary to consider the speci#city of ethnic communities living and 
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interacting in the uniform polycultural educational space of the institute of higher 
education, mechanisms of functioning of ethnogroups at a local level, conditions of 
adaptation of representatives of other nationalities and migrants to living conditions 
in a new place. Studying of features of culture, values, life strategies and behavior of 
representatives of various nationalities makes it possible to de#ne approaches to cre-
ation of toleranceas a psychological and value norm of regulation of the social-group 
interaction (I. V. Abakumova), which is especiallyurgent for the educational environ-
ment, being characterized by the confessional, ethnocultural, sociocultural relations 
and tolerance manifestations.

According to A. G. Asmolov, a head of the federal program “Formation of Attitudes 
of Tolerant Consciousness and Prevention of Extremism in Russian Society”, “toler-
ance means recognition of the opinion of others; it is a universal norm of coexistence, 
cooperation, social interaction” [9, p. 10]. Thus, tolerance is a determinant reducing 
situations of the recurrence of violence, discrimination, human rightsviolation. Since 
the person’s tolerant position is realized in a problem, stressful situation studying the 
interrelation of tolerance and the coping-strategies, re%ecting the ways the person-
copes with intense situations, researches of the value-sense sphere of personality for 
revealing of behavioural strategies of a tolerant person are of scienti#c interest.

In the most general terms sense techniques insense-creation in the educational 
process adds up to a choice and actualization of the student’s values and needs, and 
also his/her self-categorization and construction of the life-world according to per-
sonal senses, sense formative motives, sense attitudes.

For construction of a technological scheme of sense translation in education as 
a model of the complex technology of the process of actualization of students’ per-
sonal senses there was a need for the stage of their division into separate functional 
elements (or levels) and designation of hierarchical connections between them. The 
logic of creation of the complete system of the technologies focused on activization 
of pupils or students’ sense-creation assumes an intentiality, i.e. the correlation be-
tween more general and more private ways and methods of trainees’ sense-creationof 
is formed after a “top-down” manner, when the technologies of higher level put in 
the educational process (hierarchy: strategic level – tactical level – operational level) 
de#ne the speci#city of methods and ways making “steps” of lower technologies. This 
approach makes it possible to trace the real dynamics of the sense activity enabling 
the student to construct random relations with the world around, other people, and 
with self. They create a sense continuum from primary, most elementary sense per-
sonal formations (personal meaning, sense attitudes, motives) up to the level of higher 
senses which de#ne the person’s meaning of life, his/her main values of life, initiating 
sense orientation of the person in the real and vital worlds[5].

The described above mechanisms of the initiation of students’ sense-creation 
make it possible to choose the most productive methods of formation of tolerant 
consciousness which possess the greatest sense forming potential and will provide 
the most sense saturated process. The practice of sociocultural communications 
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shows that sensesmay be generated, found, transferred, lost, etc. Besides they may 
be hidden (for example, for the purpose of manipulative in%uence on the partner), 
played, camou%aged, veiled consciously or unconsciously by means of other senses 
transferred demonstratively. Therefore, senses “for self” may di&er considerably from 
senses “for others”.

Moreover, “senses for self” are stereoscopic. The person, for example, may be 
guided by one senses, but justify own behavior by other ones, keeping thereby the 
integrity of personality and a high level of self-assessment. Re%exing deep intoself, 
the person is inclined to choose, put in the forefront of consciousnesses those senses 
by means of which he/she proves expediency of own unethical actions, anyway rea-
soning their optimality for speci#c conditions and situations. Such discrepancy of not 
only externalbut also internal sensesis not a rarity in human interactions and relations: 
the practice of psychoanalysis has a lot of striking examples [4].

Considering various nuances of senses and also the circumstance that the sense 
may be di&erently positioned in relation to communicative purposes of subjects, we 
should dwell on the issue of the analysis of the content of the term “intension” (from 
Latin – intentio – aspiration, intention). We believe that intension, being a communica-
tive intention, is realized, instrumented by means of the sensesshown in the person’s 
internal space and the senses transferred by other participants of interaction.

Thus instrumenting the intension, the sense not only discloses it, #llsit with a con-
crete vital content, but also, on the contrary, hides it by “distracting senses” in the situ-
ations when the intension disclosure is for some reasons undesirable. Therefore, the 
intension and the sense though are internally interconnected at the same time have 
some “degrees of freedom” in relation to each other. Thus, the intension is rather a 
steady system, and the sense is situational, changeable. Researches in this area were 
carried out in the psychology of our country. The problem of social attitude was ac-
tively elaborated in the psychology of our country. The interest in it is caused by that 
as G. M. Andreyev, A. G. Asmolov, and etc. note the concept “social attitude” is one of 
fundamental in social psychology and in the substantial plan covers the whole com-
plex world of human personality: experience, individual and psychological features, 
etc.; it is considered as “a factor of formation of the person’s social behavior, being in a 
form of the person’s relation to conditions of his/her activity, other people” [2, p. 112].

In the mid-seventies of the XX century V. A. Yadov has formulated the dispositional 
concept of regulation of the person’s social behavior. According to the speci#ed con-
cept the person forms a complex system of dispositional constructs (speci#c condi-
tions of a predisposition to estimate and certain forms of activity) which, in turn, are 
united in a hierarchical structure: from attitudestowards concrete subject operations 
(the area of psychological attitudes) to attitudestowards behavior in di"cult social 
conditions. At the heart of the creation of dispositional constructs there are the needs 
of a certain level (including complex social needs), “meeting” in situations in which 
they can be satis#ed. V. A. Yadov have distinguished four main levels in disposition-
al constructs (depending on the hierarchy of the system of needs and situations in 
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which they are satis#ed): a) the #rst level includes the attitudes which are formed on 
the basis of vital needs and in the most elementary life situations; b) the second level 
is made by the dispositional constructs which are formed and realized in communica-
tion within a small group; intensionally they correspond to the term “attitude” used 
in foreign sources and some sources of our country; c) the third level registers the 
dispositions in which the general orientation of the person’s interests de#ning his/her 
choice of forms of social activity or a tendency to activity in a certain social sphere is 
realized; d) the fourth level of dispositional constructs is formed by the personsvalue 
orientationsand regulates his/her behavior concerning the most signi#cant social ob-
jects, including economic, political, ideological, and etc. conditions in which he/she 
has to be active. “At this highest level goal-setting is a certain “life plan” which major 
elements are certain life goals connected with the main social spheres of the person’s 
action – in the #eld of labour, knowledge, family and social life”, V. A. Yadov noted 
[9, p. 9]. In his opinion, this higher layer of dispositions mediates the main, arterial 
directions of individual evolution of personality in time, in space and in society.

Thus V. A. Yadov considers two types of dispositions real: behavioural dispositions 
and spoken dispositions. Di&erent paradigms of actions underlie them; these are the 
paradigm of realization and theparadigm of consciousness and communication.

Investigating social attitudes, which mediate main personality traits, a number of 
psychologistsde#ned this phenomenon as an internal position, orientation (L. I. Bo-
zhovich, M. S. Neymark, etc.), dynamic tendency (S. L. Rubenstein, etc.), main vital 
orientation (B. G. Ananyev, etc.), dominating relation (V. N. Myasischev, etc.).

When A. N. Leontyev discussed personal sense he noted, “psychic re%ection in-
evitably depends on the relation of the subjectto a re%ected subject – from its vital 
sense for the subject” [8, p. 112], and each “conscious re%ection is psychologically 
characterized by a speci#c internal relation – the relationof a subjective meaning and 
sense” [9, p. 8]. They (personal sense and meaning) do not coincide directly. However, 
according to A. N. Leontyev, personal senses are the main “bearer of intentionality”: 

“the constantly reproducing discrepancy of personal senseswhich bearintentionality, 
partiality of theconsciousness of the subject and meanings “insensitive” to it does not 
disappear and cannot disappear. Therefore the internal movement of the developed 
system of individual consciousness is dramatic. It is created by senses which cannot 

“state themselves” in adequate meanings, the meanings deprived of the vital ground 
and therefore sometimes painfully discrediting themselves in the consciousness of 
the subject; they are created, at last, by existence of motives-purposes con%icting with 
each other” [9, p. 8].

The stated above reveals that a substantial contour of the concepts put forward by 
the scientist and his followers and also conclusions concerning structuring conscious-
ness have a distinct connection with the concepts of intentionality and intension.

The modern period is characterized by the increase of the interest of scientists to 
the problem of intentionality and personal senses, especially, when it is a question of 
formation of value-sense sphere of personality.
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One and the same meaning of life, refracting in the structure of personality, may 
take various shapes and assume di&erent aspects, but all of them are interconnected 
in a complete system of the sense regulation of the person’s activity. Sense structures 
are the turned forms of the subject’s life relations, i. e. another being of a certain real-
ity in the person’s inner world. In the sense sphere D. A. Leontyev distinguishes six 
functionally various kinds of sense structures. These structures belong to three levels 
of organization: the level of structures, which are directly included in regulation of 
processes of activity and psychic re%ection (personal sense, senseattitude); the level 
of sense forming structures which participation in regulatory processes is mediated 
by structures of the #rst level generated by them (motive, sense disposition and sense 
construct); and, at last, higher level where there is the only sense structure – personal 
values which are an invariable and steady source of sense-creation. At all distinction 
of the character and functional manifestations of the listed structures they are closely 
connected among themselves. We should notethat a half of the listed personal struc-
tures cannot be attributed to the structure of personality because personal sense, sen-
seattitude and motive are not steady, invariant constructs. They only function within 
a single concrete activity. Unlike them sense constructs, sense dispositions and values 
aretrancesituational, “beyond the activity”. Another distinction between sense struc-
tures is associated with their functioning. Attitudes and dispositions function in the 
plane of the practical object-oriented and mental activity. Personal meanings and 
sense constructs function in the plane of consciousness, the person’s image of the 
world. Motives and values are connected with consciousness and activity processes 
(D. A. Leontyev, 2003). As D. A. Leontyev notes, the sense depth is determined by the 
orientation towards values conforming to a concrete person’s individuality. A key to 
a personal meaning is in the structure of value hierarchies of each individual. Consid-
eration of values as senseconstructs most completely re%ects the complexity of their 
content and functioning as elements of the person’s cognitive structure and as ele-
ments of his/her sphere of motivation and needs.

Considering the question of correlation of the concepts of value and sense, D. A. Le-
ontyev uses the two-level model of motivation o&ered by E. Yu. Pyatayeva (1993) as an 
explanation. She distinguishes two levels of motivational constructs. Concrete and sit-
uational motivational constructsrelevant to a single activity belong to one level. Moti-
vational formations of another level are extra situational, steady and generalized. They 
induce activity not directly, but participating in generation of concrete and situational 
motives. The #rst type of in%uences of steady motivational structures on emergence 
and functioning of concrete and situational motives is a situational speci#cation of 
the #rst in the second. The second is a “shift” of a concrete activity according to some 
steady extra situational principles of behavior. The criterion that attributes these per-
sonal tendencies to the class of steady motivational structures is that they are shown 
not only in implementation of a certain activity, but at a stage of generation of con-
crete and situational motives, i. e. “formation of motives” of a concrete activity, and are 
re%ected in the structure of concrete motives, in their sense characteristic. The same, 
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in fact, division is presented in the three-level scheme of the motivation structureof 
A. G. Asmolov (1990) who distinguishes sources of motivation, determinants of orien-
tation of activity in a concrete situation and regulators of activity. The #rst two levels 
practically coincide with those distinguished by E. Yu. Pyatayeva. According to the 
functional place in the motivation structure personal values belong to the class of 
steady motivational constructs described by E. Yu. Pyatayeva or motivation sources 
by to A. G. Asmolov. Their motivating is not reduced to a concrete activity, concrete 
situation; they correspond to the person’s activity as a whole and have a high degree 
of stability. The additional argument supporting this situation is that independently 
a number of authors suggested to distinguishtwo classes of values– values-purposes 
of life activity or terminal values, on the one hand, and values-principles of activity or 
tool values, on the other part (M. Rokeach, 1972; Yu. M. Zhukov, 1976) which functions 
coincide with two forms of in%uence of steady motivational constructson concrete 
and situational ones described by E. Yu. Pyatayeva.

Thus, it is possible to draw a conclusion that the person’s values are steady motiva-
tional constructs and leading sources of vital senses signi#cant for the person.

D. A. Leontyev (2003) has o&ered the concept of three forms of existence 
of values, turning one into another: 1) public ideals – developed by social con-
sciousness and its general concepts about perfection in various spheres of social 
life; 2) subject embodiment of these ideals in deeds or works of certain people;  
3) motivational structures of personality (“the models of the due”), induc-
ing personality to a subject embodiment of social value ideals in own activity.  
As D. A. Leontyev notes, these three forms of existence turn one into another: the 
person acquires public ideals and as “models of the due” they induce him/her to 
activity during which there is their subject embodiment; the embodied values, in 
turn, become a basis for formulation of social ideals. That is the development of 
each personality is characterized by adoption of values of social communities and 
their transformation in personal values. D. A. Leontyev notes that this process may 
be considered in two aspects at least.

First, itmay be considered as a movement from values of social groups to personal 
values (from social-external to the social-internal). This movement is traditionally des-
ignated by the concept of interiorization.

Interiorization and socialization in relation to formation of personal values repre-
sent two sides of one process considered, respectively, in the aspect of transformation 
of values and transformation of the structure of individual motivation. As D. A. Leon-
tyev notes, this is the movement across the border of the external/ the internal in the 
#rst case and across the border of the biological/ the social in the second.

Thus, the personal values being internal bearers of social regulationare genet-
icderivatives of values of various social groups and communities. Selection, appro-
priation and assimilation of social values are mediated by his/her social identity and 
values of reference small contact groups which may be both a catalyst and a barrier in 
assimilation of values of large social groups, including universal values [4].
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Secondly, the concept of the metaindividual ethnic world by V. Yu. Hotinets (2000) 
is superimposed on the concept of formation of personal values. By virtue of the prin-
ciple of the duality of qualitative de#niteness in Hotinets’ concept of the metaindi-
vidual ethnic world the ethnic identity is considered as a polysystem construct having 
ethnocultural (ethnotypical) and ethnoindividual forms, an object and subject way of 
existence. On the one hand, joining and being identi#ed with the ethnic world, the 
identity gains ethnic contents, is #lled with ethnicity, becoming an ETHNO-individu-
ality. In the functional plan the ETHNO-individuality re%ects the assimilation of ethnic 
values of the world (social values, according to D. A. Leontyev) by means of exter-
nal sources of determination, #nding an object way of existence in the ethnic world. 
On the other hand into the ethnic world it introduces the immanent quality, peculiar 
and special, unique individual, acting as an ethno-INDIVIDUALITY. In the functional 
plan the ethno-INDIVIDUALITY re%ects translation of ethnic senses by identity (per-
sonal values according to D. A. Leontyev) to objects of the world by means of internal 
sources of determination, #nding a subject way of existence in the ethnic world. In 
the space of the metaindividual world an ETHNIC INDIVIDUALITY #nds its actualiza-
tion. Metaindividual properties are sources of external and internal determination, 
(object-subject ethnic values and senses). Thus the ETHNIC INDIVIDUALITY is formed 
as a whole, #rst by external determination of the world objects by ethnic meanings 
(social values by D. A. Leontyev) in result of which ethnotypical properties are formed, 
secondly, by means of internal determination by ethnic senses (personal values, ac-
cording to D. A. Leontyev) which mediating role leads to formation of ethnoindividual 
properties. In the structural plan the ETHNIC INDIVIDUALITY may be considered as 
a unity of ethnotypical and ethnoindividual properties, externally and internally de-
termined activities, and also ethnic values (social values) subjecti#ed by it and ethnic 
senses (personal values) objecti#ed by it.

Thus, coherence of social and cultural values – a continuum from miscoordination 
to coordination of values in result of familiarizing with other sociocultural environment 
is a way of combination of two these constructs – the concept of personal senses of 
D. A. Leontyev and the concept of the metaindividual ethnic world by V. Yu. Hotinets.

Entry into own sociocultural environment starts with adoption of social and cul-
tural values (in D. A. Leontyev’s concept) or ethnic values (in the concept of V. Yu. Hoti-
nets). Transformation of social and cultural values into personal values (in D. A. Le-
ontyev’s concept) or ethnic senses (in the concept of V. Yu. Hotinets) is a result of 
this adoption. Acquisition of knowledge happens during social learning, during the 
person’simmersion in social experience, traditional patterns of behavior, norms, and 
ways of activity of people. In result of this process certain forms of behavior and life 
purposes become preferable to the individual in a certain sociocultural environment; 
he/she endows them with sense and they get a direct value for him/her. The immer-
sion in another sociocultural environment (with other social values and other ethnic 
values) leads to that in interaction with the world the individual starts di&erentiat-
ing objects of the cultural world taking into account the earlier developed system of 
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personal values (in D. A. Leontyev’s concept – the internal bearers of social regulation 
implanted in the person’s structure), or from positions of own ethnic identity (in the 
concept of V. Yu. Hotinets – unity of ethnotypical and ethnoindividual properties, sub-
jectifyiedethnic values and objectifyiedethnic senses) [11].

When the individual enters into another sociocultural #eld there is the develop-
ment of new cultural senses necessary for formation of sense-value attitudes that, 
in turn, forms tolerant consciousness as a counteraction to terrorist consciousness 
(A. G. Asmolov, 2002; F. E. Vasilyuk, 1984; D. A. Leontyev, 1999; I. V. Abakumova, 2009). 
Development of new cultural senses leads to value-sense constructs as a result of con-
solidation of the person’s senses and senses of the new sociocultural environment.

At adolescence the sense sphere is characterized by processes of formation of 
world outlook and active will, own senses and personal values, formation of the sys-
tem of sense regulation, characteristic for a mature independent personality. It means 
that by 16–17 years personality approaches the level of sense self-control which basis 
is made by the possibility of person’s cognition of the world as a whole; there appears 
own, independent opinion, aspiration to make decisions independently and to bear 
the responsibility for their implementation; values bearing sense are crystallized in 
her/her consciousness and form a certain hierarchy (I. V. Abakumova, 2009).

For turning the convincing information which is while a value only for the transfer-
or of the state and public values into the personally signi#cant for the young man one 
should demonstrate that actions and deeds based on this information don’t contra-
dict his/her value orientations and will also satisfy his/her certain needs and to meet 
his/her value expectations (I. V. Abakumova, 2009).

Tolerance is a complex and many-sided phenomenon including the attitu-
detowards uni#cation of various positions for consent achievement and indicating 
personal maturity that is shown in orientation to realization of personal potential and 
preference of constructive strategies of coping with stresssituations.Education of tol-
erance should be considered as aurgent major task of formation of the full-%edged 
personnecessary and useful in society. Tolerance as a quality of personality, which is 
opposed to stereotypes and authoritarianism, is necessary for successful adaptation 
to new cross-cultural, interfaith, interethnic conditions.

Undoubtedly, the problem of the quality of education has always been urgent, but 
now contradictions between modern requirements of production, economy and soci-
ety and the education system become aggravated. Young quali#ed specialists should 
not only have a system of theoretical knowledge, but should also possess professional 
abilities, professional qualities assuming the ability to state and solve a problem, make 
decisions, work in a team and with a team, and tolerant consciousness and tolerant 
attitudes. Inconditions of the intensi#cation of interaction in society when stress and 
competition become almost thenorm of human life, the role of tolerance is especially 
urgent. All this demands a major alteration in future experts’ training [5].

Today there is theoretical and practical interest to the tolerance phenomenon 
as a possible way of overcoming various forms of interpersonal and interethnic 
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intensity. Tolerance as a social norm, de#ning the resistance to con%icts in a multi-
ethnic cross-cultural community, a range of preservation of distinctions of popula-
tions and communities in a changing reality is presented in works of A. G. Asmolov, 
V. V. Glebkin, A. V. Petrovsky, G. V. Soldatova, L. A. Shaygerova, I. V. Abakumova, 
P. N. Ermakov, etc.

Intensity is a socio-psychological aspect of a crisis or a con%ict [2]. The procedural 
aspect of intensity assumes the existence of various stages or stages of development 
as holders of levels of intergroup intensity to which they attribute: the latent or hid-
den stage (intensity is minimum); con%ict beginning – transition from the latent stage 
to an open rift; escalation (intensity increase); violent action (intensity is maximum); 
equilibrium or balance of forces (lack of actions on achievement of a consent); ar-
rangement of a con%ict or theintegration phase; break of the peace period (emer-
gence of a basis of a new confrontation).

The con%ict is considered as a stageof interethnic intensity, along with disputes, 
contradictions and other interethnic problems. The majority of interethnic con%icts 
are sociocultural, for example, distinctions in language, religion, norms, values, cus-
toms, traditions, stereotypes, national symbols, ways of thinking and behavior, and 
etc. The con%ict of values is among the most di"cult.

National and ethnic stereotypes are adopted by the person since childhood and 
subsequently function at a subconscious level. Therefore ethnic con%icts are charac-
terized by such features of unconscious behavior as emotiogenity, alogism, symbol-
ism and weak validity of rational arguments.

According to A. Ya. Antsupov and A. I. Shipilov the interethnic con%ict may pen-
etrate into all other types of con%icts, seizing con%ict situations created according to 
other lines of social interaction [8]. Friend and foes exist in any social con%ict.

As researchers (G. U. Soldatova, I. V. Abakumova, L. Ts. Kagermazova) note, it is 
impossible to exclude the beginning of the interethnic, international con%ict incon-
ditions of educational space in the institute of higher education, creating specially 

“mixed” educational groups, ignoring the problem of international relations. The de-
velopment of national consciousness is a paradoxical settlement of a situation where 
creation of multiethnic educational, educational or working groups is inevitable [6].

If it is impossible to avoid interethnic contradictions (without elimination, assimi-
lation of nations)since certain laws of development of ethnos come into force, it is 
quite natural to assume that the only way out of the situation consists in develop-
ment and practical realization of an optimum, socially acceptable structure of national 
anti-terrorist consciousness. It should include attitudestowards pluralism concerning 
norms, values, cultural traditions of other national groups, and, certainly, rather a 
deep introduction to them. We think that in such cases it is necessary to use inter-
national education, to form knowledge of a variety of cultures, using both curricular 
and extracurricular time. Besides, the emotional and value content of own ethnic at-
titudesshould be focused on a positive behavior as a need for mutual enrichment of 
cultures and traditions.
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The development and formation of tolerant consciousness among subjects of in-
terethnic interaction is a wayof decrease in interethnic intensity, settlement and pre-
vention of this kind of con%icts. In our case it is the student’s environment re%ecting 
a level of culture of international communication, being means of the international 
consent achievement, an indicator of people’s maturity, readiness for cooperation [6].

A dividing line between tolerance and intolerance is very relative. Their extreme 
positions are rather rare. During own life each person performs both tolerant and in-
tolerant deeds. Nevertheless, the tendency to behave tolerantly or intolerantly in rela-
tion to representatives of other ethnic groups may be a steady personal trait.

The created psychodiagnosticinstruments were the instrumentation of our study. 
V. V. Boyko’s technique of tolerance studying makes it possible to reveal the level of 
communicative tolerance, a tendency peculiar to relationship, reception of the indi-
vidualityof people of various nationalities. The technique of the diagnostics of the 
general communicative tolerance (V. V. Boyko) estimate signs of a negative communi-
cative attitude: the veiled cruelty in the attitudes towards people in judgments about 
them, open cruelty, reasonable negativism in judgments, tendency to unreasonable 
generalizations of negative factors in the #eld of relationship with partners, negative 
personal experience of communication with other people. Yusupov’stechnique of em-
pathy studying makes estimatesthe level of empathyof persons of various nationali-
ties, their abilities to put themselves in other people’s shoes, ability to feel sympathy 
for other people, perception of their feelingsas if they were own feelings. Empathy 
promotes adequate perception and knowledge of other nationalities, their inner 
world, and the picture of real life.

The technique of the person’s orientation in communication “POC-3” of S. L. Bratch-
enko makes it possible to study the process of interethnic interaction, to distinguish 
six main types of the person’s orientation in communication. The aggression diag-
nostics test (L. G. Pochebut) is intended for diagnostics of aggression in interethnic 
interaction. It revealsthe level of aggressive and adaptive behavior. For more detailed 
consideration of personal characteristics of groups with various levels of interethnic 
tolerance we have used three scales taken from the MMPI condensed form adapted 
by F. B. Berezina and M. P. Miroshnikov: the scale of psychopathy (IV), revealing so-
cial disadaptation, aggression, conformality, neglect of social norms and values; the 
scale of paranoiality (VI), revealing socially unfounded reactions of o&ense, a&ect in 
interethnic interaction; the scale of schizoidness (VIII), de#ning the degree of emo-
tional estrangement, di"culties in establishment of social contacts. G. U. Ktsoyeva’s 
structured questionnaire “National Consciousness” de#ning the relation to the world, 
national identity, prejudices, national rejection, national loyalty must reveal the spe-
ci#cs of development of national consciousness in groups with various tolerance. We 
have used “Diagnostic Test of Relations” by G. U. Soldatova-Ktsoyevafor research of 
attitudinal component of a stereotype”. The questionnaire “Types of Ethnic Identity”by 
G. U. Soldatova and S. V. Ryzhova gave the chance to establish the place of tolerance 
in the system of attitudes and values of personality.
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287 students of several faculties of Kh. M. Berbekov Kabardian-Balkar State Uni-
versity havemade the sample of our research. Our empirical research enabled us to 
reveal that the most part of respondents have an intolerant position, with its more 
expressed values among young men (high by 15 % in comparison with girls). In the 
group of tolerant students we have revealed the following personal characteristics in 
interpersonal interaction:

1) tolerance towards the discomfort caused by the partner’s state, warmth, re-
sponsiveness, absence of the desire to be a standard in communication, absence of 
the aspiration to re-educate the partner, to adjust him/her to himself/herself;

2) lack of prejudices, national acceptance, high loyalty, high empathy, sensitivity 
to needs and problems of people around, tendency to forgive a lot, emotional respon-
siveness, communicability, sociability, warmth; uncon%ictness, ability to #nd compro-
mise solutions; low level of aggression, friendliness;

3) orientation towards communication equal in rights, communicative coopera-
tion, joint creativity, mutual understanding, mutualassistance, aspiration to mutual 
self-expression, development; aspiration to understand problems of another, orienta-
tion to voluntary refusal of equality in favor of the partner, aspiration to understand 
another in the absence of the desire to be understood by him/her, desire to promote 
the development of the interlocutor even to the prejudice of own development and 
wellbeing, orientation towards reactive communication, readiness to “adapt” to the 
interlocutor, smoothing of negative estimates and experiences concerning the major-
ity of people around.

Intolerantstudents are characterized by a low degree of the importance of peace-
ful and friendly relations between nations, aggression. They have the following per-
sonal characteristics in interpersonal interaction:

categoricalness in estimates of others, inability to forgive, smooth negative 1) 
feelings; aspiration to re-educate the partner, to adjust his/her behavior to 
himself/herself; inability to adapt to the partner;
existence of prejudices and stereotypes of perception of national problems;2) 
lack of loyalty, tendency to associate with people of only one nationality;3) 
alow level of empathy, troubles in establishment of contacts with people, in-4) 
ability to feel and perceive abstract images, lack of emotional reaction to the 
ups and downs of everyday.

Thus, a common trait of this group is a combination of hypersensitivity with emo-
tional coldness and estrangement in interpersonal relations.

In the following question we have made an attempt to de#ne attitudes of stu-
dents of KBSU concerning representatives of various nationalities. Thus we have sug-
gested them to specify what relations they are ready to establish with representatives 
of the speci#ed ethnic groups. In the scale o&ered to respondents 5 positions in the 
order of increase in social distance were expressed. The position “I would marry him/
her” has expressed the least social distance;the position “I would communicate un-
der no circumstances” has expressed the greatest social distance. According to the 
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obtained answers it is possible to say that respondent havehad the least social dis-
tance in interaction with Kabardinians. It is easy to explain this by that the majority 
of respondents belongto this nationality. Balkars and Russians are at the following 
level of social distance. The greatest social distance was towards Gipsies, Chechens, 
the Chinese, and Uzbeks. This indicates the rigidity of judgments with the absence of 
su"cient information.

Since in recent years in Russia the number of youth nationalist groups has consid-
erably increased, we asked the respondents what they think about such organizations.
The results show that the majority of the interrogated students condemn nationalist 
groups (57 %), 33 % think about them neutrally, but there are also those who share 
their ideas (7 %); answer of “don’t know” or “no response” have made 3 %.

Respondents’ benevolent attitude to representatives of other nationalities was 
expressed in answers about permissible of national origin discrimination. 53 % of 
respondents consider domestic insult inadmissible, 43 % of respondents consider it 
admissible in certain situations, 4 % of respondents consider it admissible.73 % of 
respondents consider the attitude towards representatives of other nationalities as 
to second-class people inadmissible, 13 % of respondents consider it admissible in 
certain situations, 14 % of respondents consider it admissible. 83 % of respondents 
consider physical abuse in relation to persons of other nationalities inadmissible, 10 % 
consider it admissible in certain situations, 7 % consider it admissible. 77 % of respon-
dents consider the control of university enrolment and employment inadmissible, 
13 % of respondents consider it admissible in certain situations, 10 % of respondents 
consider it admissible.

We may assume that a negative attitude to representatives of other nationalities is 
caused by the lack of experience of a real constructive interaction with representatives 
of other ethnoses since the main activity of the majority of respondents takes place in 
the uniform cultural environment where real ethnic di&erences are in many respects 
leveled and are not de#ning. As a rule relations with other ethnoses are incidental.

In the study we have also revealed: social disadaptation, con%ictness, neglect of 
social norms and values, instability of mood, sensitivity, rancor; communication with 
egocentrism manifestation, claims on agreement with own position with total ignor-
ing of problems of another, rigid and authoritative attitudes, disrespect for another 
point of view; a low level of orientation of communication equal in rights, on commu-
nicative cooperation, joint creativity, mutual understanding, mutualassistance, aspira-
tion to mutual self-expression, development.

Correction of some cognitive, a&ective, behavioural components of personality 
including introduction to the culture and traditions of other people, recognition of 
self as a worthy representative of a national group with ancient traditions and inter-
national communications, communicative international competence in a classroom 
and out-of-class activity etc., purposefully carried out in the educational space of the 
institute of higher education, leads to decrease in aggression, display of interest and 
a positive relation to a variety of national cultures; to smoothing of features of the 
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perception of reality; to expansion of interpersonal relations through communication 
with people of other national groups; to the decrease in the degree of tension and the 
level of concern about “protection of own national rights”; to increase of the level of 
comprehension of importance of peace and friendly relations between nations.

They reach balance by the development and formation of an optimum level of 
tolerant consciousness which includes value-sense attitudes towards dialogical inter-
action – orientation to equal communication, cooperation, joint creativity, aspiration 
to mutual self-expression, development without suppression of interests of another 
or refusal of own values and beliefs in the “student-student”, “student-group” systems. 
The dialogical character of “teacher-student” chain, undoubtedly, is an e&ective means 
of education of tolerance since it is a process of sense-creation, formation of sense at-
titudes in in a struggle with the international con%icts and terrorist manifestations.

Sense-creation provides formation of sense-value attitudes: self-understanding 
through understanding of “another” stimulates empathy, re%ection and actualizes the 
world outlook tolerance [7].

The analysis of the mechanism of formation of tolerance shows its low e"ciency 
which is de#ned by lack of preventive in%uence. The algorithm of improvement of the 
mechanism of formation of tolerance includes, #rst, providing basic conditions of for-
mation of tolerance (conceptual comprehension of polyculturenessof Russian society 
in democracy conditions, consolidation of all social institutes of Russian society for 
formation of tolerance and a long-term practical realization of a number of measures 
to solve this problem), secondly, optimization of the educational sphere (conceptual 
comprehension in the pedagogical thought and normative documents of formation 
of tolerance as an independent educational aim, and also its realization in educational 
institutions of all levels) and the propaganda sphere of prevention (normative-legal 
support of formation of tolerance in the mass media, activizationa regional power and 
certain information companies on formation of tolerance of youth by means of mass 
media).

Thus, there is an urgent need for harmonization of social interaction in a situation 
of the standardly declared and historically existing Russian polycultureness. There is 
also a need for regulation of social behavior of Russian youth from the aspect of over-
coming of intolerance and extremism in modern conditions which assumes purpose-
ful in%uence on value-sense attitudes of youth by means of the mechanism of forma-
tion of tolerant, anti-terrorist consciousness.
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Kara Zh. Ju., Kruteleva L. Ju.
About Characteristic Features of Developing Attitudes  

of Antiterrorist Consciousness in the Youth Environment

In the article there are considered the characteristic features of the integrated in-
terdisciplinary approach as a special technology of the directed creation and develop-
ment of attitudes of antiterrorist consciousness of the youth in the course of training. 
The authors discuss possibilities and resources of the given approach in various inter-
disciplinary contexts and distinguish such features as training on the common ground 
of various disciplines, students’ independent work, the peer coaching and also practi-
cal training of students with younger generation in educational institutions of different 
level (preschool children and schoolchildren) in the context of their basic professional 
work.

Keywords: integrated approach, interdisciplinary approach, attitudes of the con-
sciousness, the youth, sense-value sphere, the educational environment, student peer 
coaching, antiterrorist festival, communication.

At the present stage of development, the globalization in economic and social 
spheres makes direct impact on value orientations of society. Cultural traditions and 
values, religious foundations, public rules and norms are exposed to the in%uence of 
a new economic and political reality. Active population shift leads to overlap, mixture 
and penetration of cultures which have been isolated, to establishment of new rules 
and norms which have not been generally accepted in the society. The unstable and 
uncertain external world map, being re%ected in the consciousness of a person, calls 
dissonance of their internal image of the world, thereby, in turn, strengthening exter-
nal instability and generating extremist moods in the society.

In this connection the necessity of carrying out of continuous character-building 
work with the youth becomes especially important. The main objective of this work is 
a formation of ideology of the world, mutual respect and development of attitudes of 
antiterrorist consciousness of the youth.

The most suitable space for carrying out of such a project is training process. As 
L. Ju. Kruteleva states, “education as the social institute including preschool centres, 
primary, secondary and high schools, various centres of additional education, is one 
of the key factors, and at times it is the most important institution of socialization 
of younger generation as it shapes models of behaviour of the person, makes the 
basis for the relation to themselves and the others, helps to assimilate various social 
requirements and roles” [6].

The technology, allowing us to provide the directed shaping and development of 
attitudes of antiterrorist consciousness of the youth in the course of training, compris-
es the integrated interdisciplinary approach which enriches and expands the outlook 
of the trained, it also shapes their complete image of the world and gives stimulus for 
development of their personal qualities.
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The integrated interdisciplinary approach assumes synthesis of knowledge of vari-
ous subjects in the educational process, and various forms and modes of transferring 
knowledge by the trained. So, a complete representation of the world and the person 
in it is shaped on the overlapping of such disciplines as psychology, cultural science, 
philosophy, sociology, political science, religion, art, philology, journalism, etc. Forms 
of the organisation of the training process can be absolutely diverse – from traditional 
lectures and studying of the basic and specialised literature till open discussions, con-
ducting focus groups and trainings.

The important component of such integrated interdisciplinary approach is also 
students’ peer coaching which may fall into three stages:

– the initial stage of training at higher school – the “traditional” form of acquiring 
knowledge (major courses and special courses (minors), taught in the traditional form: 
lectures, seminars, practical classes etc.);

– the basic level of training at higher school – a part of classes is being conducted 
by students of upper courses (within the frames of their student teaching training) 
under the supervision of teachers (at the given stage the forms of classes depend on 
the purposes and problems of the class and the contingent trained);

– the #nal stage at higher school – students independently (in collaboration with 
teachers) develop and conduct lessons for the lower courses.

At the Psychology department of the South Federal University the following disci-
plines are included within the frames of directions of preparation “bachelor”, “special-
ist”, “master” in realisation of the integrated interdisciplinary approach: “Psychology” 
(for not psychological departments), “the Modern theory of active tolerance”, “Psycho-
logical features of sense-value sphere of the person”, “Communicative technologies 
of the directed sense transmission”, “The teacher-psychologist in professional work 
system”, “Psychological and pedagogical researches in the #eld of preventive mainte-
nance of the deviant behaviour”, “Life-sense orientations of personality”, “The modern 
theory of sense and sense-creation”, “Psychology of creativity and creative develop-
ment”, “The theory of acceleration and retardation of intelligence”.

Discussion of research achievements and practical results of students’ work takes 
place during such conferences as students’ scienti#c and practical conference “Week 
of Science”, anti-terrorist student festival of scienti#c and creative youth “Peace to the 
Caucasus”, Festival of Science of the South of Russia, and also at various thematic semi-
nars, master classes, etc.

Besides, during teaching training students and master students conduct thematic 
lessons and advisories on psychology on the important for the youth subjects in vari-
ous comprehensive schools and additional education establishments.

It is important to note a special position of the student which they occupy in the 
given integrated interdisciplinary approach, and that is being trained, and training 
themselves at the same time. The ambiguity of such a position – placement of a stu-
dent in the position of the trainer – forces students to think of a duality of the given 
position critically, leads to revaluation of the material to study not only from the point 
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of view of knowledge and primary perception, but from its practical importance and 
possibility of creation of conditions for its transference in the pedagogical process, 
makes students responsible of how the material they teach will be apprehended and 
mastered. Here it is once again necessary to pay attention to such a feature of the 
given position as “psychological unity” of the trainer and a trainee. On the one hand, 
there are practically no age distinctions between “a teacher” and “a pupil”, and, on the 
other hand, there is an a"nity of interests, sights and outlook as a whole.

The given position gives invaluable practical experience of training. “In a class 
there are children with di&erent cultural traditions, behaviour stereotypes, and at 
times it interferes with an establishment of optimum mutual relations among pupils. 
The psychological problems connected with the increase of diverse ethnic contingent 
arise very often, and consequently there is a necessity for creation and introduction 
of various programs on the basis of o"cial bodies, including educational ones. The 
work on overcoming of mutual negative attitudes should be done at school years, for 
school age is the most important time for creation of all life behaviour models, the at-
titude towards themselves and the others, various social requirements and roles” [4].

Speaking about the interdisciplinary approach to the youth education it is impor-
tant to notice that along with the general knowledge of the population of the existence 
of di&erent cultures and nationalities, in the Southern Federal District there is an impor-
tant problem of national intolerance, weak interest of the youth to the culture and tra-
ditions of other peoples, inability to see display of national features in the surrounding 
world. “That is why the concept of «tolerance» is so important. First of all, it is focused 
on the relations of mutual respect of citizens, on preservation of ethnic and cultural va-
riety. It acts as a comprehensible basis of settlement of social and inter-ethnic con%icts, 
intensity and achievement of mutual respect of the interests and values of all ethnoses. 
Besides, in the course of search of ways of reconciliation and consent, tolerance as-
sumes “the readiness of the parties to go on reciprocal concessions and self-restrictions 
in the spheres where interests of di&erent groups and parties are concerned” [4].

Development of attitudes of antiterrorist consciousness, expansion of the mental 
outlook of the youth, ideology creation of mutual respect and a complete image of 
the world within the frames of the integrated interdisciplinary approach occurs in the 
course of discussion and studying in various forms (discussion, trainings, focus groups, 
etc.) such questions, formulated on the overlap of di&erent disciplines, such as:

in%uence of mass-media on destructive behaviour of the youth; −
art as a kind of the creativity, directed on the shaping of tolerance and ideology  −
of the world;
psychological features of sense-value sphere of the personality of representa- −
tives of various cultures;
features of interaction of people belonging to various national, cultural and re- −
ligious groups;
communicative technologies of texts, −
etc. −
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Work with the youth on shaping and development of attitudes of antiterrorist con-
sciousness includes some stages. We will consider the main of them in much detail.

The unconscious aspiration to internal balance depending on weight of crisis is 
known to accept every possible pathological form: from self-aggression till terror. To-
day the terrorism is considered to be a globalization outcome, as its natural re%exion. 
We allocate two directions of aggressive, extremist, terrorist exposure, namely exter-
nal and internal.

Now people receive the basic information about the world through mass media. 
Mass media are the distributor of the information on events occurring in the world, 
set the fashion to public norms, models of behaviour and way of life as a whole. Mass 
media act as the most powerful factor of in%uence on the image of the world both of 
a person, and public groups as a whole.

The aspiration to involve as big audience as possible, to create sensation, easy 
availability of extremist materials lead to indirect propagation of extremism and 
terrorism through mass media (TV, radio, the press, the Internet) and results in the 
growth of extremist moods in the society.

Further the students are o&ered a question for discussion: “What telecasts, peri-
odicals or headings in them, or glossies in your opinion show and push expressly or by 
implication to destructive behaviour? How does it happen? Whose feelings, interests 
and values are mentioned? What result do mass-media wish to receive?”

Teenagers and the youth, owing to their age, psychological and physiological fea-
tures, belong to the group which is easily subject to external ideological – terrorist 
and extremist – in%uences. They represent the group of risk inclined to aggressive-ex-
tremist actions. Representatives of the given group are characterised by such psycho-
logical features, as maximalism and nihilism, radicalism and intolerance, world out-
look instability and irreconcilability, failures in search of self-identity and propensity to 
group behaviour which under certain vital conditions and nutrient medium presence 
can act as a starting gear of their antisocial activity. Susceptibility to the opinion of the 
others (the leader of a reference group, Internet community, etc.) often leads to the 
youth and teenagers’ becoming active participants of a various sort of the destructive 
organisations and as a result, participants of various con%icts and illegal actions.

Destructive behaviour is a kind of behaviour which mismatches norms and roles 
and is directed to radical disapproval of the alternative points of view. There are dif-
ferent opinions of scientists on the ancoring point (“norm”). Some prefer to use ex-
pectations of the corresponding behaviour, some speak about attitudes (standards, 
samples) of behaviour, and some refer to the ideas (sights).

The extremism and terrorism are one of their most extreme forms of display of 
destructive behaviour. According to scientists, they are also links of a chain of the in-
terconnected concepts: radicalism – extremism – fanaticism – terrorism.

In spite of the fact that the society tries to #nd new ways of development, one 
still tries to join any uniform idea. The most obvious reason is the ethnos, religion or 
certain general irrational myths of the uni#cation.
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The youth extremism by means of informal youth associations today tries to make 
the changes to a society and its foundations, expressing neglect to its rules and norms 
of behaviour and to the law as a whole. It testi#es for insu"cient social adaptation and 
development of asocial attitudes of consciousness of the youth. “Genesis of formation 
of antiterrorist perception of a visual, semantic, verbal expression of a person directly 
depends on such factors as education, self-realisation possibilities in the modern life, 
education, attitude from the society surrounding the given person” [5].

According to Zh. Ju. Kara and E. V. Omeljanenko, “the problem of self-determina-
tion and «#nding of the self» cannot exist irrespectively of the person. If the given 
problem is accepted by someone if it excites them, they will take certain steps to 
solve it. The inner state of the person and an external world are inseparable from 
each other, they recreate each other. One part of a problem is in us, and another 
is outside. We change and transform, and this process can be and should be made 
conscious, subject to the conscious intention and the control of the person. At the 
solution of the problem of self-determination we show the abilities to training, to 
outlook expansion and awareness, to #nding new life experience, that #nally in%u-
ences our personal qualities” [5].

At the following stage students are o&ered to discuss a question: “What kinds of 
mass-media (TV programme, press, magazines, advertising, etc.) in%uence di&erent 
age groups of people and how does it happen?”

As Zh. Ju. Kara underlines in her articles, the art and #ne arts in particular in%uence 
the society to a great extent [4, 5]. The artist is given a di"cult role of a guide, that is 
a responsible role of a leader in life. The role of art in the struggle against terrorism is 
also invaluable. The #ne arts can in%uence the moral spiritual environment by colours, 
forms, and images. The space of tolerance, benevolent understanding and the rela-
tion to each other is formed through perception of positive creating images in art, it 
brings up the respect and love to the Person.

Then the students were o&ered the following questions for discussion: “How im-
portant is art personally for you? What do you usually pay attention to, when you look 
at the pictures, listen to music, see dances etc.? Is the contemporary art and culture 
closer to you and more understandable? How do you see art of the other countries, 
cultures, religions?”

In the category “tolerance” it is possible to allocate some aspects, such as a valid 
and objective position towards both in relation to the ones whose opinions, acts, race, 
religion etc. are di&erent from our ones, and to the opinions and acts which are dif-
ferent from ours; active interest to the ideas, opinions, and acts which are alien to 
our own. Constructs of ethnicity, re%ected in a variety of cultures comprise values 
and stereotypes of these cultures. Their interpretation is closely connected with the 
mentality of the people. The knowledge of values and stereotypes of certain cultural 
community promotes moulding of tolerant consciousness of the person. It all can be 
investigated, understood and accepted through images perceiving the information 
re%ected in art. The important fragment of tolerant consciousness of the person are 
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such base oppositions as “love – hatred”, “happiness – misfortune”, “friend – enemy”, 
“familiar – strange”, “homeland – foreign land”.

The knowledge of both common and di&erent features in the estimation of di&er-
ent cultural communities of the given base oppositions promotes tolerance creation, 
development of attitudes of antiterrorist consciousness of the person.

The question on what art form promotes spirituality development more actively, 
has no unequivocal answer.

At nonverbal communication the socially signi#cant information is mainly trans-
ferred through a visual image. The art mission, one of its greatest missions, is creation 
of the world. Art is a mode of dialogue with the others without dependence on their 
race and religion. In their art, the artists try to re%ect “the divine” – landscapes and 
still-lifes are full of pleasure of life, in the portraits we, spectators, can see faces #lled 
with love and happiness. And the spectators, sharing the vision of the artist and their 
pleasure, feel love and belief in revival and transformation.

L. N. Tolstoy’s opinion sounds very true in this respect, where he de#ned art as “a 
mode of indirect communications between the people” (from the article “Concept of 
art”).

Art allows the artist, musician, or dancer to address the World through what they 
do. The author can work consciously and purposefully over the creation of the mes-
sage to Mankind which acts as means of nonverbal, #gurative communication.

The educational environment of higher school can be considered to be the most 
productive environment of interaction of a person and society, overlapping of private 
and public interests, attachments to universal values and formation of personal ones, 
generation of personal meanings and acceptance of vital decisions de#ning the fur-
ther prospect by younger generation of the country.

As L. Ju. Kruteleva marks, “the problem of sense and sense-creation is closely con-
nected with training process as the youth is one of the most sensitive periods of de-
velopment of a person, the period of critical thinking, check of the settled norms and 
rules and active probe and creation of something new. During this period there is 
intensive sense-creation, a birth of new senses and revision of the old ones; check of 
already settled system of values; shaping of new points of view and acknowledge-
ment of old truths” [7, p. 17].

According to I. V. Abakumova and L. Ju. Kruteleva, the bigger e"ciency of educa-
tion can be reached at the approach to pupils from the point of view of their life-sense 
conception, i.e. systems of their individual values and senses.

“Due to people possessing di&erent cognitive orientation, the system of sense-cre-
ation underlying the choice of a priority of values has certain speci#city which should 
be marked and considered for selection of the most e&ective technique of training 
or changing of the used one” [7, p. 34]. Continuing their thought, I. V. Abakumova 
and L. Ju. Kruteleva notice, that “e"ciency of education as a whole and mastering of 
the given subject in particular depends on the sense-creation strategy used by the 
student at studying of a subject, whether it is signi#cant for them, i. e. whether it is 
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included into their system of life-sense values”. Thus, shaping attitudes of antiterrorist 
consciousness it is necessary to consider features of sense-creation of the youth, i. e. 
to consider their structure of life-sense conception, namely the structure of life-sense 
values, sense dispositions and sense constructs, directly in%uencing the sense-cre-
ation motive, sense attitudes and personal meanings in every activity. Thus, speaking 
about shaping attitudes of antiterrorist consciousness of the youth is possible only 
when antiterrorist – humanitarian – values become a part of life-sense values of a 
person.

So, the research of the following questions among the students is important: “Do 
you think of your aim in life? Who or what has a&ected the shaping of your outlook 
(what people, books, works of art, etc.)? How often do you have to do «a life’s choice»? 
Who do you think is responsible for your choice? When it is necessary to make an im-
portant vital choice, what values do you stand on?”

In the course of discussion of these questions it is necessary to pay attention of 
the students to the factors in%uencing formation of extremist and terrorist believes, 
allocate historical, national, cultural, and social background, and the special impor-
tance is attributed to cultural background, though the given division is conditional 
enough.

Here it is necessary to discuss the following questions with the students: “How 
important is it to know the characteristic features of other nationalities, religions, 
cultures? Is this knowledge necessary only for the residents? Where is it possible to 
gather the information? How is it possible to tell the others about the features of your 
culture? How to adjust mutual understanding with representatives of other cultures 
of various age groups?”

As L. Ju. Kruteleva writes, “the culture is the main riches which have been saved 
up by mankind for all period of existence. The person cannot exist without culture 
because to be human already means to hand down cultural norms and values to the 
representatives of this culture” [8]. A. M. Lobok speci#es that “man belongs to their 
culture, their cultural integrity, their cultural reality, and it means, that they appear 
to belong to a certain #eld of senses penetrating this cultural integrity, this cultural 
reality” [10, pp. 82–83].

D. A. Leontiev, speaking about mastering cultural values by the person, notices, 
that “selection, assignment and assimilation of social values by the individual is medi-
ated by their social identity and values referential for small contact groups which can 
act both as the catalyst, and a barrier to mastering values of the big social groups, 
including universal values” [9, p. 231].

The senses transmitted by culture in which people are brought up are acquired 
at the level of not realised sense attitudes, i.e. which belong to the highest structures 
of sense self-regulation of the person. “These implicit attitudes and culture reference 
points create original semantic dimension of a human life, impose its semantic scale 
on a human life” [10, pp. 82–83]. Thus, as L. Ju. Kruteleva marks, “the system of sense-
value orientations of the person triggers their activity, setting a vector of movement 
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in the form of the de#nite vital purposes and de#ning comprehensible forms of their 
realisation. Individual sense formations of a person de#ne the preference of life-sense 
strategy in various life situations. Its features in%uence its success in various spheres of 
activity and peculiarities of its self-actualisation and self-realisation” [8].

It is necessary to notice, that a global problem of interaction both at the level of 
a person, and at the level of the culture, is generally the problem of understanding 
of the senses of the Other. The person acquires the senses of environment by means 
of interiorization of cultures, thus simultaneously creatively changes it showing the 
unique individuality. Interiorization of the senses of the world around and simultane-
ous transmition of own senses can be considered as uniform process of communica-
tion of a person with the world.

Taking into account global world processes and changes in public life and culture 
of people, today it is possible to assert, that processes occurring in the society system-
atically in%uence inner world and consciousness of a person: their mentality changes, 
and as a result, their Image of the World, their Outlook, their Life Position and their 
Way of life change.

The image of the world, world outlook, life-sense values make a basis of life-sense 
conception of the person and de#ne their life position and the way of life. And they 
de#ne the content of consciousness of a person. Psychological health of society di-
rectly depends on the content of consciousness of a person, i. e. it is de#ned by life-
sense values of various groups of the population which determine their relation to the 
life, the past and the future.

Here it is necessary to notice also, that the main feature of modern educational 
space is its polyculture: “it gives the chance for overlapping of semantic #elds of all 
subjects of educational process: both the teacher and students, during this time there 
occurs interdirected process of imposing, comparing, acceptances or rejecting senses 
of the other, i. e. process of adaptation of semantic matrixes of participants of interac-
tion to the general polysemantic educational space” [8].

Further, the students are o&ered to think of such questions as: “How important 
is communication? What kinds of communication are there? How do di&erent age 
groups, nationalities, cultures communicate? Do students prefer any kinds of com-
munication?”

Discussing these questions, it is better to use the interdisciplinary approach, con-
sidering communication from the point of view of philosophy, methodology, linguis-
tics, sociology, psychology and other sciences. O&ering the students to work on the 
overlap of di&erent disciplines, their cognitive activity and personal growth are stimu-
lated, their own values are being formed, etc.

Further in the context of the basic professional work the students are o&ered 
to develop and conduct psychological lessons for schoolchildren and the youth at 
schools of Rostov-on-Don. The lessons are usually conducted under the guidance of 
the leading teachers of the chair of the General Psychology and Developmental Psy-
chology Department of Psychology Faculty of the Southern Federal University in vari-
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ous forms: traditional lectures and seminars, focus groups, discussions, trainings, etc. 
The report of students about the conducted classes (as it was already speci#ed above) 
is their participation in various festivals, scienti#c and practical conferences, thematic 
seminars, master classes, etc.

The anti-terrorist student festival of scienti#c and creative youth “Peace to the Cau-
casus” was organised by the Psychology Faculty of the Southern Federal University 
and other youth and educational organisations in 2009. Its main objective is “develop-
ment of tolerance, understanding of national and cultural features of other people, 
that is possible through dialogue of the students representing various regions of the 
Southern Federal District. Meeting each other, we can better learn history and culture 
of all peoples of our Southern Federal District” [3].

The #rst reporting participation of students took place at the festival in October, 
2009. Ideas and actions presented by our students at the festival within the frames of 
such trends as “Many-sided South”, “The unity of the unlike”, “NO Terrorism!”, re%ected 
its purpose which was to raise interest of students to the problem of reduction of ter-
rorist activity in the Southern Federal District of the Russian Federation, to induce the 
participants of the festival to join actively the discussion of this subject and to develop 
speci#c proposals on opposition to the ideology of extremism and terrorism.

Within the frames of the festival “Peace to the Caucasus”, direction “The unity of the 
unlike”, students of the Psychology Faculty of the Southern Federal University under 
the guidance of associate professors Zh. Ju. Kara, L. Ju. Kruteleva organised and con-
ducted psychological lessons with schoolchildren of Rostov-on-Don on the subject 

“What is tolerance”. During preparation for the classes, the students needed to adapt 
the psychological classes for demonstration at the festival, to compare theoretical and 
practical material which they acquired at studies in higher school, and to transform it 
taking into account de#nite age and a de#nite subject of psychology lesson. Intercon-
nection of verbal and nonverbal communications at the overlap of two directions – 
psychology and arts – was one of the questions of the lessons. During teamwork of 
schoolchildren, students and teachers noticed, that the image created in a work of art, 
despite distinction in methods of its representation, is always socially signi#cant, and 
the force of in%uence of art and its social importance can not be doubted. By results of 
the lessons there was the round table discussion and an exhibition of drawings.

At the following anti-terrorist student festival of scienti#c and creative youth 
“Peace to the Caucasus” in September, 2010 students’ works were presented in two 
sections:

the Round table “Use of possibilities of the segment of the open information of  −
the international databank on terrorism resistance”,
the Creative workshop “the Creative environment as the factor of shaping nega- −
tive perception of ideology of terrorism and extremism”.

At this festival the main objectives within the frames of the integrated interdisci-
plinary approach to creation and development of attitudes of antiterrorist conscious-
ness in the youth environment were continuation of students’ work with schoolchil-



WWW.PRO.RSU.RU

58

dren as a younger generation following the students, and the creation of the attitude 
of students to the terrorism and extremism problem. The students conducted the psy-
chological lessons whose purpose was studying the attitude of schoolchildren to the 
problem of terrorism and extremism in the North Caucasus and creation of humanitar-
ian values at the new generation. By means of various graphic materials schoolchildren 
showed negative attitude to the problem, and also aspiration to peace and interaction 
with each other. The result of the lessons was the exhibition of drawings and the round 
table discussion when the students discussed the work which had been done.

In 2011 within the frames of anti-terrorist student festival of scienti#c and creative 
youth “Peace to the Caucasus” the students presented their works in frameworks of 

“the Best youth site of antiterrorist orientation”. The following criteria for assessment 
were considered:

site target audience (age; cultural, religious, national, social orientation of the  −
site);
features of the information presented on the site; −
features of in%uence on axiological and rational sphere of the person; −
convenience of work with the site; −
etc. −

In 2012 the anti-terrorist student festival of scienti#c and creative youth “Peace to 
the Caucasus” received a wider audience. Schoolchildren, students of di&erent depart-
ments and educational institutions of the South Federal District, and also preschool 
children took part in it. Besides, teachers of various faculties and educational institu-
tions also participated in the festival (preschool, secondary, higher and additional ed-
ucation), and also representatives of administration of various areas of the Southern 
Federal District and the North Caucasus (Armenia, Azerbaijan).

In the report on the work of the festival B. S. Ostapenko noticed that “it was not 
by chance that the spiritual question was touched upon as the concept of tolerance 
is a spiritual principle. So tolerance if presented as a spiritual phenomenon, can be 
compared with the level of spiritual development. It means that it is not enough only 
to understand it, but it should be comprehended and applied in an activity. Spiritual 
principles as a certain phenomenon and a basis of the person cannot be generated by 
simple reading of books or textbooks. It is the whole complex of «spiritual trainings 
and an expertise», ability to stay in relations with people, level of self-consciousness 
and comprehension of the environment. It is a hard labour of self-development, abil-
ity to sacri#ce something and rebel the settled principles” [11, p. 371].

The students touched upon such question as “legal awareness”. In the course of 
discussion they noticed that “legal awareness treats the law not as the punishing fac-
tor, but as the moral aspect. … I will throw out dust in a trash-can not because oth-
erwise I will be punished by the law but because it is obligotary in the society where 
I live”. Summing up, the students ascertained that, unfortunately, “the level of legal 
awareness in our country is low enough. Thus criminal laws are more aimed at punish-
ing than at helping people to be corrected” [11, p. 371].
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The participants of the round table particularly underlined that each nation has a 
mentality which has the distinctive features based on spirituality of the people. It was 
noticed that the most direct way to spirituality lays through creativity and art. Activ-
ity of students of various specialities (psychologists, philosophers, sociologists, critics, 
designers, etc.) in discussion of questions of perception of terrorism in art, concept of 
art terrorism testi#es the greatest importance of the declared problem.

Also students and teachers by means of a virtual art exhibition, quiz and psycho-
logical exercises paid attention to extreme forms of the social protest in the #ne arts in 
historical context and at the present stage in such forms as installation, performance, 
gra"ti, etc. “Art terror as the sociopolitical phenomenon is shown as a result of crashes 
of negative interests of «the creator» and a society, consists in security violation, both 
of the person and societies in whole, integrated with threat of its application, for in-
timidation of the population for the purpose of pressure” [2].

By results of anti-terrorist student festival of scienti#c and creative youth “Peace to 
the Caucasus” in 2012, the integrated interdisciplinary approach gained the further dis-
tribution in the Krasnodar State University of Culture. So students of Design Department 
revealed a new sight at their main subjects through a prism of a psychological science, 
noticing that the modern art is a complex activity which today assumes beside skills 
of the creative thinking, certain vision of the world and readiness to operate in arising 
problem #elds. The created interdisciplinary space helps to generate a complete image 
of the world, to develop a wide outlook and antiterrorist consciousness at the youth.

Summing up, it is necessary to pay attention to the following key moments once 
again.

Since 2008, Psychology Faculty of the Southern Federal University has been in-
tegrating to the training process the interdisciplinary approach to creation and de-
velopment of attitudes of antiterrorist consciousness of the youth which represents 
synthesis of psychology, cultural science, philosophies, sociology, political science, art, 
philology, journalism, history, etc.

Within the frames of the given approach various forms of work are used: discus-
sions, trainings, focus groups, etc. One of the main features of the integrated interdis-
ciplinary approach is independent work of students and their peer coaching, and also 
work with younger generation (preschool children and schoolchildren).

Besides, in this approach the stress is made on development of creative activity of 
students. “Creativity is a powerful tool in struggle against ideology of terrorism and ex-
tremism, and it is situated on the opposite pole of collapses, con%icts, wars. Being in the 
creative environment, the person creates their own tolerant life’s position” [12, p. 311].
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Levshina A. A.
The Sense-Motivation Basis  

of Young People’s Participation in Volunteer Activity

The article is concerned with the analysis of European researches of the sense-mo-
tivation sphere of young people participating in a volunteer activity. The author brings 
forward her study of the sense-motivation sphere of young people. 160 young people (96 
girls and 64 young men) aged 14–30 took part in the study. They were representatives of 
political, volunteer, religious youth public organizations, authors of their own volunteer 
projects, and also students of the Southern Federal University (SFedU) who have not been 
involved in such activities.

When drawing conclusions of the carried-out analysis of the diagnostics’ results, the 
author states that they have succeeded in putting into practice a hypothetical assumption 
that it is possible to reveal life-sense strategies of young people which di$er in a degree 
of their involvement in public activities. They have also formed symptom complexes for 
each of the distinguished types of personality which make it possible to de"ne features 
of young people and subsequently develop methods of social-psychological support for 
each type of organizations.

Keywords: young people, social activity, volunteering, social-political organizations, 
sense-motivation sphere.

Countries of Western Europe have a considerable experience of the organization 
of volunteer movements and distribution of volunteering in the youth environment 
up today. Being a signi#cant component of social life volunteeringis also an actively 
developed scienti#c problem. Thus, in Great Britain there is an institute studying this 
social phenomenon. The analysis of researches and experience of the organization of 
volunteer movement in Europe may become an important step on a way of develop-
ment of the appropriate program of socio-psychological support of youth in Russia.

Modern society needs volunteers; they lay their hopes onvolunteers. They expect-
that a successful involvement of young people in a volunteer activity will improve 
their social skills, will strengthen social unity, will promote the integration of “unsuc-
cessful” youth, and willreduce a crime rate and antisocial behavior. The studyof mo-
tives, inducements and results of the activity of young volunteers of England was an 
object of the research of Mark Hutin carried out in the Institute for Volunteering Re-
search in 2006–2007.

During research they have established that 57 % of the interrogated young people 
took part in a volunteer activity. Thus educational institutions of various levels were 
the most popular place of work of the volunteer; the most popular occupation was 
organization and carrying out holidays. The majority of respondents speci#ed that 
the desire to improve an order of things and to help other people were their main 
motivating factors. Almost all respondents speak of their volunteer experience in a 
positive manner [6].
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Another research carried out in the same institute has profoundly analyzed mo-
tives of a volunteer activity and estimated the in%uence of a volunteer labouron devel-
opment of the person. In the course of studying they have found out that the majority 
of students have had a volunteer experience before entering the institute of higher 
education. The most widespread motives were desire to help, get new acquaintances, 
add a positive article to ownrésumé. Besides, it was established that volunteering de-
velops the skills of interpersonal communication necessary at employment: commu-
nicative abilities, ability to work in a team, social skills. At the same time, a volunteer 
develops speci#c skills, for example technical, or the “earnings potential” indirectly 
(K. Donahue, J. Russell) [2].

The research group of the National Centre for Public Engagement has come to 
similar conclusions. It has studied the role of volunteering in lives of students of higher 
educational institutions, and also results of the activity of the student’s volunteer or-
ganizations. Authors of the study a"rm that volunteering has a favorable impact both 
on student volunteers and on the general public. For the purpose of increase of results 
they recommend to encourage and make special mention of the contribution of each 
young volunteer.

The research work of Clare Holdsworth “Student Volunteers. A national pro#le” re-
alized within two organizations – Volunteering England and the mentioned Institute 
for Volunteering Research was another large-scale research of student volunteers. 
Students of all levels of training took part in the research: from entering the institute 
of higher education to the magistracy graduating. In the course of studying they have 
established that 15 % of beginners were members of welfare institutions before enter-
ing the institute of higher education. The rating of a volunteer activity was the high-
est among students of medical, stomatologicaland social professions. The students 
belonging to ethnic minority, disabled students and students who have to care for a 
relative have also showed a high level of volunteer activity. This index was the lowest 
among the students trained in natural and technical sciences, construction, and plan-
ning. For the majority of respondents the desire to help people around was the main 
reason for volunteering. However younger students, students of natural sciences, and 
male students note “new acquaintances” as a major motivating factor [4].

Tiger de Souza has carried out a research in the context of the mutual in%uence of 
higher education and volunteer activity. He has considered sports volunteering and 
the in%uence of higher education on it. The researcher has established that involve-
ment of students and people with higher education increases the quality of volunteer 
activity, and frequently it becomes a factor of their subsequent professional growth. 
The author #nishes article by a re%ection that today’s investments into student’s sports 
volunteering will be able to a&ect new generations of volunteers positively [7].

In Katherine Gaskin’s work the literary data on the young people’s relationto 
thevolunteer work and their participation in the public work is analyzed and general-
ized. The author notes that a situation with a volunteer activity in Europe has rapidly 
changed at the beginning of the 2000th. The labor law started propagandizing volun-
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teer activity as the center of the development of democratic society, which promoted 
an increase in the number of volunteers [3].

Meanwhile in foreign researches of the civil activity of young people they meet 
an opinion that the modern world with its orientation to individualistic needs and 
competition will inevitably promote the destruction of volunteering as a social 
phenomenon. However, Lesley Hustinx disproves the opinion that cultural pro-
cess of “individualization” is a threat of young people’s volunteer activity. On the 
example of studying the Belgian agency organizing international laborcamps the 
author shows how volunteering can help youth to govern own freedom and to 
make a successful choice in life. The work in the international labor camp may not 
just stimulate personal development (through the contact with other cultures in 
this case), but also reduce a lack of self-con#dence of young people in relation to 
the future career [5].

Modern young volunteers have some traits which, apparently, the volunteer 
should not have: they are not devoted to a certain volunteer organization; they are se-
lective in what they do and expect to make gains. However, the author considers that 
it is possible to combine such a “consumer” relation of the volunteer with a sincere 
feeling of unity, self-identi#cation with the main precepts of the volunteer organiza-
tion and a true #delity to own work. With due regard for interests and needs of volun-
teers in the organization of their activity it is possible to provide a favorable develop-
ment of volunteering, in a counterbalance to traditional ways of labor organization.

The stated researches enable us to make a complete picture of volunteering as a 
social phenomenon: to de#ne motives and purposes of participation in this activity, 
to reveal potential volunteers, to plan the main activities. Youth public organizations 
are a powerful social resource but in order that this resource started functioning they 
need to develop the specialized programs which, in its turn, may be constructed on 
the basis of the study of the sense-motivation sphere of participants of public organi-
zations of a various orientation.

We have carried out the research of sense-of-life strategies of young people’s ac-
tive social behavior in Rostov-on-Don in 2007–2011. 160 young people (96 girls and 
64 young men) at the age from 14 to 30 took part in the study. Respondents were 
divided into two categories for convenience: those who were members of public or-
ganizations, and those who weren’t. Thus, following the results of questioning, both 
categories were also divided into some groups. The #rst category (the members of 
public organizations) was divided into three groups according to the character of or-
ganizations: political, religious and voluntary. The group of political organizations was 
presented by members of two organizations representing various political blocks: the 
Rostov regional o"ce of the All-Russian public organization the “Young guard of the 
United Russia” and the Union of Communist Youth. Representatives of two Christian 
confessions became respondents of the group of socio-religious organizations: the 
Orthodox Christians (the youth department of the “MORE” Rostov Eparchy, the isters 
of charity of various parishes of Rostov-on-Don) and Protestants (socio-religious or-
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ganization of the Baptist evangelicals – the “Great change” Teenage Club). The third 
group included volunteers who didn’t belong to certain organizations and members 
of public organizations of a non-political and non-religious character. These were 

“Young physicians of Don”, “Dance for life”, “Young journalists”, etc. The young people 
not participating in social movements were third-year and fourth-year students of 
Southern Federal University (faculties of psychology, chemistry, and history). Partici-
pants of the “forming” experiment – graduates of the “Step Towards Psychology” proj-
ect and participants of the “Volunteer Service” youth club of the “Gift” Center for Work 
with Gifted Children of the Palace of Creativity of Children and Youth of Rostov-on-
Don became an experimental group.

The diagnostics of the sense sphere of young people of a various degree of in-
volvement in public activity was carried out by means of six diagnostic techniques 
directed on revealing the person’s orientation, assessment of the motivational sphere, 
sense-of-life and value orientations (“Approval Motivation”, “Achievement Motivation”, 

“Motivation to Achieve Success and a Fear of Failure”, “The Orientation (Position-Find-
ing) Questionnaire”, D. A. Leontyev’s “Test of Sense-of-Life Orientations” and M. Ro-
kich’s “Valuable orientations”). When analyzing the results of diagnostics we have dis-
tinguished seventeen scales. For the purpose of revealing sense-of-life strategies of 
participants of public organizations we have carried out the statistical analysis of the 
obtained data using a Mann-Whitney U-test. The analysis of the revealed intergroup 
distinctions by each scale has enabled us to establish reliable features of the sense 
sphere of each of groups of research.

By the results of the carried-out diagnostics we have formed symptom complexes 
of personal features of various groups of the young people participating in the public 
activity. The statistical determination of an average value in consideration of a con#-
dence interval was the basis of it.

A Volunteer
The motivational personality sphereis mixed; they are characterized by a situ-

ational reaction now with domination of the aspiration to avoid failure, now with mo-
tivation to achieve success.

An orientation towards work is the dominating type of the orientation of the per-
son. This type of orientation is characterized by the person’s interest in solving busi-
ness problems, orientation towards business cooperation. Achieving success in the 
common cause is the main goal for the person.

The sense-value sphere of personality is characterized by rather high indices of 
the scales of “life process”, “result of life”, “locus of control – life”. Such a personperceives 
the past, the present and the future optimistically; he/she considers own previous life 
productive, #nds the current process of life interesting, full of sense, thinks that the 
future is under his/her control.

Conformist values and values of acceptance of others are dominating which 
speaks about a pro-social personal orientation, but unreadinessto take a leading posi-
tion in society.
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A Politician
The motivationalpersonality sphereis mixed; they are characterized by a situ-

ational reaction now with domination of the aspiration to avoid failure, now with suc-
cess motivation.

An orientation towards work is the dominating type of the orientation of the per-
son. The personis characterized by the interest in solving business problems, ability 
to defend own opinion which is useful for achievement of a common goal in interests 
of business.

The sense-valuesphere of the personis characterized by high indices of the scales 
“life purposes”, “locus of control – self” “locus of control – life”, “sensemaking in life”. 
These results speak about the person’s purposefulness, idea of self as of a strong per-
sonpossessing su"cient freedom of choice to construct own life according to own 
representations, ability to control life, to make decisions and to implement them. Indi-
vidualistic and self-a"rmation values are the dominating. Both groups of values indi-
cate the person’s ambitions, aspiration for power and achievements.

A religious !gure
The motivational personality sphereis characterized by the domination of the 

motivation to achieve success and high indices of achievement motivation. Starting 
a business the person aspires toachievesomething constructive, positive. A hope of 
success and the need for success achievement is at the heart of his/her activity. Such 
people are usually con#dent in themselves, own strength; they are responsible, initia-
tive and active. Persistence in goal achievement, purposefulness characterizethem.

The considered type of personality has two dominating types of orientation: ori-
entation towards communication and orientation towards business. The combination 
of these types of orientation may speak about the person’s aspiration to maintain rela-
tions with people, orientations towards joint activity, business cooperation.

The sense-value sphere of the personis characterized by high indices of all scales, 
including the integrated index of sensemeaning of life. The dominating values are 
values of acceptance of others and altruistic values which point to an extreme impor-
tance of a volunteer activity, helping other people. For this type of personality a man 
is the highest value.

An Author of the Project
The motivationalpersonality sphere of is characterized by the domination of the 

motivation to achieve success and high indices of achievement motivation. Starting 
a business the person aspires to achieve something constructive, positive. A hope of 
success and the need for success achievement is at the heart of his/her activity. Such 
people are usually con#dent in themselves, own strength; they are responsible, ini-
tiative and active. Persistence in goal achievement and purposefulness characterize 
them.

An orientation towards communication is the dominating type of orientation. As-
piration to maintain relations with people, orientation towards joint activity, need for 
attachment and emotional relations with people characterize them.
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The sense-value sphere of the personis characterized by high indices of all scales, 
including the integrated index of sensemeaning of life. The dominating values are 
values of acceptance of others and altruistic values; individualistic values are less ex-
pressed, however, it is enough to consider it a characteristic of personality. Respective-
ly, it is possible to assume that such people are oriented towards surrounding people, 
helping and supporting them by means of personal and professional development.

When drawing conclusions of the carried-out analysis of the results of diagnostics, 
we may state that we have succeeded in realizing in practice a hypothetical assump-
tion of the possibility of the revealing of sense-of-life strategies of the young people 
di&ering in a degree of their involvement in public activities. We have also formed 
symptom complexes for each of the distinguished types of personality which make 
it possible to de#ne features of young people and develop methods of socio-psycho-
logical support for each type of organizations.
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Saakyan O. S.
The Problem of Ethnic Tolerance Among Students  

of Modern Universities

The article focuses on an urgent problem of today’s system of higher education – 
on the problem of ethnic tolerance in the process of training. The author carries out 
the study of the dynamics of ethnic tolerance among Russian students during coedu-
cation with representatives of various ethnic groups. 120 people – second-year, third-
year, and forth-year students – took part in the study. The author demonstrates that 
higher ethnic tolerance towards representatives of other cultures characterizes senior 
students.

Keywords: ethnic tolerance, student’s environment, tolerance type.

At the present stage of development the Russian education system points to a key 
problem of today; it is the problem of interethnic relations in the educational process. 
Therefore, the formation of tolerance and strengthening of international and cross-
cultural interactions is one of the main aims of the educational process in modern 
institutes of higher education. The introduction of new standards in the education 
system conducts to global changes in the system of higher professional education. 
Being guided by modern labour market needs, it is possible to see that employers’ 
requirements for the quality of education of specialists have also changed; there are 
many new professions and specializations that leads to the population shift to large 
educational centers [7, 10]. The higher education institution is not only the educa-
tional, research center, but also the center of polycultural interactiontoday. Therefore 
the “ethnic tolerance” concept has been promptly introduced intothe educational 
process, especially recently. Ethnic tolerance and its structural components became a 
subject of modern psychological, social, political researches. In our society everybody 
has certain forms of intolerance, xenophobia, extremism, and terrorism; the problem 
of ethnic tolerance became an urgent one.

They treat ethnic tolerance as the person’s ability to be tolerant to a mode of life of 
representatives of other ethnic communities, their behavior, national traditions, ideas, 
beliefs etc. They also understand ethnic tolerance as a personal construct being a part 
of the structure of social attitudes.

They attribute the following components to the structure of ethnic tolerance: cog-
nitive (knowledge of features of cultural life of other ethnic groups, understanding 
of a phenomenon of tolerance etc.), emotional (relation to other ethnic groups), be-
havioural (manifestation of tolerant/intolerant behavior, aspiration to communication, 
and etc. with representatives of other ethnic groups).

Ethnic tolerance is formed in the sphere of consciousness and is closely connected 
with such a social and psychological factor as ethnic identity which is formed in the 
process of socialization, in the process of the formation of personal identity, passing 
a personal-psychological level (the person’s understanding of self ), then a socio-psy-
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chological level when there is a formation of self-concept as a member of a certain 
group, i.e. there is a formation of ethnic identity.

Ethnic tolerance is externally re%ected in calmness, self-control, abilities of the 
individual to endure unusual in%uences of a foreign culture for a long time without 
decrease in his/her adaptive opportunities. It is also shown in critical situations of in-
terpersonal and intrapersonal choice, being accompanied by psychological tension. 
The degree of its expressiveness depends on the experience of communication of the 
person with representatives of other ethnic communities [1, 2, 3, 4]. Formation of eth-
nic tolerance is closely connected with economic, political and sociocultural condi-
tions of the environment in which the student is developed [6, 9].

The mass media has a special in%uence on the formation of ethnic tolerance among 
students. Considering ethnic tolerance in connection with the activity of the mass me-
dia which covers the problems of international relations, it should be noted that their 
activity should be directed on the struggle against the ethnic and racial dissonance, 
against negative perception of representatives of other ethnic groups, against racial 
discrimination of representatives of other nationalities, and etc. Unfortunately, the 
majority of the mass media do not carry principles of humanity and tolerance.

It is necessary to remember that the student’s age is the period of the formation of 
the future professional; it is also the period of the development of ethnic conscious-
ness [2, 8, 11, 12, 14]. Uncertainty of a social position induces young people to self-de-
termination search; instability of their value sphere makes them more susceptible to 
various in%uences. As a result, there is the development of intolerant attitudes, hyper 
identity in the sphere of ethnic consciousness. Long-term researches of the transfor-
mation of Russian society show a wide spread of an intolerant relation to representa-
tives of other ethnic groups in the youth environment [5].

Students are an active part of society therefore the problem of ethnic tolerance in 
the high school environment becomes urgent and demand more active attention.

Studying features of the dynamics of ethnic tolerance and the dominating ethnic 
tolerance type among advanced students was the purpose of our research.

120 Russian second-year, third-year, and fourth-year students of the faculty of psy-
chology were the object of research.

In the study we have used the following techniques: the “Tolerance Index” express 
questionnaire (G. Yu. Soldatova with co-authors) for the diagnostics of the general level 
of tolerance of personality; ethnic consciousness and its transformations in conditions 
of interethnic intensity we have diagnosed by “Types of Ethnic Identity” (G. Yu. Sol-
datova, S. V. Ryzhova); by the technique of “Diagnostics of the General Communica-
tive Tolerance” (V. V. Boyko) we have diagnosedthe tolerant and intolerant attitudes of 
personality which are shown in communication by 9 scales. We have carried out data 
processing by means of a package of computer programs named “STATISTICA 6.0”.

The research results.According to the “Tolerance Index” express questionnaire an 
average level of tolerance (tolerance index) prevails in the group of surveyed students; 
it means these respondents are characterized by the combination of tolerant and in-
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tolerant traits. In some social situations they behave tolerantly, in others may demon-
strate intolerance. In comparison with third-year and forth-year students, second-year 
students are characterized by lower values of the index of tolerance within its average 
values (#g. 1).
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Fig. 1. Statistically reliable distinctions of the levels of tolerance among second-year, 
third-year, and fourth-year students by the results of the “Tolerance Index” express 

questionnaire (G. Yu. Soldatova with co-authors) (р < 0,05)

As we have told by the technique of “Diagnostics of the General Communicative 
Tolerance” (V. V. Boyko) we have diagnosed the tolerant and intolerant attitudes of 
personality which are shown in communication. The items of the questionnaire are 
grouped in 9 scales. 

The scales:
the rejection or misunderstanding of the identity of another person (scale I); −
the use of self as a standard at the assessment of behavior and views of other  −
people (scale II);
categoricalness or conservatism in estimates of other people (scale III); −
the inability to hide or smooth over unpleasant feelings when they encounter  −
uncommunicative qualities of partners (scale IV);
the aspiration to remake, re-educate partners (scale V); −
the aspiration to adjust the partner to self, to make him/her “convenient”  −
(scale VI);
the inability to forgive mistakes, blunders, involuntary troublesof other people  −
(scale VII);
the intolerance to physical or mental discomfort created by other people  −
(scale VIII);
theinability to adapt to the character, habits, and desires of others (scale IX). −

It is shown that in comparison with third-year and fourth-year students, second-
year students are characterized by high values of scales I, II, III, IV, V and VII(#g.2).

When comparing indices of scales of third-year and fourth-year students, third-
year students have had higher indices of scales of II, III, IV, and IX (#g. 3).

The decrease in distinctions of indices of scales among students of older years 
may point to the fact that in the process of joint educational activity and e&ective in-
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ternational and cross-cultural policy of the institute of higher education ethnic toler-
ance increases, national stereotypes of perception of representatives of various ethnic 
groups are e&aced.

0
10
20
30
40
50
60
70
80
90

100

 S
ca

le
 I

 S
ca

le
 II

 S
ca

le
 II

I

 S
ca

le
 IV

 S
ca

le
 V

 S
ca

le
 V

I

 S
ca

le
 V

II

 S
ca

le
 V

III

 S
ca

le
 IX

2nd year 3rd year 4th year 
Fig. 2. Statistically reliable distinctions between groups of respondents by the 

technique of “Diagnostics of the General Communicative Tolerance” (V. V. Boyko) 
(р < 0,05)
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Fig. 3. Statistically reliable distinctions between groups of respondents by the 
technique of “Diagnostics of the General Communicative Tolerance” (V. V. Boyko) 

(р < 0,05)

When analyzing the obtained data by the technique “Types of Ethnic Identity” 
(G. Yu. Soldatova, S. V. Ryzhova) it is also possible to distinguish a distribution of cer-
tain types in the groups of respondents. The authors of the technique name the fol-
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lowing types of ethnic tolerance: ethnonihilism, ethnic indi&erence, norm, ethnoego-
ism, ethnoisolationism and ethnofanaticism.

The “ethnonihilism” type has prevailed among second-year students; this group 
of respondents is characterized by the departure from own ethnic group and search 
of steady social and psychological niches. Ethnic indi&erence was a prevailing ethnic 
type for third-year students; it means that they are characterized by the uncertainty 
of ethnic origin, irrelevance of ethnicity. Norm was a prevailing ethnic type for fourth-
year students; it is an optimum balance of tolerance in relation to own and otherethnic 
groups. This type points to the fact that respondents have steadier values, ideals, high 
internal culture and harmonious personality (#g. 4).

2nd year

ethnonihilism
norm
ethnoisolationism
ethnic indi!erence
ethnoegoism
ethnofanaticism

3rd year

4th year 

Types of ethnic tolerance

Fig. 4. Statistically reliable distinctions of distribution of types of ethnic tolerance in 
groups of respondents by the technique “Types of Ethnic Identity” (G. Yu. Soldatova, 

S. V. Ryzhova) (р < 0,05)

The carried out research has showed that the process of education leads to the de-
crease in destructive stereotypes concerning representatives of one or another ethnic 
group, to increase in the quantity and quality of cross-cultural communications. There-
fore the problem of the formation of tolerance and strengthening of international and 
cross-cultural interaction should become one of the main goals of the educational 
process in modern institutes of higher education. Thus, the approve federal special-
purpose program“Formation of Attitudes of Tolerant Consciousness and Prevention of 
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Extremism in Russian Society” (2001–2005) assumes development and introduction of 
the special programs directed on formation of tolerant consciousness, toleration and 
training in cross-cultural dialogue in educational institutions.

However the policy of cross-cultural interaction it is very weak in modern higher 
education institutions today. It leads to that youth negatively perceives many national, 
religious and cultural phenomena which are an integral part of life of one or another 
ethnic group, in society where the xenophobia level increases.

In this regard it is necessary to develop the system of institutional approval, stimu-
lation and support of tolerant behavior in modern institutes of higher education. In 
the process of professional training many institutes of higher education include disci-
plines focused on acquisition of professional skills by students, as well as on practical 
training in cross-cultural interaction [7, 13].

Many researchers say that within the process of education they need to form stu-
dents’ cross-cultural competence, develop personal qualities promoting successful 
social adaptation to a profession in modern cross-cultural conditions, e&ective ways 
of interaction in various professional and cross-cultural situations [7, 8, 13].

According to O. A. Selivanova there are some leading directions of counteraction 
to intolerant manifestations and extremist activity in the institute of higher education; 
these are:

methodological and analytical support of prevention of extremism; −
normative-legal support of the system of prevention of extremism; −
organizational support of the functioning of the system of prevention of ex- −
tremism [6].

This research demands further deepening in studying this subject matter. After 
all the phenomenon of ethnic tolerance is a dynamic construct which is subjected to 
the e&ect of external and internal factors, thus changing. After formation of tolerant 
attitudes in Russian society is a very complex challenge which is connected with a 
number of economic (standard of life of people, existence of social protection etc.), 
political (inadmissibility of international discord, toleration etc.) and socio-cultural 
(spiritual and moral crisis of society) di"culties.
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Filatov Ph. R.
Psychological Technologies of Improvement of Students’ Health  

as a Component of Forming Anti-Extremist 
Attitudes in the Youth Environment

The article deals with the potential of the application of health-improving psychologi-
cal technologies to forming anti-extremist tolerant attitudes in the youth environment. In 
the article the author analyzes problems of psychological health of university students in 
their interrelation with problems of tolerance and extremism in the youth environment. 
The author brings forward a three-level model of psychological health of students and de-
scribes its speci"c parameters and integral indices. The results of the monitoring of psycho-
logical health of students of various departments of Southern Federal University (SFedU) 
(573 respondents) are adduced; the revealed factorial structures in subgroups of male and 
female students and their qualitative psychological characteristics are described. The au-
thor suggests his own classi"cation of psychological health-improving technologies and 
a scheme of health-improving work in the university on the basis of the o$ered three-level 
model of psychological health.

Keywords: health-improving technologies, anti-extremist attitudes, tolerance, toler-
ant consciousness, psychological health, health monitoring.

The state of health and the quality of life of students as well as the quality of life 
of the population as a whole are important indicators of the stability of society and 
constructive social development. Students’ health re%ects a level of social and eco-
nomic, psychological and spiritual wellbeing of the country; it is bothsociocultural 
and economic potential, a factor and a component of its welfare [8]. That is why com-
plex researches of various components of students’ health are urgent; dynamic indices 
of psychological health, and also their interrelation with such personal characteristics 
as stress tolerance, viability, tolerance gain increasing importance among this compo-
nents [3, 4, 5, 8].

The stated gains a special importance in modern sociocultural and socio-political 
conditions, whenagainst the background of the general ideological vacuum, eco-
nomic instability, system crises, coupled withidentity problems peculiar to youth(its 
so-called di&usions), they often involve representatives of students in extremist youth 
associations and groups. Formation of anti-extremist attitudes in the youth environ-
ment becomes one of prime social aims; the higher education system (the higher 
school) should play an important role in this problem solution. It is obvious that toler-
ance as a basic personal characteristic, and, more widely, tolerant world outlook, is a 
basis for such attitudes and a factor of their integration [1, 2, 6, 12].

Tolerance as a psychological phenomenon has rather a short history of studying 
in foreign scienti#c schools and scienti#c schools of our country (I. V. Abakumova, 
A. G. Asmolov, S. K. Bondareva, I. B. Grinshpun, P. N. Ermakov, E. Yu. Kleptsova, D. V. Kole-
sov, S. V. Krivtsova, V. A. Labunskaya, S. Mendus, G. Allport, D. Rogers, V. S. Sobkin, 
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G. U. Soldatova, M. Walzer, etc.). Di&erent interpretations of its understanding make 
this problem multidimensional [1, 2, 6, 10, 11, 12, 13, 20, 21] and di"cult for psycho-
logical research, complicating development of concrete scienti#c and practical meth-
ods aimed at the development of tolerant consciousness.

The “tolerance”concept unites characteristics of a live biological, psychological or 
social system which are showat di&erent levels of its organization.In various contexts 
tolerance may be treated as stability, endurance, tolerance to alternative views, values 
and positions, traditions, customs or habits, tolerance of another creed, etc. [2, 6, 12].
This characteristic may be attributed to any organism, personand the whole variety of 
his/her social relations, society in the context of its response to dissent or any form of 

“otherness”.
They study tolerance in three main aspects: 1) as absence or weakening of reac-

tions to adverse factors of psychophysiological character owing to decrease in sensi-
tivity to their in%uence; 2) as resistance tostresses, frustrating factors, uncertainty situ-
ations, extreme or con%ict situations; 3) as resistance to processes and phenomena of 
the social world, tolerance in relation to Another, opportunity to hear and understand 
Another, recognizing his/her right to alternative ideas, views, opinions, beliefs and tra-
ditions [2, 12]. Activization of search of e&ective mechanisms of the development of 
personality in the spirit of tolerant outlook demands development of new approaches 
to their research and application in speci#c social conditions, in particular, in the high-
er education system.

In modern multiethnic society tolerance is a necessary condition of constructive 
social interaction and intensive cultural exchange [1, 2, 6, 12]; it is a basis of fruitful 
communication of representatives of di&erent ethnic and confessional groups. The 
development of tolerance as a conditionof preservation of psychological health of 
students is de#ned by the modern sociocultural situation of chronic interethnic, inter-
faith and interpersonal con%icts, and also the growth of social tension.

Intolerant communication is accompanied by frustration of social needs, rupture 
of emotionally signi#cant relations, emergence of intrapersonal tension, misrepre-
sentation of value orientations, di"culties in understanding of self and another that 
adversely a&ects the student’s psychological health, features of his/her psychosocial 
development and socialization, which quite often leads to involvement in extremist 
groups and movements. In its turn, tolerant communication promotes self-accep-
tance; it is a prevention of excessive emotional overloads and distresses, promotes 
optimization of functional states and interpersonal relations, preservation and pro-
motion of health at psychological and psychosocial levels.

We proceed from a hypothesis that formation of anti-extremist attitudes among 
students is directly connected with increase of the level of their psychosocial adapta-
tion, resistance to stress and tolerance, and also the level of psychological health as 
a whole.

In our opinion, psychological scienti#c and practical disciplines and the psychol-
ogy of health [3, 4, 16, 19] should play a special role in formation of tolerant personal-
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ity. As well as tolerance, health is an integrative characteristic of personality, which 
is shown at all levels of its organization. Researches of psychological components of 
health and healthy lifestyle last for less than a century, and they are intensively and 
fully carried out since the middle of the last century [4, 19].

Di&erentiation of psychical and psychological health became the most important 
moment of di&erentiation of a problem #eld of health psychology and its concep-
tual framework speci#cation. I. V. Dubrovina has introduced the term “psychological 
health” into a scienti#c lexicon of the psychology of our country. She has de#ned in-
trinsic distinction of concepts of psychical and psychological health as follows: “the 
#rst one is related to certain mental processes and mechanisms; psychological health 
characterizes personality as a whole, in the aspect of its subjectivity”, priority vital aims 
and strategies” [5, p. 17–21]. Psychological health is an integrative characteristic of 
the personproviding his/her internal coherence and self-regulation, successful adap-
tation and self-realization in speci#c conditions of social existence. This characteristic 
includes axiological, instrumentaland motivational components. In this article we 
will focus on problems of psychodiagnostics (monitoring) of psychological health of 
students of SFedU and possible areas of psychological health-improvingpractice in 
the institute of higher education. In conclusion we will adduce author’s classi#cation 
of psychological health-improving technologies.

Today there is no uniform technique for diagnostics of a level of students’ psycho-
logical health. The problem concerning the parameters which are the most essential 
characteristics of psychological health is still a moot point. Distinguishingsuch param-
eters (integrated indicators) and establishment of interrelations between them be-
came a central methodological problem of our monitoring of the psychological health 
of students of Southern Federal University. In turn, health-improving psychological 
technologies are grouped and applied taking into account the degree of expressive-
ness of these indicators among students, on the basis of a uniform and di&erentiated 
model of psychological health of students. This approach coordinating diagnostic and 
health-improvingtechnologies in a uniform ensemble was approved by the author 
of the article within an interfaculty educational program “Culture of health” (SFedU, 
2005–2013).

The author’s model of monitoring of psychological health of students of various 
faculties of SFedU proceeds from the following basic provisions: 1) somatically and 
mentally healthy students (or conditionally healthy) take part in research; 2) monitor-
ing is carried out by integral indices of psychological health enablingfully to consider 
the investigated problem; 3) we apply techniques simple and convenient for regular 
diagnostics; 4) it is supposed to make accumulation of parametrical data and to inves-
tigate them in dynamics.

Since “psychological health” is an integrative and many-sided characteristic of 
personality, we think it is reasonable to estimate simultaneously it by a number of 
complementary signs. We have studied psychological health of students in the light 
of the theory of psychosocial adaptation [9, 14].
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According to the adaptation approach, students’ state of psychological health is 
de#ned by their adaptation reserves which may be actualized and used in training. 
Students’ adaptation to the higher school conditions is phased; it is connected with 
various speci#c (educational) and nonspeci#c (behavioural, interpersonal, household, 
etc.) factors. Students’ adaptation re%ects a di"cult and long process of training for 
5–6 years and makes great demands of cognitive and role %exibility, plasticity and 
adaptation reserves of the psyche of young people. In #rst years of studies students 
adapt to new conditions most intensively.

Proceeding from these propositions, we have chosenthird-year students of facul-
ties of mechanics and mathematics, physics, geology, sociology, law, and philology 
of SFedU (573 respondents) as an empirical object of research. This was motivated 
by that, on the one hand, by the 3rd year of studies students have already reached a 
certain level of social and psychological adaptation to the educational space of the in-
stitute of higher education; on the other hand, problems of their further professional 
self-determination are not fully actualized yet.

In result of the carried-out theoretical analysis we have distinguished the follow-
ing characteristics of students’ psychological health.

1. The level of socio-psychological adaptation.
2. The level of social frustration.
3. The level of the development of coping behavior.
4. The level of a psychological stress (the degree of neuropsychictension) [17, 18].
5. Characteristics of person’s psychological health connected with his/her tolerant 

consciousness. We attribute the following characteristics to this group:
1) self-understanding and self-acceptance;
2) theability of understanding and reception of others;
3) acceptance of responsibility for own life (ability not to shift the responsibility to 

others, to be responsible for own deeds or, on the contrary, aspiration to decline all 
responsibility for the events, to search for the guilty of own failures).

The program of monitoring included multidimensional psychological examination 
of students of faculties of sciences and humanities of SFedU according to the following 
battery of techniques of diagnostics of the level of psychological health: 1) diagnostics 
of social and psychological adaptation (C. Rogers, R. Diamond); 2) estimation of neu-
ropsychictension; 3) research of volitional self-regulation; 4) coping-behavior in stressful 
situations (S. Norman, D. F. Endler, D. A. James, M. I. Parker; T. A. Krukova’sadapted vari-
ant); 5) the technique of studying self-appraisal of Budassi; 6) techniques of diagnostics 
of the level of social frustration of L. I. Wasserman (V. V. Boyko’smodi#cation); 7) the “Risk 
of Coronary Behaviour” test for self-appraisal, composed from D. Jenkins’ questionnaire 
(adapted by O. S. Kopina); 8) test of sense of life orientations (SLO); 9) scale of subjective 
wellbeing; 10) Giessen inventory; 11) V. V. Boyko’stest of communicative tolerance.

All techniques are certi#ed by the Ministry of Health.
In our research we have applied the author’s three-level model of psychological health 

in which, according to test indices, we have distinguished the following three levels:
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the higher level of psychological health – 1) adaptive;
the average level –2) inde"nite zone;
the lower level – 3) unadaptive.

We have attributed students with high and steady indices of adaptation to the sur-
rounding biosocial environment to the higher – adaptive – level of psychological health; 
these assumed: 1) existence of psychological resources necessary for overcoming of 
stressful situations; 2) ability to self-government (self-control); 3) ability to take the re-
sponsibility for own life and the expressed aspiration to cooperation with other people 
without demands for a considerable support; 4) high frustrationalstability / tolerance 
(i. e. granting of a right to self and another to make an error without condemnation of 
own or another personality). To the average level we have attributed students whose 
test indicators of adaptation are at an uncertainty zone that complicates forecasting of 
their adaptive or unadaptivetendencies of behavior. The students of the lower level of 
psychological health, are characterized by the social maladjustment, increased anxiety, 
self-appraisal which is underestimated or overestimated similar to a neurotic type, low 
frustrationaltolerance, tendency to avoidstressful and con%ict situations.

We have divided the obtained test datainto subgroups according to levels of 
psychological health (according to the three-level model of psychological health). 
We have checked the correctness of such division by the analysis of the statistical 
importance of distinctions of the studied indices (Mann-Whitney’s U-criterion) in the 
formed subgroups. Then, on the basis of results of the carried-out factorial analysis, 
group of male students and female students were divided into subgroups according 
to the revealed leading factor. Further we have carried out the statistical and qualita-
tive analysis of distinctions of studied characteristics; we have also studied statistically 
signi#cant relations in the distinguished subgroups. We have applied the following 
statistical methods: factorial analysis, Mann-Whitney U-test, Chi-Square Tests (χ2), and 
Pearson correlation coe"cient. For obviousness we have presented the quantitative 
result of the #rst stage of the monitoring in Diagram1.

17,60 %

12,00 %

70,40 %

the lower level  of psychological health
the higher level of psychological health  
the average level of psychological health

Diagram 1. Percentage of students of Southern Federal University with di&erent 
levels of psychological health (for male and female students)

The ratio of test indices of monitoring (“rejection of self”, “rejection of others”, “emo-
tional discomfort”) with levels of psychological health is re%ected in Diagram 2.
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Rejection of self

Higher level (adaptive) Average level Lower level (unadaptive) 

27107 23128 221210

Rejection of others Emotional discomfort

Diagram 2. The ratio of test indices of monitoring (“rejection of self”,  
“rejection of others”, “emotional discomfort”) with levels of psychological health

It follows from Diagram 2 that moving from the higher to the lower (unadaptive) 
level of psychological health indices of emotional discomfort, rejection of self and 
others increase in the aggregate; this may speak about the general decrease in toler-
ance.

12811540 2772164

Adaptation Stress level

Higher level (adaptive) Average level Lower level (unadaptive) 

Diagram 3. The ratio of test indices of monitoring (“adaptation”, “stress level”)  
and levels of psychological health

The ratio of test indices of monitoring (“adaptation”, “stress level”) and levels of 
psychological health is visualized in Diagram 3. As it follows from the Diagram, the 
transition to the lower (unadaptive) level of psychological health in student’s sample 
is accompanied by simultaneous decrease of the psychosocial adaptation level and 
increase of the stress level.

We have carried out further data processing separately for male and female stu-
dents. On the basis of primary data we have revealed percentage ratios for male and 
female students with a di&erent level of psychological health.

According to test indices we have attributed 62 % of male students of SFedU to 
inde"nite and adaptive levels of psychological health (50,9 % and 11,1 % respectively). 
34,3 % of the male students are characterized by the level of psychological health 
close to unadaptive. 3,7 % of male students showed the unadaptive level of psychologi-
cal health.
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11,0 %
4,0 % 34,0 %

51,0 %

Adaptive level
Unadaptive level
Average (inde!nite) level
Close to unadaptivelevel

Diagram 4. The percentage of malestudents of Southern Federal University  
with di&erent levels of psychological health

65,5 % of female students of SFedU are characterized by the average level of psy-
chological health (i. e. they are in the “area of ambiguity”).

We have attributed 1,1 % of a female part of the sample to the highest, adaptive 
and close to adaptive level of psychological health (5,3 % and 4,8 % respectively). At 
the same time 19 % of a female part of the sample is characterized by the level of psy-
chological health close to unadaptive. We have attributed 5,3 % of female students to 
the unadaptivelevel of psychological health.

It results from the analysis of distinctions by the chi-square criterion that thequan-
tity of male students with the level of psychological health close to unadaptiveis great-
er than the anticipated value, while the quantity of women with the level of psycho-
logical health close to unadaptiveis signi#cantly fewer; the number of women with 
theaverage (inde"nite)level of psychological health is greater than the anticipated 
value. These distinctions are statistically signi#cant (at a signi#cance level р = 0,01).

4,8 %
5,3 %5,3 %

19,0 %

65,6 %

Close to adaptive level
Adaptive level
Unadaptive level
Average (inde!nite) level
Close to unadaptivelevel

Diagram 5. The percentage of female students of Southern Federal University  
with di&erent levels of psychological health

For obtaining integrated indices of psychological health we have applied factorial 
analysis (the method of maincomponents) taking into account gender distinctions.
We have distinguished two three-factorial structures for male and female students 
respectively.

We have designated the distinguishedrather independent factors for male stu-
dents as follows:
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Stability1)  (+Adaptation, +Self-Acceptance, +Emotional Comfort, +Internality, 
+Acceptance of Others, +Dominance, +Self-Appraisal;–Subjective Prosperity, 
–Neuropsychic Tension, –Pressure of Complaints, –Frustration Level, –Emo-
tions);
Life Controllability2)  (+Locus of Control-Life, +Locus of Control-Self, +Goals, +Sat-
isfaction with Self-Actualization, +Process, +Volitional Self-Regulation, +Persis-
tence, +Self-Possession, +Emotions, +Distraction, +Avoidance, +Self-Appraisal);
Volitional Self-Control3)  (+Will, +Persistence, +Self-Possession, +Self-Appraisal, 
+Internality; –Emotions, –Distraction, –Avoidance).

Test indices (parameters of students’ psychological health) are grouped within the 
speci#ed bipolar factors in such a way that the increase in values of indices of a pole 
(+) is accompanied by the decrease in values of indices of anantipole (–).

The revealed factorial structures show that male students with “Stability” as 
a leading factor are characterized by the aspiration to stabilize the obtained psycho-
emotional state by own resources, avoiding psychological tension and refusing inten-
sive emotional experiences. Decrease in the level of frustration and emotional com-
fort are connected with a high self-appraisal, self-acceptance and domination. In this 
case the aspiration to stabilization is opposed to subjective prosperity: acquisition 
of the latter is postponed for a later stage of socialization whereas they use primary 
resources for the maintenance of the achieved.

Male students with “Life Controllability” as a leading factor are oriented on process, 
when own will, purposefulness, persistence are harmoniously coordinated with a gen-
eral tenor of the life; events are perceived as natural and predictable, knowledge of rules 
provides a prize, ability to feel the direction of events guarantees goal achievement. Dis-
traction and avoiding make it possible not to be #xed on failures and negative emotions.

Male students with “Volitional Self-Control” as a leading factor are characterized 
by a tendency to rely upon will power and such volitional qualities as self-possession, 
persistence, tenacity, not bypassing, but overcoming obstacles, without avoiding 
di"culties, accepting the responsibility for own development, progress and failures. 
Their high self-appraisal is connected with ability to show volitional qualities and to 
overcome barriers on a way of goal achievement.

We have designated the distinguished rather independent factors for female stu-
dents as follows.

Rather independent factors allocated as a result of the factorial analysis for group 
of students were designated:

Self-Control1) (+Locus of Control-Self, +Process, +Locus of Control-Life, +Goals, 
+Satisfaction with Self-Actualization, +Adaptation, +Self-Appraisal, +Self-Ac-
ceptance, +Dominance, +Emotional Comfort, +Internality, +Problem Solution, 

–Neuropsychictension, –Pressure of Complaints, –Subjective Prosperity);
Overcoming2)  (+Volitional Self-Regulation, +Persistence, +Self-Possession, +Emo-
tional Comfort, +Internality, +Acceptance of Others, +Adaptation, +Self-Accep-
tance, +Problem Solution;–Emotions, –Pressure of Complaints, –Distraction);
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Psychological Defense3) (+Avoidance, +Distraction, +Social Distraction, + Prob-
lem Solution; –Frustration Level).

The revealed factorial structures show that female students with “Self-Control” 
as a leading factor have a tendency to estimate self as a strong person possessing 
su"cient liberty of choice, independence, ability to construct own life according to 
own purposes and to control events of own life. The optimization of self-appraisal, ac-
ceptance of self and others, emotional comfort are connected with this. Such students 
are inclined to accept the responsibility for the events and life as a whole, to dominate 
in various social and psychological spheres. The aspiration to control and domination 
may prevail over the need for wellbeing and lead to a signi#cant drop of mental stress 
and somatic discomfort with consistent achievement of goals and satisfaction with 
self-realization.

Female students with prevalence of the factor of “Overcoming” are inclined to 
rely upon own resources and volitional qualities in solving actual life problems and 
adaptation problems, depend on other people in a less degree. This enables us to 
compare them with male students united by the factor “Volitional Self-Control”. In this 
case adaptation demands additional volitional e&orts and psychic costs; its success 
depends on the ability to show persistence and to keep self-control. Emotional com-
fort is connected with self-control and volitional self-regulation. Thus there are di"-
culties in distraction, inhibition and repression of emotions, refusal of their experience 
and expression for the sake of self-control preservation.

In situations of frustration female students with “Psychological Defense” as a lead-
ing factor have a defense reaction of avoiding, distraction and social distraction; at 
adaptation di"culties such female students are inclined to look for external support, 
to minimize stress by means of communication and social interaction, relying upon 
own regulatory and volitional skills and personal qualitiesin a less degree.

The statistical analysis showed that in general we may attribute male students 
with “Volitional Self-Control” as a leading factor to the unadaptivelevel of psycho-
logical health. In this case the necessity of volitional regulation and mobilization is 
explained by either motivation de#ciency or existence of deep motivational con%icts 
which settlement demands additional, and, probably, redundant volitional e&orts 
and psychological resources. We generally attribute male students with “Stability” as 
a leading factor to the inde#nite level of psychological health; in man’s sample the 
adaptive level corresponds to the prevalence of the “Life Controllability” factor.

In the subgroup of female students respondents with “Psychological Defense” 
as a leading factor are more often attributed to the unadaptive level of psychologi-
cal health. The adaptive level is mostly presented by students with “Self-Control” as a 
leading factor. Students with “Overcoming” as a leading factor more often show the 
inde#nite level.

According to the monitoring data, communicative tolerance (according to Boyko’s 
test) is statistically signi#cantly connected with the following indices of psychological 
health of students of SFedU:
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“Personal self-appraisal”, which is a kernel of self-control and de#nes the degree 1) 
of adequacy of self-perception and appraisal of own capabilites;

“Self-understanding and acceptance / rejection of self”;2) 
“Acceptance / rejection of others”;3) 
“Dominating coping-strategies which a person prefer in stressful situations”.4) 

The students showing adaptive level of psychological health have higher commu-
nicative tolerance. It is because of optimization of self-appraisal, self-acceptance, and 
development of coping-strategies. The otherness of another person or social object 
ceases to be a stress and frustration source for them.

As a whole our technique makes it possible di&erentially to estimate psychologi-
cal health in student’s sample according to the three-level model and in accordance 
with a dominating factor which enable planning of further psychocorrectional and 
training arrangements with the studied students and de#nes the sequence of applica-
tion of concrete health-improving psychotechnologiesin work with them.

The system of monitoring makes it possible to solve important scienti#c and 
practical problems. Timely revelation of disorders of psychological health of stu-
dents and relevant arrangements directed on their correction are among them. The 
second sphere of aims includes development of a comprehensive interfaculty pro-
gram of social adaptation, psychoprophylaxis and psychocorrection within which 
one may render urgent psychosocial assistance and organize training in concrete 
technologies of health-improvement, self-control and the development of sano-
genicthinking.

Monitoring of the psychological health of students
of the institute of higher education

Определение уровня психологического здоровья

“inde4nite zone”adaptive unadaptive

Psychological enlightenment, training

Group psychoprophylaxis Individual and group psychocorrection

Scheme 1. Stages of health-improving work with students of the institute of higher 
education

Students carry out psychoprophylactic, psychocorrectional and educational ar-
rangements according to results of monitoring, i. e. taking into account the estab-
lished level of psychological health. At the highest, adaptive level the health-im-
proving work may come to nothing more than psychological enlightenment, group 
psychoprophylaxis and self-control trainings. Students with the average and low lev-
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els of psychological health need additional individual and group psychocorrectional 
studies (see Scheme 1).

Thus, we may distinguish the following main forms of psychological health im-
proving work with students of the institute of higher education:

psychological enlightenment 1) (lectures, individual and group consultations 
in the paradigm of health psychology);
complex psychodiagnostics2)  (monitoring of psychological health);
grouppsychoprophylaxis3) ;
individual and group psychocorrectionalstudies 4) including the organization 
of student’s discussion groups and groups of self-help;
psychosocial trainings5) .

Within the program of complex health improvement of students they may apply 
the following health-improving technologies.

Educational sanogenic technologies1. , which promote increase and develop-
ment of students’ general culture of health.
Analytical health-improving technologies2.  focused on self-knowledge and 
self-understanding (including self-acceptance), realized in a format of special-
ized groups of self-knowledge.
Body-oriented health-improving technologies3.  directed on decrease in men-
tal stress by means of removal of chronic muscular blocks and clips, authentic 
movement and expressive training.
Technologies of increase of level of self-control4.  directed on development 
and the development of regulatory skills promoting the general optimization 
of health.
Stress management technologies5.  (or coping-technologies, for example, 

“Stress Inoculation”), which enable to master e&ective strategies of coping with 
stressful and extreme situations.
Behavioural technologies6.  with role-playing, which develop skills of success-
ful adaptive behavior in a wide range of situations of socio-psychological in-
teraction.
Communicative technologies7. , urged to optimize the sphere of student’s 
communication and interpersonal interaction due to increase of communica-
tive tolerance and development of e&ective communicative skills.
Cognitive health-improving technologies8. , promoting formation of skills of 
sanogenicthinking and transformation irrational beliefs, pathogenic cogni-
tions, intolerant stereotypes and attitudes which interfere with successful ad-
aptation in the educational space of the institute of higher education and may 
be prerequisites of extremism in the youth environment.
Art-therapeutic technologies 9. which discover students’ creative potential and 
increase their creativity (they are based on various techniques of creative self-
expression).

The mentioned technologies are applied in a complex, on the basis of system un-
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derstanding of psychological health according to principles of activity, consciousness, 
individual responsibility and integrity (respect for personal integrity of the student).

The training component of the health-improving program includes a number of 
special blocks.

Trainings of self-regulation 1. providing development of steady skills of coping 
and stress management, development of e&ective coping-strategies, group 
mastering of such psychotechnologies as autogenic training after Y. Schultz 
and H. Lingdemang, psychotraining of H. Silva, etc.
Communicative trainings2.  directed on development of skills of constructive 
social interaction / communication and increase of communicative tolerance.
Trainings of self-knowledge and personal growthgroups3. which provide in-
crease of the level of students’ self-understanding and self-acceptance.
Trainings of creative self-expression and self-disclosure4. , which realize the 
creative potential of the person, develop his/her spontaneity, creativity, role 
%exibility (with art therapy and psychodrama elements).
Trainings of tolerance5.  [11] focused on formation of tolerant behavior, think-
ing and world outlook.

In whole the described technologies of diagnostics and correction of psychologi-
cal health promote the increase in stress tolerance and the tolerance of the person, 
his/her stage-by-stage adaptation and integration into the high school educational 
space and may be considered as an e&ective component of formation of tolerant anti-
extremist attitudes in the youth environment. The author has realized the conceptual 
model given in this article at Southern Federal University within the interfaculty edu-
cational-training program “Health Culture” (among third-year students of all faculties 
of SFedU) during the period from 2005 to 2013.
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