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Ideology of Responsibility or Strategy  

of Forming Anti-Terrorist Ideology as a Personal Value

The authors proceed on the assumption that responsibility is an integral personality 
trait which is shown in conscious, initiative, independent, and socially positive behaviour. 
Responsibility is important in all spheres of personal and social life as a whole. At the same 
time the absence of the thoroughly elaborated general theory of responsibility greatly 
complicates its study. A special part of the study of responsibility concerns its ideological 
orientation. How should responsibility be formed as a responsibility of ideological coun-
teraction to violence? This is the matter of the article.
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Responsibility is the most important component of the person’s subject position, 
of the basis of his/her social attitude (readiness of each person to perceive something 
as a personal value). Responsibility is the integral property of personality which is rev-
eled in conscious, initiative, independent, socially positive behavior. In the human-
centered sciences they considerthat in many respects the development of various 
components of responsibility de#nes the success of the activity of the subject, se-
curity of the achievement of results of activity by own e&orts, taking into account 
possible surprises and di"culties. Responsibility is a quality of many parameters; it 
should be studied from a position of the system approach. The content of responsibil-
ity is revealed proceeding from its structure including motivational, value and sense, 
emotional, cognitive, dynamic, regulatory and e&ective components.

Responsibility is important in all spheres of personal and social life as a whole. It is 
one of primary, fundamental principles of human life and morality. At the same time 
the absence of the elaborated general theory of responsibility greatly complicates its 
study. The di"culty and sensitivity of this problem are more caused by its psychological 
underlying message. People are extremely sensitive to that is their own debt, personal 
responsibility and fault without which there is no responsibility. Appeals for responsi-
bility are often perceived as threatening owing to unavoidability of punishment that 
causes discomfort. At the same time responsibility is understood as socially valuable 
personal quality which should be developed, formed, educated etc., the quality which 
everyone needs not only for personal growth, but also for a simple elementary survival. 
One of burning question of the study of responsibility isan insu"cient level of phenom-
enological development of this category considered together with freedom, choice or 
destiny. This complicates the speci#cation of the concept of responsibility within psy-
chological researches assuming not only purely descriptive, theoretical methods, but 
also psychological ones – experimental and empirical researches.

There is a problem of the psychological analysis of the inclusiveness of responsibil-
ity in a sense reality of personality. “In psychological literature there are a lot of works 
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concerning freedom and responsibility; mainly these works are either journalistic, or-
skeptical, discrediting them from “the scienti#c point of view”. These are evidences 
ofthe powerlessness of science in the face of these phenomena. In our opinion it is 
possible tounderstand them better disclosing their connection with things tradition-
ally studied in psychology, however avoiding thus simpli#cation” [4]. The responsibil-
ity de#nition as a mechanism of sense regulation may be a starting theoretical posi-
tion [5]. The sense regulation based on the logic of a free choice, is carried out at the 
expense of nuclear mechanisms of personality – freedom and responsibility. Mecha-
nisms of freedom and responsibility are ways, forms of existence and self-implemen-
tation of personality which have no content, but de#nethe main lines of the develop-
ment of the sense sphere of personality. “As a rough approximation responsibility we 
may de#neas the person’s consciousness of own ability to be a reason of changes (or 
counteraction to changes) in the world around and in own life, and also conscious reg-
ulation of this ability. Responsibility is a kind of regulation which is inherent in every 
living thing, however responsibility of the mature personality is an internal regulation 
mediated by value orientations” [ibid, p. 34].

However, at the present stage of the development of psychological science respon-
sibility as the most important personal characteristic of the modern person, which is 
arisen and developed under the in%uence of the social environment,very seldom be-
comes an object of the theoretical analysis and empirical studying. Much more rarely 
we face researches directed on formation of responsibility. “The way of formation of 
responsibility is a transition to the interiorizationof the regulation of activity. The con-
tradiction between spontaneous activity (freedom) and its regulation (responsibility) 
as a kind of the contradiction between the external and the internal is possible at 
early stages of development. The contradiction between freedom and responsibility 
in their developed mature forms is impossible.On the contrary, their integration con-
nected with person’s #nding value guidelines signi#es the person’s transition to a new 
level of relations with the world – the level of self-determination” [ibid, p. 36].

In researches V. G. Sakharova [11] states the responsibility problem as a factor of 
personality. The author emphasizes that the person’s internal readiness to answeris a 
sensecharge of the category of responsibility. It makes it possible to consider it as an 
attitude, a disposition, the person’s relation to responsibility. In the structure of per-
sonality internality having an internal type of attribution in its basis is the main factor 
relevant to responsibility.

The internal type of attribution correlates with the recognition of the authorship 
of own being and the internal locus of control which is a personal factor relevant to 
responsibility. The internal type of attribution makes a basis of a responsible disposi-
tion of personality, readiness (attitude) to answer, convictionin the ability to control 
events of own life, person’s choice, activity, act or its refusal [11].

The main correlates of responsibility are revealed through various properties of 
personality, including traits. In psychological researches they note existence of posi-
tive correlations of responsibility with a number of socially valuable qualities of per-
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sonality: independence, self-su"ciency, self-realization [7, p. 92–104], altruism, social 
maturity [10], reliability, and tranquility. They connect responsibility with great reli-
ability, steadiness, and sociability. They considerthat victim psychology, sensitivity, 
cynicism and hostility are not peculiar to responsible people; they are independent 
and more self-con#dent [6, p. 37–39].

The responsibility nature “may be understood only on the basis of the system ap-
proach, i.e. consideration of the mental in the complex of external and internal rela-
tions in which it exists as an integral system” [9, p. 88].

V. P. Pryadein considers responsibility as a system quality of personality which as-
sumes the analysis of functional unity of its motivational, emotional, cognitive, dy-
namic, regulatory and productive components. The author also de#nes responsibility 
as a mechanism of the person’s activity organization, which de#nes the success of his/
her activity [8].

A responsible action assumes a subjective choice. Thus on one end of the contin-
uum problems are not recognized and there is no desire to change them, and on the 
other end there is an increasing feeling of personal responsibility for their solution.

V. P. Pryadeinrefers the following components to constituents of the responsible 
action:

intension;1) 
freedom and social importance of the ful#lled;2) 
theunderstanding of a possible punishment in case of non-ful#lment of an in-3) 
dependentdecision;
theincompleteness of the action (the absence of a result is the absence of the 4) 
realized responsibility).

Thus, intension is a characteristic feature of the responsible action which includes 
the subject’s orientation and intentions. Intension assumes internal determination (in 
contrast to constraint or manipulation);it re%ects moral imperatives, motives and pur-
poses of action of the subject.

On the basis of the analysis of a wide range of researches we may de#ne respon-
sibility as follows: responsibility is the integrated personality trait, which is shown in 
conscious, initiative, independent, socially positive behavior. In many respects the 
development of various components of responsibility de#nes the success of the sub-
ject’s activity, achievement of resultsby own e&orts, taking into account possible sur-
prises and di"culties.

Despite extensive theoretical researches of responsibility, in modern psychology 
of our country there is a certain de#ciency of technologies of the directed in%uence 
on the development of responsibility inthe period of early youth. Pedagogical e&orts 
are insu"ciently directed on formation of this major personal construct. It leads to re-
gression of attitudestowards professional and social success when the person enters 
into adult life; this projects theinsu"cient level of the development of subject quali-
ties of personalityamong graduates of schools, such as responsibility. It is very often 
re%exed by society. The most developed are technologies of formation of responsibil-
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ity, connected with school age: formation of responsibility among preschoolers and 
junior schoolchildren (E. N. Dankova, T. F. Ivanova), formation of responsibility as an 
attribute of the schoolchild’s political culture (I. A. Tulkova), formation of conscien-
tious ful#lmentof educational actions (M. V. Matukhina, S. G. Yarikova), formations of 
volitional qualities of pupils (L. V. Layzane), didactic bases of formation of responsibil-
ity among senior pupils (S. S. Sklyar). The retrospective analysis of development of the 
domestic and foreign pedagogical theory and practice shows that in search of ways 
of overcoming of serious gaps in school education many alternate solutions, progres-
sive ideas (cooperation, partnership in management, social integration, self-determi-
nation, self-discipline, freedom, independence, viability etc.) were o&ered. However 
owing to one-sided or extreme approaches, insu"cient scienti#c validity, incorrect 
treatment of such fundamental concepts as the essence of the person and the process 
of his/her formation, these projects could not remove the stagnation of education in 
the #eld of the creation of the world outlook.

In crisis, transition periods in social life there are sharp contradictions between 
the process of the person’s self-development and the system of traditional education 
focused on uniform standards of its formation. It is caused by various opportunities of 
subjects of society in realization of educational tasks and the lack of mechanisms of 
their use, the necessity of reproduction of whole variety of cultural values of society 
and the educational system politicization, the need for development of the person’s 
creative abilities and the decrease in the general culture, the educational level in so-
ciety, existence of intellectual potentialities of youth and their not demand by society, 
and the dynamics of the development of society and conservatism of the content, 
traditional forms and methods of education.

Pedagogical interpretation of the category of responsibility makes it a key con-
cept of the theory of education and development of personality in modern social 
conditions. The formation of responsibility among learners is speci#c. Thus the con-
tent which re%ects the concept of responsibility acquired by pupils or studentsde-
velops gradually. From the responsibility for self, class, group a schoolchild or a stu-
dent moves to the responsibility for society, era, and history. The development of the 
learner’s understanding of responsibility as a special type of attitudes towards self, 
people, activity etc. is #lled, enriched with the adoption of the meaning of the con-
cept of responsibility as a category, as the generalized concept connected with other 
categories. This category has functions of world outlook since it orientates the person 
in the world of many di&erent values.

The essence of the pedagogical problem of formation of responsibility consists 
in that pupils or students should not only realize theimportance of responsibility, but 
were able to be responsible at the level of personal sense. Young generation should 
realizethat each society has the system of responsible dependence relevant to its ide-
ological and economic relations, that relations of responsible dependence are de#ned 
by a unity of the common (state) and personal interests. The criterion of compliance 
of a situation with its purpose – formation of responsibility – is the pupil’s or the stu-
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dent’s choice in decision-making at a sense-valuelevel when it is a question of the 
relation to ideology which can threaten both to the state as a whole and each person 
in particular, i.e. the ideology of terrorism.

If concerning the development of responsibility among school students there is 
a certain positive experience (they are cited above), we should state that in modern 
psychology and pedagogy of our country there are no works focused on research of 
technologies which should become real tools o&ormation of responsibility as a com-
ponent of anti-terrorist beliefsamong student’s youth studies in the modern institute 
of higher education.

As a positive example of the model of formation of responsibility we may give 
the didactic model of formation of responsibility among senior pupils and students 
(I. V. Abakumova, P. N. Ermakov, S. S. Sklyar, 2010), approved in a number of schools of 
Rostov-on-Don and SFedU. This model includes three consecutive modules:

informative and searching (formation of orientation bases of responsible behav- −
ior). At the stage of realization of this module responsibility is formed according 
to a trajectory of course and functional contribution to achievement of a desired 
result depending on the degree of sense saturation of the educational context. 
If the educational process is as a factor of the initiation of sense-creation, the 
learner starts to feel the necessity to start cognitive activity, the “directed inten-
sity” which initiates his/her educational orientation;
evaluative and orientational. It is the module of the senior pupil’s or the student’s  −
independent choice of certain forms of behavior concerning realization of edu-
cational activity at the level of sense-value acceptance with elements of respon-
sible action;
prognostic and correcting; it is the module of formation of sense-value attitudeas  −
an evaluative and emotional trace of the sense revealed and decrystallizedearlier, 
establishing connection between previous and subsequent moments of sense 
formation in educational process.

Mutually complementary modules enable the teacher to carry out convincing in-
%uence and in%uence the formation of valueattitudesof senior pupils and students, 
including formation of anti-terrorist attitudes.
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