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CopepkaHue y4yebHOro npouecca Kak
CeMMOTUYECKU HeEOAHOPOAHbLIU TEKCT:
B3aMmopencrteue cxemMbl U (hoHa

Ha npomsocenuu Heckonvkux oOecamuniemuii KOSHUMUBHblE U
CMbICNI08ble  KOMHOHEHMbl CO3HAHUS  AHATUIUPOBANUCL  OOCMAMOYHO
OUCKPEmHO, HO Yxce 8 UYeloM psoe OmedecmeeHHbIX pabom NOKA3aHa
BO3MOJNCHOCb  UHMPOEeKYyuu dmux nooxooos (A.FO.Aeagonos, B.dD.
Ilempenxo). Conocmasnenue memooonocUdecKux 0CHO8 KOSHUMUBUIMA U
omeuecmeenHvlx nocieoogamenei A.H. Jleoumvesa, nokazvigaem ux
obwHOoCMb, 0COOEHHO 8 npoblemamuKe C6A3AHHOU C  NO3HAHUEM
MEeKCMOBbIX KOMNOHEHMO8 KYIbIMYpPbl, € udeell onocpedyiouell poiu s3bika
(kamezopuzayuu) 8 CMPYKMYPUPOBAHUU CO3HAHUS U Oblmus 4eni08eKd.
Cxema kax nammepH NCUXONIOSUYECKO20 KOHCMPYKMA CUHMESUPYIOUe20
KOCHUMUBHOE U CMBICI080€ 8 eOUHYI0 aAPXUMEKMYpy UHOUBUOYATLHO2O
CO3HAHUSL, 8 €eOUHOe CYOBEeKMUBHOE CEeMAHMUYECKoe NpPOCMPAHCMEO,
noseonsiem  ysuoemv —OUOAKMUYECKUU paKkypc HNPUuHAmusi y4yeOH020
CcO0epIHCanusl Y4YeHUKOM Kak CeMuomudecku HeoOHOPOOHO20 MeKCmd.
Cxema, CcuHxpoHu3upys 6HewiHee U GHYMpeHHee Noje NO3HAIUEe20
cyoveKkma, 6vicmynaem Kak YHUBEPCANbHBIU OCMO8, ONnpeoerioujull
epaHuybl  8cex  KOHMYpPO8  NCUXUKY, a 3Hauum, U  UHMeHYUu
CMbICI000PA308aHUSL, PA3GUMUSL CO3HAHUSL U CAMOCO3HAHUSL.

Kntouesvie  cnoea:  cmviciogvle  00pa308amus  JUYHOCHIU,
cMbicI000pazosanue, uUHmMezpaIbHas CMbICNI08a5 peayaayus,
CMBICIOYEHMPUPOBAHHbIE NOOX00bl 8 OUdAKMmMuKe, CeMUOmMuKa, meKcm,
KOHMEKCM, cXema, 6Uobl CXeM, XAPAKMEPUCMUKU CXeM, KOSHUMUGHbIe
Mooenu, UHQDOPMAYUOHHBIIL NOOX00, UHMPOEKYUs, yeau Y4eOH020
npoyecca,  cooepycanue  yuebH020 — npoyecca, — penpe3eHmayus,
ONepayuoOHaAIU3AYUL.

Conepxkanue  o0mieoOpa3oBaTeNbHOTO  Tpolecca  3aHUMAeT
COBEpIIICHHO 0c000e MecTo B ero oOmel cTpykrype. Bce daxThi,
HaxXoJsIIMecss B Tpelenax oOpa3oBaTeNbHOTO MpoIecca, MOTYT OBITh
UHTEPIIPETUPOBAHBI B TOM MJIM WHOW Mepe KakK MepeBOIIONICHHBIE (JOPMBI
comepxkanusi.  CoxmepxkaHue  y4eOHOro  TMporecca,  OMNpeeIsieMoe
o0pa3oBaTenbHON IENIbI0, KaK CHCTEMOOOpasyromuM (GakTopoM, camo
KOHKPETHU3UPYETCS BO BCEX JPYTHX KOMIIOHEHTaX y4deOHOTo MpoIiecca;
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HaIpUMep, TUAJIOr YUUTEN U yYalIuXcsl pacCMaTpUBAETCS B ME€IarOTUKe U
neAaroruueckoi MCUXoJOTUU HE MPOCTO KaK TEXHOJOTUs 00y4YeHHs], a Kak
JMAJIOT COAEPKAHUM, MPOEKTUPOBAHUE KBATU(PULUPYETCS KaK TEXHOJIOTUS
o0y4eHus: («METoJ MPOEKTOB»), T.€. KaK CIOco0, MOCPEACTBOM KOTOPOTrO
ocBaMBaeTcsd Kakoil-To (¢parMeHT cojepxkaHus. OpHAako Mpu  3ITOM
OCBaMBaeTCs M caM METO[l, KOTOPBIA, TaKUM O0pa30M, BBICTYINIAET B POJIU
coJiepkaHusi 00pa3oBaTENLHOrO Mpoliecca.

N3meHenns, 1Mo  KakoW-IMOO MPUUMHE  MPOUCXOJAIINE B
COJIep’)KaHUH, BIEKYT 3a COOOM M3MEHEHHUs Ipyrux cdep U mapaMeTpoB
oOpazoBanus. MCTOUHMK MHOTMX HMHHOBalUH, XapakTepHbIX Jis
COBPEMEHHOT0  00pa30BaTENBPHOTO  TpoIlecca, HYXHO  HUCKaTh B
COJIep)KaHUM, W CHPABEMJIMBO, YTO HCXOJHBIM HayajiOM TIPAIYIIEro
nepexoga K 12-nmetHemy OOydeHHIO U SIBISETCSA, HPEXKIE BCErO,
OOHOBJIEHUE COJIEP KAHMUSI.

Uro ke ciaeayeT NOHMMATh IOJ| COJAEPKaHHEM O00pa30BaTEIbHOIO
npouecca? B TpaauLMOHHON AMIAKTUKE OHO OMNPEAENSUIOCh KAaK TO, YTO
NOJJIeKAIO YCBOCHHUIO: 3HAHUS, YMEHHMs, HABBIKU. DTOMY IOHUMAHUIO
COJIEp)KaHUsl  CIOCOOCTBOB&JIa M IICUXOJIOTHS, TIPEXAE BCEro ee
KOIHUTUBHOE HalpaslIeHHE. [[axe B paMKax MCUXOJOTMYECKUX KOHLIECTIHMA
pazBuBaromiero ooyuyenus ([laBbioB B.B.) oHO TpakToBasoCh yKa3aHHBIM
oOpazoM. B TakoM NOHMMaHWM COJEPKaHUS HMEETCS OIpPeaeIeHHBIH
CMbICI. 3HaHMs, HANpUMEp, MOTYT BBICTYNATh Kak CHOCOO MOBEACHHUS
4yesioBeKa. B To jxe BpeMsi HIMEHHO 10 OTHOILIEHUIO K YEJIOBEKY OHU UMEIOT
B IIEJIOM OTYYKIEHHBIM XapakTep, OyAydd OCHOBHOH CTPYKTYpHOUH
eIWHULEH COepPKaHN B KOTHUTHBHBIX MapagurMax o0pa3oBaHus, JalEeKO
HE HCYEPINBIBAIOT CYIIHOCTH 4YeJloBeyeckoro ObiTusas. B ycnmoBusix
TYMAHUCTUYECKUX TEHACHLMM OOLIEeCTBA, MPU3HAHMUS YEJIOBEUECKON
VHIAVBUYAJIbHOCTH BBICIIEH IIEHHOCThIO, KAUECTBO TAKOI'O COJAEPKAHUS HE
MOKET CUYUTATHCS BHICOKUM.

CoBpeMeHHOE IOHUMaHUE COJIEpKaHUs 00Pa30BaTEIBLHOTO Mpoliecca
CJIElyEeT BBIBECTH M3 €ro NPUOPUTETHBIX LIEJEH, KAK OHU ONPEIEIAIOTCS B
I'YMaHUCTHYECKON IIE€Jaroruke M B PA3JIMYHOM CTEIEHU PEaU3yITCs B
oOpa3zoBarenbHbIX cucTemMax. OOpamasch K UeJIN Kak AeTEPMUHUPYIOLIEMY
(dakTopy, Mbl UCXOAWIN U3 U3BECTHOTO KIACCUYECKOTO MOJIOKEHUS O TOM,
YTO 1LEeJb KaK 3aKOoH OOyCHaBiIMBaeT COOOK XapakTep JesATEIbHOCTH.
OnpenenuBIINCh, CIEIOBAaTEIbHO, B OOIIMX MEAarorH4ecKuX ILeNsiX, Mbl
CUHXPOHHBIM 00pa3oM OIpeAemsieMCsl U B COJIEP)KaHUU, B TIOHUMAHUH €T0
KaK 0co0oro ¢peHoMeHa 00pa30BaTEIHLHOTO MPOIecca.

[lcuxomorn W TMeNaroru MOYTH E€OUHOAYUIHO CYHUTAKOT, 4YTO
CTpaTerueil COBPEMEHHOro oOpa30oBaHUs SBISIETCS pa3BUTHE pPEOCHKA,
IIOCKOJIBKY OHO BBICTYIIA€T KakK YCIOBHE JKM3HM 4esioBeka [l].
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['ymanuzamusi 06pa3oBaHusi, €ro OPUEHTAIMS HA JIMYHOCTHOE, MPU3HAHBI
HauboJsiee aKTyaJbHBIMU JJII COBPEMEHHOTO OOIIecTBa TEHJCHIUsIMU. B
Pa3JIMYHBIX JAUJAKTAYECKUX MOJIETISX, OPUCHTUPOBAHHBIX HAa WHUIIMAIUIO

JUYHOCTHOTO, TaKuUX  KakK: <«JIMYHOCTHO —  OpPUECHTUPOBAHHAD)
(B.B. CepukoB, W.C. SAxkumaHckasi), <«JIMYHOCTHO — JACSATEILHOCTHAS
(U.A. Bumusis), «TIEPCOHAITU3UPOBAHHAS (B.A. becnanbko),

«pazBuBaromas» (B.B. [aewimos, [.b. Dnpkonun, A.B. 3amopoxerr),
«uHHOBauMoHHas» (B.A. Jlaynuc), «rymMaHucTudeckas, LEHTpUPOBaHHAs
Ha wMmupe gerctBa» (A.I'. OprnoB), «cMmbIicioBasg  JIUJAKTHUKA»
(1.B. AbakymoBa, II.H. EpmakoB, B.T. ®omenko) mnpu BceM ux
MHOTO00pa3uy OTTAJTKUBAIOIINXCS OT KPUTUKHU TPATUIIMOHHOTO OOYUICHHS
U HUMEIOIIUX CBOEH LENbI0 MEPEeXo]i OT «ANaNTHUBHO — JUCHUILUIMHAPHOU
MOJENH YHU(PUIIUPOBAHHOTO 00pa30BaHUS K TUYHOCTHO OPUEHTUPOBAHHOM
JETOLIEHTPUCTKON MOJENH BapuaTUBHOro oOpazoBanusi» (A.I'. Acmolos,
1997), BO3BOIATCS B paHr ILEHHOCTEH OOpa3oBaHUS TPEXKIE BCEro
LEJOCTHOCTh JUYHOCTH W €€ WHAWBUIyalbHAas >KU3HEHHAsT TPaeKTOpus,
ncUxoJioruyeckass 0€30MacHOCTh BCEX YYACTHUKOB I€1arorM4eckKoro
B3auMoencTBus. [nobanbHas 1enb y ydeOHOro mporecca Kak
HEHTPAJILHOTO 3BEHAa O0pa30BaHUs — JIMYHOCTHOE U JTyXOBHOE Pa3BUTHE
oOyuaemoro. Ilpu »STOM Ha s3bIKE TIICHXOJIOTMM pPa3BUTHUE O3HAYAET
MICUXUYECKUE HOBOOOpa30BaHUA, pa3BUTHE CyOBEKTHOCTH,
caMOpa3BEePThIBaHUE BHYTPEHHHX, CYIIHOCTHBIX, IPUPOJIHBIX,
YHUBEPCAJIbHBIX CBOWCTB YEJIOBEKA, CTAHOBJIECHHUE KOMIIOHEHTOB €ro
CMBICJIO)KU3HEHHON KOHUEIIIUU, WHTErPAIBHONM CMBICIIOBOM OPUEHTALIUU
JUYHOCTU. B Teopuu caMOOpraHu3yroIUXCS CUCTEM OHO BBIJISIUT Kak
YHOOPSIAOUEHHUE, TapMOHU3AIUS XAOTHMYECKUX COCTOSIHUNM  4eJIOBEKa,
UHTETpalys HEyHmopsI0YEHHOT0 MHOXECTBA €ro CBOWCTB WM OTHOIICHUM.
AKCHONIOTHS, €CTeCTBEHHO, BHUJUT B Pa3BUTHUM CBOM  PaKypCHI,
HCTOJIKOBBIBAsl €r0 KaK CTAaHOBJICHUE B YEJIOBEKE CHUCTEMbI IIEHHOCTEH. B
(eHOMEHOJIOTMM — pPa3BUTHE €CTh BBIXOJl YeJIOBeKa 3a Ipelebl
cOOCTBEHHOTO «SI».

Ha s3pike CEMHUOTHMKHM pa3BUTHE 3BYYUT HHA4YE€ — KaK MEpPEXo]
WHJVMBUAYYMa OT OAHOUW 3HAKOBOW CHUCTEMBI K APYIrOil, U B TAKOM MOJXO0JE
K Pa3BUTHIO CXBAaTHIBAETCS HEUTO, YTO OTCYTCTBYET B IICHUXOJIOTMYECKOM
BOCIIPUSITAN Pa3BUTHUSA. MIMEHHO 53TOT MCXOJHBIM METOJIOJIOTMYECKUI
KOHCTPYKT HamlpsIMyl0 BBOJAUT HAaC B TEMY TEKCTa, MOCKOJIbKY UMEHHO B
CEMUOTUKE TEKCT OMPENENsAeTCs] KaK €UHUIIA KYJIbTYyphl, a €IUHUIIA, KaK
U3BECTHO, HeceT Ha cebe mneyarh uenoro. CrneaoBaTenbHO, €CIU MBI
3aBWJIM O KYJIBType Kak 00 HMCXOJHOM OCHOBaHWUH OO0pPa30BATEIHHOTO
npolecca, Kak 0 Hayalle CMbICJI000pa3yomiei AesITeIbHOCTH YYaIlluXcsl, TO
C TE€M K€ OCHOBAHHWEM MBI BIIPABE ITO CAEJIATh U OTHOCUTEIBLHO TEKCTa KaK
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€e «KJIETOYKHW», KaK TaKOM €€ DBJIEMEHTAapHOW CTPYKTYpbl, KOTOpas
o0nagaer CBOMCTBaMU 3TOM CaMOW KyJbTYphbl, HUMEIOLIEH CMBICIOBYIO
npupony. Ecnm y4eOHbI mpouecc B €IUHCTBE COCTABISIOLIUX €ro
KOMITOHEHTOB (11eJ1€H, CO/Iep>KaHMs U CIIOCOOOB €ro OnepaloHAIN3aIIUN )
HaXOJMUTCS B DOIHULEHTPE KyJIbTypbl M SBISAECTCS MEXaHHU3MOM €€
TPaHCJISALMKU W3 MPOLLIOro B Oyaylliee, a caMa OHAa MUMEET «IOPUCTYIO»
TEKCTOBYIO CTPYKTYpy, TO 0Opa3oBaHHE€ KaK pa3 U BBICTYNAeT Kak
MEXaHHU3M TPaAHCIALUU TEKCTOB. boiee Toro, mockojabKy oOpa3oBaHHE U
€ro TJIABHBIM CcI0cO0 — OOydYeHHMe caMH SIBJISIOTCS CIeHaIbHOW (popMoi
KYJbTYpbl, B TOM CMBbICIIC, YTO OHa 3/I€Ch MPEAENIbHO CXaTa U 0COOBIM
o0pa3oM CTPyKTypUpOBaHa, TO M BeCh 00pa3oBaTENbHBIM MpOIECC, a HE
TOJIBKO €ro COAEp)KaHHWe, MOryT OBbITh IOHATBI KAaK CJOKHBIH,
HNOJUCTPYKTYPHBIN TEKCT, B AMHAMUKE €r0 OOHOBJICHHS U Pa3BUTHSL.

B Tekcre, Takum oOpa3oM, OOHApy>XUBAIOTCS BEIICCTBEHHbIC
KOMITOHEHTHI (3HAaKOBasi CTPYKTypa) M ujeanbHas cropoHa [2]. Jluumb B
NEepPBOM NPUOIMKEHUU, OJHAKO, MOKHO CKa3aTh, YTO HJEalIbHAs CTOPOHA
TeKCTa mpejacraBiieHa uHpopmanueit. UHpopmalusi cooTHeceHa, MPExe
BCEro, C peajibHbIM OBITHEM, €r0 MpeAMETaMH, IPOLIeCCaMU, CBOMCTBaMH,
TOTJla KaK B TEKCTe MMeeTcs «uHbopMmanus» U Apyroro poaa. Tekct, ¢
OJIHOM CTOpPOHBI, HECET Ha ceOe reyaTh MUpa BOBHE, a C IPYrol — nevarb
YeJI0BEKa, CO3/IaBIIETO JaHHBIM TEKCT 00 3TOM MHpE, OTHOLIEHUH K HEMY,
Ha3bIBAEMbIX JTUYHOCTHBIMU cMbIciiaMU. Dunocodsl XapakTepu3yrOT TEKCT
KaK «IyX B IUIEHY 3HAaKOB». «CMBICI CMBICIIa B TOM, YTO HaIlpaBiseT
obiTue» [8, c. 488]. JIuuHOCTH aBTOpa JaHa HaM U Kak 3HAKOBO-CMBICJIOBAs
CTPYKTypa, U Kak SBJICHHS OJHOrO IMOpsJKa C POJOBOM CYIIHOCTBIO
yenoBeKkay» [8].

CMBICIOBOE MOJI€ CO3HAHMSI TO3HAIOIIET0 MMEET ONpPE/IETIECHHYIO
NEPBUYHYIO apXUTEKTYpy, (POPMHUPYEMYIO IOJA BO3JAECHCTBUEM CTENEHU
aKTyaJM3allid  CMbICJa, CTENEHW €ero BepOalu3aluu, YpOBHEM
c(hOpPMHUPOBAHHOCTH CMBICIOBON «BEPTUKAIN» (OT JUYHOCTHOTO CMBbICIA
JI0 CMBICIIOKM3HEHHBIX cTpareruil). WHunmanus co3HaBaHus Jt000H
3a/layd, B TOM 4YHCJIE U y4eOHOM, OT KOHTPOIUPYEMOTO K CO3HABAEMOMY,
SBIIETCS CIEIU(PUIECKON B COOTBETCTBUM CO CTPYKTYpOW 3ajayu U
NEPBUYHBIA CMBICIIOBOM MAaTTEPH KaK pa3 U aKTyaJU3UPYeTCs B OTBET Ha
3Ty CXeMaTHYecKyl aHTununauuioo. JlaHHas wuzaes BIepBble ObuIa
BbICKa3aHa B paMKax KOTHUTHBHOM TIICUXOJOTHHM, OJHAKO, HE B
unpopmarmonnbix mogensx (I. Caiimon, J[. AHIEpCOH), B KOTOPBIX
[pEeANPUHUMANIACh MOMbBITKA ONKCATh MEXAaHWU3M IOHMMAaHHS TEKCTOB KaK
dbopMHupOBaHUE TICIIOCTHOW PEMPE3CHTAIMU CHUTYaIllMd W OTepaiuid Haj
3TOM  penpe3eHTanued, He B  KOHHEKIMOHHUCTCKMX  MOJEIX,
paccMaTpUBaIOIUX MepepadoTKy HHGOpPMAIMU OTpULIas TPU  HTOM
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CyOCTaHIIMALHOCTD AJIEMEHTOB, PENPE3CHTUPYIOIUX T€ WIM HWHBIC YaCTH
3HaHUS (3HAHHUS COXPAHSAIOTCS BCEM CEThI0O B II€JIOM Ha YpPOBHE
B3aUMOJICHCTBUSL DJIEMEHTOB), HE OBUIM COOTHECEHbl KOTHUTHBHBIE H
CMBICJIOBBIE KOHTYHI.

HaunbGonee Omm3ko k »3toit mpobOseme mnoxpomen K. Iluaxe B
TFEHETUYECKOW SIHUCTEMOJIOTMH, HECMOTpPSI Ha HEKOTOPBIE CIOXKHOCTU B
00BsCHEHUHU psiia SMIUpUYecKkux GaktoB. s mpoOiemMaTHKu NOHUMAHUS
CYIIIHOCTH TIOCTIKEHUS B Y4€OHOM MPOIIECCE, MPUHSTHS TEKCTa B KAUeCTBE
KOHTEKCTa IO3HAHUS, JOCTATOYHO IIEHHON SBISETCS TOHSITUE CXEMBI,
BeeaeHHOMY JK. Ilmake B CBSA3M C MCCIEAOBAaHUEM CEHCOMOTOPHOI'O
uHTe/iekTa. CxeMa nmpu 3TOM NOHUMAJach KaKk MEXaHU3M OCYIIECTBICHUS
CEeMEHCTBAa CXOAHBIX ACHCTBUM, HO HE TaK >KECTKO (PMKCHUPOBAHHBIX KaK
npu peakuusax B Buae pediekcoB [3]. B coBpemeHHBIX paboTax psna
IpeCTaBUTENIe HEOCTPYKTYpaIN3Ma, a TaKKe TaKUX MCCleloBaTesel, Kak
K. bacteen unu K. BepHbio, 001acTh IPUMEHEHHS] CXEM PACIIUPSICTCS U
OXBaThIBAET TAKXK€ U PENPE3CHTATUBHBIM WHTEIJIEKT, a B3aUMOJICUCTBUE
CXeM T[IOHMMAeTCi KakK OmNpejaesionee JUHAMUKY  MPOTEKaHUE
KOTHUTHUBHBIX IporieccoB. [lo MHeEHMIO psiga aBTOPOB, B YacTHOCTHU
JI.B. YmiakoBa, 10 CpaBHEHHIO C HH(DOPMAIMOHHBIM  TOJXOJIOM,
HaIpaBJIeHUE PAa3BUBAIOIIEE MOHATHUE CXEMbI, TO3BOJISET O0see aIeKBATHO
onucath PEHOMEHBI YMCTBEHHOTO pa3BUTHS [4].

Kak ke wuMeHHO cxema TIposSBIsIET ce0s B YCIOBHSX
MHO>XECTBEHHOTO BBIOOpa TMO3HAMOMIET0 CcyobekTa? B moBceaHeBHOM
JKU3HU JIIOAM PYKOBOJCTBYIOTCSL OMNPENCICHHBIMU MPAaBWIAMHU WU
TUIMOBBIMH CIICHApUSMU JUIsl MHTEpHOpeTanuu coObiTuii B Mupe. HoBas
uHpopmarusi oOpabaTeiBaeTCI B COOTBETCTBHU C TE€M, HACKOJIHKO OHA
NOAXOMUT K OSTUM IMpaBUJIaM, Ha3bIBAEMbIM CXEMaMH KakK IEepBUYHbBIC
KOTHUTHUBHBIE TATTEPHBI. Takue CXEeMbl MOTYT OBITh HCIOJB30BaHbI HE
TOJILKO JJIsI OOBSICHEHHS YK€ CIYUMBIIETOCS, HO M UYTOOBI MpeJcKa3aTh
paznuyHble cutyanuu B OyaymieM. Teopuss cxeM OOBSACHSET, YTO Mbl
UCIIOIB3YEM HUMEIOUIYIOCA B MaMATH CXEMYy Uil JIOTaJIKd, YTO HAall
cobeceTHUK coOupaeTcst cKazaTb, HUCXOAS M3 MOJOOHBIX CHUTyalWil B
MPOILLLIIOM.

Nudopmarus, xotopas HE MOIXOIUT K HUMEIOMIMMCS B MaMATH
CXeMaM, MOXET OBbITh HE IMOHSATAa COBCEM WM IMIOHSATA YaCTUYHO H
HEIMpaBWIbHO. B 3TOM npuynHa, mouemMy HEKOTOpPbIE YUTATEIU TPATIT TaK
MHOT'O BpPEMEHU Ha MOHHWMAaHUE MPOUYUTAHHOTO, €CJIM OHU HE 3HAKOMBI C
TEMOM TEKCTa, AaKe €CJIM 3HAYCHUSI OTJICTbHBIX CJIIOB MOHSTHBI.

OcHOBOI1 mpouecca NpUHATHS TeKcTa (2 B ydyeOHOM mpouecce —
coliepKaHusl) SIBJISIETCS CMBICIIOBasi YCTaHOBKA, OOYCIOBJIEHHas OOIIMM
YPOBHEM JIMYHOCTHOT'O Pa3BUTHUSA U CMBICIOBOW akTyanu3auueu. MiMeHHo
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CMBICIIOBas yCTaHOBKa ONpEJEseT TEKCT Kak Lenoe, NpHUIaeT eMmy
cnenupUueckuii 3BYKOBOM BHJ, BOOOIIE — BCIO BHEUIHIOW QopMy.
CnenoBaresibHO, MOKHO CKa3aTh, YTO, B CYLIHOCTH, OHA SIBJSIETCS TEM, UTO
BBINIOJIHAET pPOJIb TaK Ha3bIBAEMOM «BHYTPEHHEW (QOpMbI»  S3bIKa,
ornpenensis 0COOEHHOCTH BO3HUKAIOLIETO IICUXOCEMaHTHYECKOT0 00pasa.

Korga d4esnoBek BBICTYIAaeT B pOJIM CIIyLIaTelss, CIOBO Yy HEro B
IEPBYI0 OYEPE]b AKTYAJIM3UPYET YCTAHOBKY, (PUKCHUPOBAHHYIO y HETO B
pe3yiabTaTe MHOTOKPAaTHOTO BO3AEMCTBHUS 3TOrO e ciioBa B mpouioMm. Ha
OCHOBE JTOM YCTaHOBKM y HEro BO3HHUKA€T COOTBETCTBYIOIIEE
IICUXUYECKOE COAEPKaHUE, KOTOPOE OH IMEPEKHUBAET KAK 3HAUEHHUE CJIOBA.
DTO W 03HA4yaeT, YTO OH MOHAN ciioBO. CIIOBO BCerjaa WHIAMBUIYAIIBHO,
IIOCKOJIBKY OHO SIBJISIETCS] pean3alleil yCTaHOBKH.

OT0 Kacaercsd He TOJIbKO MHOCTPAHHOIO SI3bIKa, HO U poJHOoro. To xe
MO>XKHO CKa3aTh M O NMOHMMaHUMU Ha ciyX. Eciu Tema pasroBopa 3Hakoma
000MM TOBOPSILKUM, TO MOHUMAHHE MPOUCXOJIUT, NIaXKEe €CIU 3HAUCHUS
HEKOTOPBIX CJIOB HEMOHSATHBI WM CJIOBA HEMPaBUJIBHO YCIbIIAaHbL. B Tom
cllyyae, €clii TéMa HE3HaKkoMa OJIHOMY M3 Yy4YacTBYIOIIHMX B Pa3roBOpeE,
JaKe 3HAKOMBIE CJIOBAa B HE3HAKOMOM KOHTEKCTE€ MOIYT BbI3BaTh
3aTpyAHECHUS NPHU NMOHUMAHWUU, KOMMYHHUKAallUM HE IIPOU30MIET, WIH OHA
OyJleT HeTOJHON U UCKaKECHHOM.

[Ipexxne d4em  paccMaTpuBaTh, Kak MOXHO  IPaKTUYECKU
UCII0JIB30BaTh CXEMY KaK OCHOBY pa3jIMYHBIX FeTepapXxuil IMO3HAKOUIETO B
oOydeHuu, HeoOXOAMMO JAaTh ONPENENICHUsS TEPMHMHOB, COCTABJISIOLINX
€MHMUI] U 3JIEMEHTOB, IPUMEHSIEMBIX IIPU OIMCAHUU CXEM.

Cxema (cxeMbl) — 3TO €IWHHULA, HCIOJb3yeMas B TEOPUU CXEM,
oOo3Hayaromass oOuiye 3HaHWsA, OOOOIIEHHBIE ONUCAHUS, IUIAHBI WX
CUCTEMBbI KOTHUTHUBHBIX CTPYKTYpP, KOTOpPbIE XpaHATCS B IAMSATH, & UMEHHO,
abCTpaKTHbBIE MPEJICTABICHUS O COOBITUSX, MPEIMETaX WM OTHOUICHUSX B
mupe. Teopus cxem mpejaraeT KapTUHY TaKOM, KAKOM OHa OpraHu30BaHa
B IIAMSATH JItOJIeH, B BUe 00O0OIIEHHBIX 3HaHUN. Teopust yTBEpKIaeT, YyTo
3TH 3HAaHUS OPIraHHW30BaHbl B YMCTBEHHbIE (MEHTAJIbHBIE) CTPYKTYpBHI,
Ha3biBaeMble cxeMamu. «llo Mepe Toro, kak JHOOU y4aTcs, OHU CTPOSIT
3HaHWS, CO3[aBas HOBBIE CXEMbl WM CBS3bIBas BMECTE YXkKe
CYIIIECTBYIOIINE CXEMBI, HO TO0-HOBOMY» (Anderson)[ 10, p. 54].

@DOHOBBIE 3HAHUS — 3TO TOXKE BAXKHOE IOHSATHE B CUCTEME TEOPUU
CX€M, TaK KaK OHO orpejesnsieT 00001eHHbIE 3HAHUS O MUPE, KOTOPBIE YKe
npuobpeTeHsl CTyAeHTOM. HOBBIM OMBIT OOBIYHO CpPaBHUBAETCS C TEMH,
YTO YK€ XPaHATCA B AMATU U MIOMOTAKOT JIyYIlI€ MOHSTh, YTO IPOUCXOIHUT.
[Tonnmanue — 310 oObenuHEeHHAs (YHKIUS TEKCTOBOTO acCleKTa 3HAHWUN
CTYJIEHTA, /1€ XapaKTePUCTUKU TEKCTa U 3HAHUM CTyJI€HTa CYIECTBYIOT Ha
Pa3IMYHBIX YPOBHAX a0CTPAKTHOCTH.
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OCHOBHBIM TOJIOKEHHUEM TEOPUM CXEM SIBISETCS TO, YTO OOJbIIas
4acCTh CMBICJIA, KOTOPYIO YMUTATENIb U3BJIEKAECT M3 TEKCTa, HAXOJUTCS HE B
CaMOM TEKCTE, a B MaMsITH 4YuTaTess, B ero (hOHOBBIX 3HaHMSIX. 10, 4TO
NOHUMAETC M3 TeKcTa (YCTHOIO WM MHUCbMEHHOr0), 3TO (DYHKIIMS
ONPEICIICHHOM CXEMbl, KOTOpas TMPUBOJIUTCS B JCHCTBHE BO BpeMs
00pabOTKM TEKCTa, TO €CTh, UYTEHUs] WM BOCHPUIATHS Ha CIyX H
MMOHUMAaHHS.

IIpouiecc, ¢ MOMOIIBIO KOTOPOTO CXEMbI BJIMSIOT Ha IMOHUMAaHMHE,
Ha3bIBACTCS BOCHPOM3BEJACHUEM WM Bocco3aHueM. OH OTHOCUTCS K
MPEACTaBICHUIO OOIIEH CXeMbI, KOTOPYIO YUTATENIb IPUBHOCUT B 3aJlaHUC
TOI/la, KOrJa OH BKJIOUEH B MPOLIECC CO3JaHUS COOTBETCTBUS MEXKITY
HYKHOU CXEMOW U JaHHBIM cooOmenuem [12].

MHorue 13 cxem, KOTOpble UMEET KaXKJIbl U3 HAC, UHIUBUYJIbHBI.
VY Kaxa0ro CBOM, OTJIMYHBIE OT JIPYTHUX, BICYATICHUS U KU3HEHHBIN OIBIT,
MOATOMY KaXK/Iblid (DOPMUPYET CBOIO COOCTBEHHYIO TOUYKY 3PEHUS U B3IJISI
Ha Mup. OJIHAaKO BCe JIIOJU HUMEIOT Takxke W oOmmue 3HaHus. [loaTomy
MHOTHE CXEMbl, KOTOpble (OPMUPYIOTCS B HHAWBUIYATbHON MaMSATH,
ABJISIIOTCST 0OmMUMHU. VIMEHHO OHHM COCTaBJISIOT BaXKHYIO 4YacTh OOIIMX
KYJbTYpPHBIX 3HaHUH ©W  (QOPMUPYIOT OCHOBY Uil  YCIICIIHOM
KOMMYHHMKAIIMM ¥ UHTEPAKTUBHOT'O B3aMMOJICHCTBUS Pa3IUYHBIX JIIOJICH U
HapOJIOB.

enpro 1F000T0 MpenoiaBaHus s3bIKA SBISICTCS HAyYCHHE YMCHHIO
o0marbcss ycTHO wiM TMcbMeHHO. Korma moam  oOmiarorcs, OHH
(haKTHYECKH TOJIATarOTCs Ha ATU o0mue cXembl. JIJist TOro 4TOOBI CTYIEHTHI
UMeNId BO3MOXKHOCTh YYacCTBOBATh B MEXKKYJIbTYPHOW KOMMYHHKAIIHH,
penojaBarenab JAOKEH YOEOUThCs, YTO OHHM Pa3AeiAoT oO0umMil Hadbop
CXEM, KOTOPBIM MOXKHO MPUHATH 3a 00IIHe (POHOBBIC 3HAHUS ANPUOPU U
WCIIOIB30BaTh JJIs JAJIbHEUIIETO YCIEUTHOT0 00yUeHHUS.

“Cxema” BBICTYNAET KAK MEXKIUCLMUIUIMHAPHOE IOHATHE, KOTOPOE
MOXKET HCIOJIb30BaThCsl KAaK B IICHMXOJOTUM, TaK M B aHTPOIIOJOTHH,
neJaroruke, METOAMKE IMPEeNoJaBaHusl, U MPU TOM, SIBISETCS MOHITHEM
OTKPBITBIM, HE BIIOJIHE CHOPMHUPOBABIIEMCS], MHOTOUHCIICHHBIC 3HAYCHUS
KOTOPOTO MOXHO €I1le KOPPEKTUPOBATh, JOTOJHITh U UHTEPIPETUPOBATH B
pa3HbIX o0jacTsax Hayku. MccimemoBarenn B paMKax pa3HBIX JIHCIMILIMH
IPUIIUTH K OOIIEMYy BBIBOJY, UYTO aJICKBAaTHOE OIMCAHHWE KYJIBTYPHBIX
CHMBOJIOB OT CJIOBECHOTO YPOBHS /IO YPOBHS IIMPOKUX CHUCTEM IMO3HAHUS
TpeOYIOT OOBSICHEHUS OCHOBHBIX KOTHHUTHUBHBIX CXEM, KOTOPBIE CTOAT 3a
TUMHU CTUMYJaMU. Teopusi CXeM — 3TO OCHOBHAsI HECYIllasi KOHCTPYKIHUS
1151 00JIee CIIOKHOTO POJia OPraHU3aIIHil.

Urto xe Takoe cxema? Bo-mepBbIX, HaJ0 CKa3aTh, YTO CXEMa HE
SBJISIETCS. YMCTBEHHOUM KapTuHKOM. CKopee, 3TO KOTHUTUBHAsI CTPYKTYypa,
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BHYTPU  KOTOPOM  IIPOMCXOAUT  HMHTepuperauus Mupa. BaxuHou
XapaKTEPUCTUKOU CXEM SIBISAETCSA TO, YTO OHU JOIYCKAIOT OIPEACICHHBIN
IUarna3oH BO3MOXKHOCTEH. JIpyrol BaXHOM XapaKTEPUCTUKOM CXeM
ABJISAETCS TO, YTO OHU MCIIOIB3YIOT TO, YTO HA3bIBAECTCSA OTCYTCTBYIOLIMMU

HNCHHOCTAMHU — TO CCTb IIO3UMIIUHU, KOTOPBIC HTOJIKHBI OBITh 3aIl0JIHCHEI,
JaXC CCJIIM OHM HC OIMYHAKTCA HIN HC IIPUCYTCTBYIHOT, MMCHHO 3Ta
IINIOCKOCTh — CMBICJIOBBIC 06p3,30BaHI/ISI muyHoctd. Camoi BaXKHOMU

XapaKTEPUCTUKOM CXeM  SBJISETCS TO, UYTO OHH MOTYT  OBITh
CKOHCTPYUPOBAHBI U3 JIPYTHX CXEM.

KoruutvBHblE MOAENIHM, 4YacTO Ha3bIBAEMbIE CXEMaMHU, €CThb
KOHIIENTyaJIbHbIe a0CTPaKIIMK, HAKATUIMBAEMbIE B MO3TY, KOTOPBINA CITY>KUT
CBS3BI0O MEXAY BO30yIWUTENSIMU, MPUHUMAEMBIMA OpraHAMU YyBCTB U
MOBEJICHYECKUMHU PEeaklMsIMU — KaK omnpenenua ux eme Yomiec.[17] Oto
aOCTpaKkIUM, KOTOPBbIE CIIy’KaT OCHOBOM [IJIi BCEX YEJIOBEUYECKUX
MH()OPMAIIMOHHBIX TPOIECCOB, HAMPUMEP, BOCHPHUATHS W TOHUMAHUSI,
KaTeropu3aluu M IUJIAHUPOBAaHMS, y3HABAHUSI W OTKJIMKA, pa3pelieHus
npoOJieM U MPUHSITHUS PEIICHUHN.

CxeMbl SBISAIOTCA OJHOBPEMEHHO CTPYKTypaMU M IPOLIECCAMH.
KorHuTuBHBIE CXEMBI MPEACTABIIAIOT BCE HAIIE KOHILENTYyaJIbHOE 3HAHHUE.
OHU CcTpOST Hallle 3HaHUE 0OBEKTOB M CUTYyaIlui, COOBITUH, TEHCTBUIN U UX
nocieacTBuid. (OCHOBHbIE W  HMHBApUAHTHBIE ACHEKTHl  KOHIEMIUMA
MPEACTABIEHbI HA BBICIIUX YPOBHSX B CXEMaTHYECKHX CTPYKTypax, TOTIa
KaK W3MEHYMBBIC (WJIM “‘CIIOTHI’) aCMEeKThl, KOTOPbIE MOTYT OBITh
COCAMHEHbl CO CHeUU(PUUYECKUMHU »JJIEMEHTaMH BO BHEIIHEH cpeje,
NpEACTaBICHbl Ha HIKHUX YPOBHSX. (Cxema SBIISIETCS MNPOLEIYyPHBIM
CpPEACTBOM, KOTOPOE YEJIIOBEK HCIOJIb3YET, UYTOObl HHTEPIPETUPOBATH
uHpopmanmto. KorHuTuBHasi cxema Mpearnoiaraer mnpsSsMod  MyTh
CBSI3bIBAHUS KYJBTYPHBIX U MICUXOJIOTUYECKUX MPOIIECCOB.

Kynbrypa sBnsieTcs OJHMUM U3  BaXHEUIIMX  MCTOYHUKOB
YEJIOBEYECKUX CXEM, U CXEMbl UTPAIOT LIEHTPAJIbHYIO POJIb B OOJIBIIIMHCTBE
NICUXOJIOTUYECKUX TpoIieccoB. Takum oOpa3om, cxema SBIISIETCS] CIOCO0OM
CBSI3U KYJIBTYPbl C APYTMMHU IICHUXOJOTHYECKUMHU IMPOLECCAMH, KOTOpPbBIE
Oojiee WM MEHee BIMSIOT Ha JEATEIbHOCTh JitoAe. To, 4To BO3MOMKHBI
KOMMYHMKAIIMSl ¥ B3aMMOIOHUMAHUE JIFOAEH, TOBOPSIINX HAa Pa3IUYHbIX
A3bIKaX W MPUHAUICKAIINX K PA3IUYHBIM KyJIbTypaMm, CBUIETEIbCTBYET
KaK O HaJIMYHUH OOIEUYEIOBEYESCKOrO0 OBITMHHOIO 0Oasuca, SBIISIOIIETOCs
WHBApUAHTOM >KH3HEIEATEIIbHOCTH JIIOACH, TaK W O BBICOKOH CTENEHU
B3aMMONPOHUKHOBEHHSI M  B3aMMOOOOTAIICHUS KYJIbTYp Pa3IUIHBIX
HapoOJOB.

B T0 e BpeMs Hanuuyue «KyJIbTYPOJIOTHYECKONM OTHOCUTEIBHOCTHU
KapTUHBI MUpa TOTO WJIM WHOTO 3THOCA, OOJIbIlIasi BAPUATHUBHOCTH (POpM
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KaTeropusaiuu o0yCJIOBJICHbI CUCTEMOW 3HAYCHMM, BOUpaAIOIINX B ceOs B
npeBpanieHHod (popMe crnenuduKy KU3HEACSITEIBHOCTH W KYJIbTYPBI
JTAHHOM COIMAJILHOW M HAITMOHAIBbHOM OOIIHOCTH.

MannuatuBa BBeIeHHWA B IICUXOJOTHIO HOHATHH 'cxema" U
"cxemaTuzm" MIPUHAJICKUT @ Y. baptaerry [11], BIIEPBbIC
YIOMSIHYBIIIEMY KX B CBOEM HCCJIEIOBaHUM MaMsiTH. [0 3Toro tepmuH
«cxeMay OblI UCIOJIB30BaH JIJIsi OTOOpaX)EHUsI MPUCYIIETO YETOBEYECKOMY
CO3HAHUIO TPEACTABICHUS O COOCTBEHHOM TeJ€ WJIW JJIS MPEACTABICHHUS
OTHOIIEHUS Tena K Mupy. @. bapTiert npuMeHus1 NoHSITHE CXEMBI, YTOObI
M0Ka3aTh, KAK MOKHO MOCTPOUTh HEKOTOPYIO OPraHU30BaHHYIO CTPYKTYPY
3HaHMsI, KOTOPOUM OyAyT COOTBETCTBOBATh HOBOE 3HAHWE W HOBBIN OIIBIT.
Takoe NOHUMaHHE CXEMbl PACCMATPUBAIOCH W MPHUMEHSIIOCH Jialiee
JI.E. Pymensxaptom [15]

P. Ckemn OOBSACHSET, 4YTO CXEMbl WIPAIOT BEAYIIYIO pOJb B
(GYHKIIMOHUPOBAHUU OTHOCUTENILHOTO ToHUMaHus: "IloHumaHue uyero-
100 O3HAYAET €ro aCCUMUJIALIMIO B COOTBETCTBYIOIIYIO cxemy" [16, c. 43].
TeM cambIM OH MOSICHSIET, YTO TaKO€ MOHMMAHHUE CXEMbI MPEACTABISET €€
B3aMMOCBSI3aHHBIMU MEPAPXUUYECKUMHU OTHOIICHHsIMU. W Hama 1enp Kak
pa3 U 3aKIH0YAETCs B aHAIN3€E MO00HOT0 MPEe/ICTABICHUS.

C tex mop, Kak BO3HHUK TEPMHUH «CXEMay, MHOTHE JAPYrue TePMHUHbI
ObBUTM WCTONB30BaHBl JUISI €€ OMUCaHWsA, BKIIOYas «(pperim», «CIeHy»,
«CLEHApui», «TEKCT», W Jaxke «MOHelb» U «Treoputo». KiroueBoe
TEOPETUYECKOE PA3BUTHUE TEOPHH CXEMbI OBUIO CHENAaHO B HECKOJIBKUX
o0yacTsiX, BKJIOYasl JIMHTBUCTUKY, AaHTPOIOJOTHUIO, ICHUXOJIOTHIO,
UCKYCCTBEHHBIM MHTEJUIEKT. PaciBera Teopusi CXeM JIOCTUIVIA B
ceMuiecIThIX Tojax. OMHON U3 TIaBHBIX JBWXKYIIMX CHJI ObLIO pa3BUTHE
HMCKYCCTBEHHOI'0 HHTEIIJIEKTa, OCOOCHHO IIOMNBbITKH, HAIMpaBJICHHbIC Ha
YTEHHE KOMIIBIOTEPOM €CTECTBEHHBIX TEKCTOB. bbUIO 04YeHBb OBICTPO
YCTaHOBJIEHO, YTO OOJIBIIYIO YacThb HHPOPMALIUU, TIEPEITAaHHON B OOBIYHON
ra3eTHON CTaThbe, HEBO3MOXKXHO TMOHATH 0O€3 CCBhUIKM Ha OrpOMHOE
KOJIMYeCTBO MH(OpMaIuu, B cTaThe He ynomsinyTo. Hampumep, MOXKHO
paccMOTpPETh MPOCTOM TEKCT, MpUBEACHHBIN B cTaThe P. JI’Annpane [12]:

John wanted to do well on the exam, but his pen ran out of ink and
his pencil broke. He tried to find a pencil sharpener, but there wasn't one in
the room. Finally he borrowed a pen from another student. By then he was
so far behind he had to rush, and the teacher took off points for poor
penmanship.

UtoObl MOHATH 3Ty HUCTOPUHM, HEOOXOAUMO HUMETh CXEMY
MMCbMEHHOM cllauyu 5K3aMeHOB B BenukoOputanuum u Amepuke, IOTOMY
YTO CaM TEKCT OCTaBJISIET HESCHBIM CBSI3b MEXIYy TeMm, uTo y JlkoHa
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3aKOHUYMJIUCh YEpPHUJIA, U €r0 HECIOCOOHOCThIO pabdoTaTh Ha HK3aMEHE U
CHaTh €ro.

CxeMa JIeHCTBHS «ITUCBMOY» MOKET CIY>KUTh KaK XOpOIllee BBEJECHUE
K ujaee cxembl BooOmie. P. @uiamop MNpOTHUBOINOCTABISIET «OTHOIIECHUS
CBS3aHHOCTH TEKCTa», BKJIIOYEHHbIE B aHMVIMMUCKUW TIJaros write W
amoHckuid TepmuH kaku [13]. DT nBa TepMuHA YacTO TMEPEBOIAT Kak
CHHOHHMMBI, HO CXEMbI, KOTOpbIe OHM 0003HAYAIOT, clierka paznuyHbl. O0e
CXEMbl BKIIOYAIOT CIIEHY, B KOTOpPOW KTO-TO BOJUT 3a0CTPEHHBIM
MHCTPYMEHTOM IO MOBEPXHOCTU, OCTaBJsAA ciell. Takas ClieHa BKIIIOYAET
nucaresis, MHCTPYMEHT, TOBEPXHOCTh, HA KOTOPOM OCTAaEeTCs CJIEHd, U caM
IPOAYKT TAakoro neucrsusa. Hu onHa u3 cxeM HE yTOYHSET, KAKOW TOYHO
MHCTPYMEHT HCIOJIB3YETCSA, 3TO MOXET OBITh KapaHJalll, py4yKa, KyCOK
Menia, eyaTHasi MallluHKa, MaJika, U J1a’Ke caMoJIeT, OCTABJISIONIMM ciel] Ha
HeOe. TOYyHO Tak)ke MOBEPXHOCTbIO MOXET ObITh OyMmara, JOCKa, y4acTOK
MOKpOM 3eMiu uinu Hebo. HamucanHoe MOXKET OBbITh JIFOOBIM TEKCTOM, Ha
J000M SI3bIKE, OT €IUHON OYKBBHI ajipaBuUTa JO OrPOMHOM MOHOTrpaduu.
EMMHCTBEHHBIM OTJIIMYMEM SBJIAETCS TO, YTO B AHTJIMMCKOU CXEME TO, YTO
HAIMCaHO, ATO BCErjJa TEKCT (CJIOBa, YHMCIWUTEIbHBIC, JIMHTBUCTUYECKHE
CUMBOJIbI). B AMOHCKOWM cxeme Jaxe 5TO MOXET BapbUPOBAThCA OT
HEOPEKHBIX KapakyJel /10 COBEPIIEHHOTO MO TOYHOCTH PUCYHKA. Takum
o0pa3oM, aHINIHMIICKas CXeéMa MHChMa — ATO TOJBKO YACTHBIM CiIydaid
ATOHCKOM cxembl kaku.

['emITasIbTICUXOJIOTUST BBIAESAET LIEJIOCTHBIE CBOMCTBA B M3YUYEHUU
YMCTBEHHON oOpranuzanuu. [emranbT-ugen MOPUMEHSIOTCS OCOOEHHO
OTHOCUTEJILHO 3PUTEIBHOIO BOCHpUTUS. «B JT0MOJIHEHWE, WIM J1axke
BMECTO, YHCTO 3PUTEIBHBIX OOpPa30B CYIECTBOBAIN TAK)KE OOIINE THUITHI
WU CXEMbl C TOUKH 3pPEHHUS TOrOo, KaKk CYOBEKT KOHCTPYMPOBAJI CBOU
orBeThl. CXeMa caMa CTaHOBUTCS CO BpEMEHEM elle 0ojee JOMUHAHTHOM,
NepBOHAYAJIbHbIE 3pUTEIbHBIE 00pa3bl HCUE3AIOT, AETAIN, COAEPIKABILIUECS
B OpuUruMHajne, 3a0bIBalOTCA U BOCIPOU3BOJIATCS  HEMPABUILHO
(HEKOPPEKTHO), XOTS Jla)Ke MOCJIeIHEe BOCIPOU3BEACHHE OOBIYHO MOKAXKET
YCTOMYMBOE JIBJKEHHE K M300pa)KEHUIO TOTO THUIA MJIM CXEMBbI, KOTOPHIH
ObLT IepBOHAYaILHO 3ayMany (D. Bynasd) [18, p. 75].

Ecnu nutupoBathk kitaccuyeckoe npousseacHue bapriera «Ilamsarsy
(Remembering), TO TepMHUH «CXeMa» OTHOCUTCS K «aKTHUBHOU
OpraHu3alid MPOUUIBIX PEaKUM WIM NOPONUIbIX 3HaHWi». CloBO
«aKTUBHBIN» ObUIO MpeJHA3HAYEHO JJIS BBIICJICHUS TOTO, YTO OH BUJIEN KaK
KOHCTPYKTUBHBIM,  BOCHPOM3BOASIIMN  XapakTep  3alOMHUHAHUS, W
MPOTUBONOCTABIISIIOCH TACCUBHOMY BOCCTAHOBJICHUIO «(PUKCUPOBAHHBIX U
0€3)KU3HEHHBIX» BOCIHOMUHAHUM, JPYTMMH CJIOBaMHU, AKTUBHOE IPOTHUB
MMacCUBHOrO 3anoMuHanus [11].
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Teopus cxem — 3TO TeOopus 3HAHUW, WX PENPE3CHTAUA U
ucrnonb3oBaHusi. COrlacHO TEOPUH CXEeM, BCE 3HAHMUSA YIMAaKOBAaHBI B
oTIpe/IeTICHHBIC CTPYKTYPHI (JIEMEHTHI), OHU-TO M HA3bIBAIOTCS cXeMaMHu. B
JOTIOJTHEHUE K 3HAHUSAM KaK TaKOBBIM MMEETCS elle U MHPOPMAIIHSI O TOM,
KaK JTUMHU 3HAHMSIMHU ToJib30oBaThcsl. (CxeMa — CTpPYKTypa JdaHHBIX,
penpe3eHTUpyIolIas XpaHuMble B nmamsaTH oOuiue noHatus. CyiecTByOT
CXEMbl, TPEJCTABISAIONINE 3HAHUS 000 BCEX TMOHATUAX: OOBEKTaX,
CUTYaIMsIX, COOBITUAX, TOCIEAOBATEIILHOCTAX COOBITHH, NEUCTBHUIX U UX
MOCJIC/ICTBUSIX.

Ponp ¢GoHOBBIX 3HaHMI B TOHWMAaHWUU SI3bIKA BIEpPBBIC ObLIA
dbopmanuzoBana B Teopun cxeMm. JIr0OOW TEKCT, HAMWCAHHBIA WIIH
IPOM3HECEHHBIN, caM 1o cebe He HeceT 3HaueHus. Ckopee, B COOTBETCTBUU
C TEOpHEH CXeM, TEKCT TOJIhKO OOECIICUMBACT YKA3aHUS IS YUTATEIS WU
CIIymIaTessi, Kak Jy4Illle BOCCTAHOBHUTH MJIU CO3/1aTh 3HAYCHHUE, OMUPASICh HA
CBOM COOCTBEHHBIC, paHee TMOJYyYCHHBIC 3HAHWS. JTH 3HAHHS HA3bIBAIOTCS
«(pOHOBBIMU 3HAHUSAMHU YHUTATEIS», a CTPYKTYPHO OGOpPMIICHHBIE paHee
NOJTyuYeHHBbIC 3HAHUSA HA3bIBAIOTCA «cxeMamu». COrJlacCHO TEOpUU CXEM,
NOHMMAaHUE TEKCTa — 3TO MHTEPAKTUBHBIA TPOLECC MEXIY (HOHOBBIMU
3HAHUSMU YHUTaTeNs (CIIylaTens) U TEKCTOM (TMChbMEHHBIM HIIA YCTHBIM).
D¢ dhexTnBHOE TOHUMAaHHE TPeOyeT CIOCOOHOCTH COOTHECTH (CBSI3aTh)
TEKCTOBBI MaTepuaa ¢ HMMEIOIUMUCA 3HaHUSAMH. [loHMMaHue CIoB,
OPEeNJIOKEHU, M 1EeJbIX TEKCTOB TpebyeT Oousbllle YeM TIPOCTO
JMHTBUCTUYECKUX 3HAHUM, OHO BKJIFOYAET B ce€0s1 BCE MPEIbIAYIIUE 3HAHUS
WHMBUA O MUPE.

MHOTOYHCIICHHBIE TIPUMEPHI 3TOTO MOXXHO HAWTH B JUTEpATypeE.
Tak, HampuMmep, HCCIEAOBATENN TMpEJIarall YUTATEeNIIM OTPBIBOK,
KOTOPBIH SBHBIM OOpa3oM HE CBS3BIBAJICSA C OINMCHIBAEMON CHUTyaIuend —
CTUPKOH Oenmbsi — W OBUT JTIOBOJIBHO TPYIEH JJIS HCIBITYEMBIX B ITUIaHE
NMOHWUMaHUs W HHTEpHpeTanud. Ho CTOMIO0 TOJBKO HaMEKHYTH
UCIIBITYEMbIM, 4YTO p€Yb MAET O CTHUPKE, KaK, BOOPYKEHHBIC
COOTBETCTBYIOILIEH CXEMOM, OHU 0€3 Tpy/la MOHSIIN MPEIJI0KEHHbBIN TEKCT.
HuTepecHo, 4To, B TO BpeMsi Kak OOJIBIIMHCTBO HCIBITYEMbIX Ha3bIBaIH
OTPBIBOK HEMOHATHBIM, HAIUIUCh U TaKue, KTO OTHICKAJ allbTepHATUBHbIE
CXeMbl H  TPOUHTEPHPETUPOBAT  €r0  IMO-CBOEMY,  COBEPIIECHHO
OPUTHMHAJIbHBIM CIIOCOOOM. HawnbGoiee BIICUATJIAIOIIEN ObLIa
WHTEPIPETALUS OJJHOTO YMNHOBHUKA, KOTOPBIN MPUHSIT TPEIJIOKEHHBIN eMy
OTPBIBOK 32 TOYHOE OIMCAaHUE €ro cOOCTBEHHOW paboThl M ObUT KpaifHe
YAWBJICH, y3HAaB, YTO peYb HUACT O CTUPKE, a HE O OIOPOKPATUUCCKOM
HUPKYJSIIMK  Oymar. 31ech Kak pa3 HMMeNI MECTO TOT Ciyyail, Koraa
YUTATENb «IIOHSJD TEKCT, HO HE MOHSJ 3ambIcia aBTopa [11].
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baprierr yTtBep:Kaall, 4TO LEHTPAIbHBIM IMOHITHEM B €r0 TEOPHUH
ABIIAETCS «OOpaleHue K coOCTBEHHBIM cxeMam». C Tex mop TepMHUH
«CXEMay» 4acTO UCIOJIb3YETCsl B ICUXOJOTUU. ITO HauboJiee HeUTpaIbHbIM
U OOUIMil U3 TEPMHUHOB, OH MOXET OTHOCUTBCS K JHOOOMY BUIY 3HAHUMU.
OpnHako, OOBIYHO CXeMa — 3TO HE MHAMBHUyaJIbHbIE 3HAHMS, a MO3auKa, B
KOTOPOM OTZAEJIBHBIE KYCOUYKH 3HAHUI COOTHOCATCS IPYT ¢ Ipyrom. Cxemsl
OPEICTABISIIOT COOOM CHCTEMBl [UIsl HHTEPIPETAllMM, XpaHEHUs U
BOCIPOU3BEJCHUS UH(POPMALIMK U 3HAHUH.

B takoM moaxone K TeOpHHM cXeM Uil Hac HauOoJiee BaKHBIMU
SBIIAIOTCS CIEAYIOIIME MIEU: KOTHUTHBHAS CXEMa CBS3BIBACT KYJIBTYPY U
IICUXOJIOTHIO YEJIOBEKA, MPOHUKAs B IICUXHMKY YEJIOBEKA B INPOLECCE €ro
COLMANM3alluy, HaIpaBJIeT JCUCTBHS 4YenoBeka. KormuTuBHas cxema
ABISIETCSl  OECCO3HATENIbHBIM ~ CPEACTBOM  MHTEPHPETAlUd  COOBITHH,
3acTaBisisd 4YeJIOBEKa BUAETh BHEIIHUUA MHUP MO ONPEACIICHHBIM,
KYyJbTYPHO-I€TEPMUHUPOBAHHBIM ~ yTJIOM 3pE€HHS MW JEHUCTBOBAaTh B
COOTBETCTBUM CO CBOEU KYJIbTYPHO-IAETEPMUHUPOBAHHON MHTEPIIpETALIUEN
IPOUCXOJSIIUX B MUPE COOBITHIA.

Korna HoBass uH(popMaIus coBCEM HE MOAXOAUT K MO3HABATEIbHBIM
CXeMaM HHAMBHJAA, HHPOpMAIUs MOXKET OBbIThb OTBEPrHyTa WIH K€
UHAMBHUJI MOXET IE€PECTPOUTHh CBOK CXEMy, UTOObl OHa OoJblie
COOTBETCTBOBAJIa €0 HOBBIM 3HaHUSAM. Teopusi 00yueHUs paccMaTpUBAET
OpraHU30BaHHbBIE, CTPYKTYPUPOBAaHHBIE 3HAHUSA KAK CIOXHYK CETh
aOCTpakTHBIX ~ MEHTAJbHBIX  CTPYKTYp,  KOTOpblE  MPEACTaBISIOT
VHJVBUAYJIbHOE IOHUMaHUE MUPA.

P. AnpepcoH, OJHAKO, paclIMpHJI 3HAYEHUE CJIOBA: CXEMa MOXKET
paccMaTpuBaThCsl Kak Habop oxxuaaHui. [loHMMaHue TPOUCXOIUT, KOrJa
OTH  OXHJAHUS  HAIOJHAIOTCS  0ocoOoM  umHpopManuel, KOTOpPYIO
IPOUCXOMAIIEE WM COOOILIEHHWE O MPOMCXOMSIIEM IOCTaBISET OpraHam
yyBcTB. MH(OpManus, KoTopasi O4TH yJIOBIETBOPAET OKUIAHUSAM, MOKET
ObITh 3amKcaHa B MaMsTH, 4TOObl BIIOCJIEACTBUU BBI3BIBATH HYKHYIO
s4yeiiky B cxeme. MHpopMalusi, KoTopasi HE COOTBETCTBYET OKUJAHUSIM, HE
KOAMpYETCd B NaMATH, WIM K€ HCKaXaeTcss TaK, 4YTOObl Jyuylle
COOTBETCTBOBAaTh uMeromMMcs cxemaMm. IlpoGensl B umeromeics
uH(popMaIi MOTYT OBITh 3aIllOJTHEHBI JOTAJKOMN, YTOOBI COTIIACOBATH €€ C
oxunanusaMu. IlozgHee, Te xe cample 0KHMJIaHHS, KOTOPBIE HAIPaBIISIH
KOAMpOBaHUE UH(OpPMALIUU, MOTYT OBITh BBEJICHBI B UTPY JJIsl PYKOBOJICTBA
BOCTIPOM3BEJICHIEM U PEKOHCTPYKIIHEH coObITHII 1 (hakToB [9, p. 241].

[loznnee P. AmnpepcoH nepedopMyaupoBall IOHSATHUE CXEM:
«Kaxplil akT MOHUMaHUs BKIIIOYAET B ce0s 3HaHUS 0 KapTuHe mupay [ 10,
p. 369]. B3aumozneicTBue cXeM O3HA4aeT OJHO U3 JABYX: BO-IIEPBBIX, JIBE
CXEMbl MOTYT BBINOJHATHCS OJHOBPEMEHHO, pellas pPa3jW4yHbIE YacTH
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npoOJieMbl UM 00bEANHSS Pe3yJIbTaThl B €UHOE pelieHue mpodiemsl. Bo-
BTOPBIX, JIBE€ CXEMbI MOTYT BBIIIOJIHATHCS B pa3HOE BpeMsl, Kaxaas U3 HUX
o0pabaTblBaeT OTHAEIbHbIE BpPEMEHHbIE KOMIIOHEHTHI Iesnoro. Kpome
B3aUMOJECHCTBUS, JIBE CXEMbl MOIYT MPEACTABIATh COBEPIICHHO
paszMYHbIe pEUICHUs] JaHHOM MpOoOJIeMbl, U KOHEUYHOE PEIICHHUE JIOJKHO
OBITh MPUHSTO B COOTBETCTBUM C €r0 YMECTHOCTBIO B JAHHOW KOHKPETHOM
cutyauuud. Cxembl MOTYT BXOAMUTH JAPYT B Apyra Ha pa3iu4HbIX YPOBHSIX
abctpakTHOCTH. OTHOIICHUS MEXKAY HUMU SIBJISIIOTCSL CKOpEe MOX0KUMHU Ha
nayTUHY (CETKY), HeXelld UepapXuuecKuMu, Ojarogaps 4emy OJiHa CXema
MO>KET B3aUMO/JIEHCTBOBATh CO MHOIMMU JAPYTHMH.

C touku 3penns X.@. Pumapa, MOXKHO BBIIECIUTH YETHIPE IJIaBHBIC
XapakTepuCcTUKH cxeM. llepBas: cxembl — 3T0 OJIOKM 3HAHUS, KOTOPHIE, C
OJIHOM CTOpPOHBI, HEJIEIMMbl U BOCCTAHOBHMBI B MAaMSTH KaK TaKOBBIE, C
JIpYTOW, aBTOHOMHBI OTHOCUTEJIBHO JPYIUX 3HAHUM.

Bropas  xapakTepucTHKa:  CXE€Mbl  MPEACTaBIAIOT  COOOM
KOMIUJIEKCHbIE OOBEKTBbl. DTO O03HAYaeT, YTO OHU KOHCTPYHUPYIOTCS U3
AJIEMEHTAPHBIX 00BEKTOB, TO €CTh, KOHIIENITOB, ICUCTBUM U CBSI3€H WU U3
cxeM, sBistouuxcs 6osiee oOmmmu. Tak coObITHUIHAS CXeMa «BU3HUT K
JAHTUCTY» €CTh YAaCTHBIUA Cllydail Oojiee 00Iel CXeMbl «KOHCYJbTAIUS Y
Bpayay, COCTOSIIEN U3 3alMCH Ha MPUEM, ITOE3/IKM Ha MECTO IIpUeMa, 3ajia
0KMJIaHUs, OIUIATHI U T.JI.

TpeThst xapaKkTepuUCTHKA: CXEMBI — JTO OOIMe W a0CTpPaKTHBIC
CTPYKTYpBI, IPUMEHMMBIE K pa3HOMYy 4uciay cuTyaumii. CieaoBareibHO,
CXEMBI COJEP)KAT HEKOTOPOE YMCIO NMEPEMEHHBIX HJIM CBOOOJHBIX MECT,
IpEeIHAa3HAYEHHBIX JJI1 TOTO, YTOOBI OBITh 3aII0JIHEHHBIMHU CHIEHUATbHBIMU
DJIEMEHTAMHM  CUTyallMH, KOTOpas MNPEACTABICHA JAHHOW CXEMOW.
Hekoropble cxembl OTHOCHTENbHO cHenupuyHbl (OHUM Ha3bIBAIOTCS
CKPHIITHI), IpyTHE, KaK, HAIPUMEP, CXEMbI, OIMCHIBAIOIINE KAHOHMYECKYIO
CTPYKTYpPY KakOH-HUOYIlb HCTOPHUM — OKCIO3MIMS, KyJIbMHUHALUA,
paspelieHue, OLeHKa, MOpalb — OTHOCUTEIbHO TUITHYHBI.

UYeTBepTass XapaKTEPUCTUKA — CXEMbl BBIPAXKAIOT JIEKIapUPOBAHHBIC
3HAHUs, CBA3AHHBIE HE C YACTHBIM KOHKPETHBIM UCIIOJIb30BAHUEM, A TAKUE,
KOTOpbIE MOTYT OBITh HCIOJB30BAHBI B CaMbIX PA3JIUYHBIX HEIAX:
NOHUMAaTh, HUCIIOJHATH, J€JaTh YMO3AKIIOYEHHE. DTO IPOUCXOIUT HU3-3a
TOT'0, YTO OHM OIMCBHIBAIOT OPraHU3ALMIO YaCTH-LIEN0r0 [7].

Cxema KaK NaTTEPH IICUXOJIOTUYECKOTO KOHCTPYKTa
CHUHTE3UPYIOUIEr0 KOTHUTHUBHOE M CMBICJIOBOE B E€JIMHYIO ApXUTEKTYpy
UHAUBUIYAJIBHOIO CO3HaHUS, B €AMHOE CYOBEKTHMBHOE CEMaHTHYECKOE
IPOCTPAHCTBO, MO3BOJIAET YBHUJETh IUAAKTUYECKUA PpaKypC HPHHITHUS
y4eOHOI0 COJAEp>KaHUS YYEHUKOM KaK CEMUOTHYECKH HEOJAHOPOIHbIN
TeKCT. CXeMa, CHHXPOHHU3UPYS BHELIHEE U BHYTPEHHEE IOJIE MTO3HAIOLIETO
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CyObeKTa, BBICTYNMAET KAaK YHUBEPCAJIbHBI OCTOB, ONPEACIISIONINMA
TPAaHMIIBI BCEX KOHTYPOB IICHXWKH, a 3HAYUT, W WHTCHIUU Pa3BUTHSA
CO3HaHUA U camoco3HaHus. «J[t000il MUp cocoOeH K MO3HAHUIO UHOTO, a
3HaYUT, W K PACIIMPEHUIO CBOEr0 COOCTBEHHOro o0pa3a MHpay
(baxTtuan M.M.).

Copnepxanue  y4eOHOro mpoliecca, Kak  CMBICIOBOE — TI0JIe
«KPUCTAJUTM30BAHHBIX» IIEHHOCTEH MOCTUTaeMON KyJIbTYPhl, U CO3HAHHE
YYCHHMKA, KaK CMBICIIOBasE CyOCTaHIMs, OKAa3bIBAIOTCA  B3aWMHO
COOTHECEHHBIMU MMEHHO OJiarojapsi BOSHHKAIOIIEMY COOTBETCTBHIO CXEM
3QJI0)KEHHBIX B TOCTUTAEMBIX TEKCTaX W WHAWBHUAYaJIbHOM CO3HAHUU
yYaIIUXCsi, 9TO W OOECIEeUnBAET IMEPECEUYCHUE «CMBICIOBBIX IOJEH» U
«JIMAJIOT KYJbTYp» MO3HABAEMOI'0 U IMO3HAIOIIETO, YYEOHOTO COAEpKAHUS
Y JIMYHOCTH YUEHUKA.

Ha mpoTsokeHMM HECKOJNBKMX —JECATHUICTHH KOTHUTHBHBIC U
CMBICJIOBBIE  KOMIIOHEHTHI ~CO3HAaHMUS AHAIM3UPOBAIUCH  JOCTATOYHO
JTUCKPETHO, HO YyXKE€ B I1IEJIOM psJie OTEYECTBEHHBIX pPabOT IMOKa3aHa
BO3MOXKHOCTh ~ MHTpOEKIMU  3Tux  noaxodoB  (A.}O. AradoHos,
B.®. [lerpenko). ConocraBienue METO/I0JIOTHYECKUX OCHOB
KOTHUTHUBU3MAa U OTeuecTBeHHbIX mnocienoBareneit A.H. Jleontnena,
MOKa3bIBAET MX OOIIHOCTh, OCOOCHHO B NPOOJIEMATHKE CBS3aHHON C
MO3HAHUEM TEKCTOBBIX KOMIOHEHTOB KYJIbTYPBI, C UJI€EU OMOCPEayIOLIEH
poii s3bIKa (KaTEeropu3alyi) B CTPYKTYPUPOBAHUU CO3HAHMS M OBITHS
yenoBeka. CornmacHo KoHmeniuu JleoHTheBa, CyOCTpaTOM CO3HAHHS
BBICTYIIA€T CHUCTEMa €ro 3HAYEHW, TaHHBIX B €UHCTBE C JIMYHOCTHBIMU
CMBICJIAMU M YYBCTBEHHON TKaHbIO. 3HAYEHUS K€ MPEJICTABIISIOT COOOM
npeBpameHayo (popmy nestenpbHOocTH. «TO €CTh B TpEACTaBICHUSX
mkoiael  A.H. JleoHTheBa peanusyercs cBoeoOpazHasi — KOJIblieBas
NPUYUHHOCTh, TJI€ KOTHUTHBHBIC CTPYKTYpbl (OPMHPYETCS B XOJe
¢dunoreHesa W OHTOr€HE3a B COBMECTHOW JESTEIBHOCTH PEOCHOK —
B3pOCHBIA  WJIM y4dTeldb — YYEHUK, a 3aTeM CTPYKTYPUPYIOT
WUHIVMBUIYAJIbHYIO JESTENBHOCTh B aKTyal-reHe3e o0pasza WM MOCTYIKa»
[2, ¢ 27]. Cxema Kak KaTeropus MCUXO0JIOTMH TOHUMAaHWs U TTO3HAHUS J1aeT
BO3MOXHOCTh  CMBICJIOIICHTPUPOBAHHBIM  JHJAKTUYECKUM  IOAXOAaM
pa3pabaThiBaTh CHUCTEMBbI ONEPAIMOHANM3AINN HW3YYEHUs TEKCTa Kak
coliepKaHusl ydyeOHOTO Tpollecca B KOHTEKCTE CEMHOTHKH — HAyKd O
Pa3HOPOJHBIX  3HAKOBBIX  CHUCTEMAaX, OMNOCPEAYIOIIMX  Pa3IMYHYIO
JESITENHPHOCTh YEJIOBEKa, OCOOCHHOCTH €ro OOMICHUS © IOCTHKCHUS
BHEIIIHETO MUPA, BO BCEX €0 Pa3HOPOIHBIX MPOSIBICHUSX.
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Cognitive Psychology

Abakumova 1.V., Makarova E.A.

Learning and teaching process content as
semiotic heterogeneous text: schema and
background interaction

During recent decades cognitive and meaning components of
consciousness have been analyzed rather discretely, but in a number of
home researches the possibility of introaction of these approaches was
shown (Agafonov A., Petrenko V.). Comparison of methodological
foundations of cognitive science and Leontiev’s home disciples shows their
similarity, especially as connected with comprehension of culture text
components, with the idea of categorizing role of language in conscious
structuring and human being existence. Schema as the pattern of
psychological construct synthesizing cognition and meaning in united
architecture of individual consciousness, in a single subjective semantic
space, allows to see didactic values of adopting teaching material by a
student as semiotic heterogeneous text. Schema synchronizing outer and
inner fields of a student produces a universal scaffolding defining the
margins of all the psychic contours, that is intentions of meaning building,
consciousness and self — consciousness development.

Key words: personal meaning constructs, meaning building, integral
meaning regulation, meaning-centered approaches in didactics, semiotics,
text, context, schema, types of schema, schema characteristics, cognitive
models, information approach, introaction, teaching process goals,
representation of teaching process contents, operationalization.

Content of the process of comprehensive learning takes an important
place in its general structure. All the facts within the teaching and learning
process can be interpreted to a certain extent as transformed content shapes.
Teaching process content defined by educational goal as system forming
factor, is implemented in all the other components of teaching process,
such as a teacher and students dialog is considered not simply as
educational technology in teaching theory and pedagogic psychology, but
as a dialog of contents, project is qualified as teaching technology (project
method), i.e. as a way to acquire a certain fragment of content. However,
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meanwhile the method itself is acquired and is considered as learning
process content.

Changes in the content cause other spheres and parameters of
education changes. The source of many innovations, characteristic for
current teaching process can be found in content, and it is fair that initial
point of coming transfer to 12-year education is the new content.

What do we understand by educational process content? In
traditional didactics it was defined as something that should be acquires:
knowledge and skills. Such notion was supported by psychology, first of
all, its cognitive branch.

Even within the frames of psychological concepts of developing
education (Davydov V.V.) it was interpreted the same way. In such
understanding of content there is a certain sense. Knowledge, for example,
can be considered as the way of a person’s behavior. At the same time they
have a different character as concerning a human being, as they are the
main structural units of content in cognitive paradigms of education and
can not reveal all the peculiarities of human existence. Under conditions of
humanistic tendencies of society, considering human personality and
individuality the main value, the quality of such content can not be
evaluated as high.

Current understanding of educational process content should be
taken out of its priorities as they are defined in the humanistic pedagogy
and implemented to a different extent in educational systems. Turning to
goals as determining factor we used a well-known classical statement that
the goal usually defines the activity character. After we figured out our
general pedagogical goal, we immediately define content as it is understood
as special phenomenon of educational process.

Psychologists and teachers consider that modern education strategy
is directed to a child’s development, as it is the main condition of human
life. Humanization of education, its orientation to personal are considered
the most actual for modern society tendencies. In different didactic models
with orientation to initiation of personal, such as “personally oriented”
(Serikov V., Yakimanskaya 1.), “personally active” (Zimnaya 1I.),
“personalized” (Bespalko V.), “developing” (Davidiv V., Elkonin D.,
Zaporozhec A.), “innovative” (Lyaudis V.), “humanistic, childhood
centered” (Orlov A.), “meaning didactics” (Abakumova I., Ermakov P.,
Fomenko V.), with all their variety based on traditional education critics
and having transfer from “adaptive-disciplinal model of unifies education
to person oriented children centered model of variant education™ as their
goals (Asmolov A.); the person integrity and individual trajectory of life,
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psychological safety of all participants in educational interaction are
valued.

The global aim of the teaching process as a central part of education
is personal and spiritual development of a learner. In the terms of
psychology development means new psychic formations, subjectivity
development, self-development of inner, natural, universal qualities of a
person, shaping of his life concept components, and integral meaning
orientation of a person. In the theory of self-developing systems it looks as
regulation, harmonization chaotic human states, integration of a number of
random features and relations. Naturally, axiology sees its own meanings in
development interpreting it as formation the value system of a person. In
phenomenology development is considered as getting out the limits of own
“T”.

In the terms of semiotics development means a different thing — it is
a transition of an individual from one sign system to another, and in this
approach to development there is something that psychological perception
of development lacks. It is this initial methodological construct that directly
leads us into the text topic, as in the semiotics the text is defined as a unit
of culture, and as it is well-known the unit bears all the features of the
whole. Consequently, if we declare culture as initial basis for educational
process and the beginning of semantic shaping of learners’ activity, so we
can do the same to the text as its “cell”, its structure which possesses all the
features of this same culture, also having meaningful nature.

If teaching process in the unity of its components (goals, content and
ways of their operationalizing) is in the centre of culture and is its
mechanism of transfer from the past to the future, and the culture itself has
“porous” text structure, the unity will become a mechanism of texts
translation. Moreover, as education and its main method which is teaching,
is special form of culture in the sense that it is compressed to the minimum
and structured in a certain way, the whole of the educational process, but
not only its content can be understood as complicated, multistructural text
in its dynamics of revitalizing and development.

Thus, essential components (sign structure) and ideal structure are
found in the text. However, only approximately we can say that the text
ideal side is presented by information. Information correlates with the real
existence, its forms, processes, features, but the text has “information” of a
different kind. The text on the one hand bears the image of the outside
world; on the other hand, it bears the image of a man, who has created the
text about this world, his attitudes to it called personal semantics.
Philosophers characterize the text as ‘“the spirit imprisoned by signs”.
“Semantics of the meaning consists in what directs existence”. The
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personality of the author is given to us as meaningfully important structure
and as phenomena of the same order with the essence of a human being”
[8].

Semantic field of the leaner consciousness has its particular primary
architecture, formed under the influence of meaning actualization degree,
its verbalization degree, the level of semantic “vertical line” formation
(from personal meaning to life perception strategies). Any problem
understanding initiation, learning problems as well, from controlled to
acknowledge is specific according to the structure of the problem; the
primary semantic pattern is activated as a response to this schematic
anticipation. The idea was first expressed within the frames of cognitive
psychology, however not in the information models (Simon G., Anderson
G.), where the attempt was taken to describe the mechanism of text
comprehension as the whole representation of the situation and operations
over this representation, but not in the connectionists models considering
information processing and denying substantionality of elements
representing these or other pieces of knowledge (knowledge is kept by the
whole net as a whole on the interaction of elements level), cognitive and
semantic contours were not correlated.

Closer to this problem was Piaget in genetic epistemology
notwithstanding some difficulties in the number of empiric facts
explanation. For the problem of comprehension in the teaching process,
accepting the text as perception context, the notion of schema introduced
by Piaget in connection with sensor-motor intellect is rather valuable.

In this connection schema was considered as a mechanism of
producing similar actions, but not as rigidly fixed as under reactions in the
form of reflexes [10]. In current researches of neo-structuralism
representatives, the field of schema application is extended and includes
representative intellect as well, but schema interaction is understood as
defining the dynamics of cognitive processes passing. According to a
number of authors, Ushakov D. in particular, in comparison to information
approach the trend developing the notion of schema allows to describe
phenomena of mental development more adequately [11].

How can schemas be realized in the conditions of multiple choices
put in front of a learning subject? In everyday life people use certain rules
or scenarios for real life interpretation. New information is processed
according to how it matches these rules, called schemas as primary
cognitive patterns. Such schemas can be used not only for explanation of
what has already happened, but also for forecasting different situations in
the future. Schema theory explains that we use schema stored in our
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memory to infer what our interlocutor is going to say, based on the similar
situations in the past.

The information that would not match schemas already existing in
our memory can be partially understood or would not be understood at all.
This 1s the reason why some readers spend so much time for reading
comprehension, if they are not familiar with the text topic, even when the
meaning of separate words is understandable.

The essence of the text reading (and in the learning process it is
content) is semantic tuning, defined by the general level of personal
development and semantic actualization. And it is semantic tuning that
defines text as a whole, gives it specific sound value and in general its outer
shape. Consequently, we can say that it fulfills the role of the so called
“inner shape” of the language, defining peculiarities of emerging psycho-
semantic image.

When a person performs the role of a listener the word actualizes
tuning, shaped as a result of multiple influences of the same word in the
past. On the basis of this tuning a person has a corresponding psychic
content which he recognizes as the word meaning. It means that the word is
understood. The word is always individual as it is realized by the tuning.

This concerns not only foreign languages, but native language as
well. The same is true about listening comprehension. If the topic of the
conversation is familiar to both speakers the understanding is achieved
even if not all the words are audible or understood. In case when the topic
is not familiar to one of the speaking partners, even familiar words in
unfamiliar context can cause miscommunication or there will be no
communication at all.

Before we consider how to practically use schema as the basis for
different learner’s hierarchies in education, it is necessary to give definition
of the terms comprising units and elements used in schema description.

Schema (schemata) is a unit used in schema theory defining generic
knowledge, generalized descriptions, plans or cognitive structures systems,
which are stored in memory, i.e. abstract representations about events,
things or relations in the world. Schema theory suggests the picture as it is
organized in human memory in the form of generalized knowledge. It
states that this knowledge is organized into mental structures called
schemas. “As long as people are learning they build knowledge, creating
new schemas or binding together already existing schemas, but in a new
combination” (Anderson) [3, p. 54].

Background knowledge is also an important concept in the system of
theory scheme, as it defines generalized knowledge of the world which has
been acquired by a learner. New experience is usually compared to the one
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already existing in the memory; it helps understand what is going on.
Understanding is a united function of the text aspect of student’s
knowledge where text features and student’s knowledge exist on the same
level of abstractiveness.

The main statement of the schema theory is that the majority of sense
that a reader gets from the text is not in the text itself, but in a reader’s
memory, in his background knowledge. Whatever he understands from the
text (oral or written) is the function of a certain schema which is activated
during the text processing, that is reading or oral comprehension.

The process with the help of which schemas affect understanding is
called reproduction or recreation. It refers to general schema representation
which a reader brings into assignment when he is involved in the creative
process between the schema and the given text message.

The majority of schemas which everybody has are idiosyncratic.
Everyone has his, different from the others, impressions and life
experience, that is why everyone forms his own point of view and opinion
about the world. However, all people have generalizes knowledge, too.
That is why many schemas which are formed in the individual memory are
common. They compile the most important part of common cultural
knowledge and form the foundation for successful communication and
interaction between people.

The goal of any foreign language teaching is to acquire oral
communication skills and comprehension skills in writing. When people
communicate they actually refer to schemas common to all of them. For the
students to be able to participate in intercultural communication, a teacher
has to make sure they share the same set of schemas which can be
considered as common background knowledge a priori and used for their
further successful learning.

Schema is an interdisciplinary concept which can be used both in
psychology, anthropology, teaching science, besides as a concept it is open,
not completely shaped and can be corrected, supplemented and interpreted
in different scientific fields. Researchers within the frames of different
disciplines came to a conclusion that adequate description of culture
symbols from word level to the level of cognitive systems require
definition of major cognitive schemas behind these stimuli. Schema theory
1s the main scaffolding for the more complicated organizations.

But what is schema? First, schema is not a mental picture. Rather it
is a cognitive structure inside which the interpretation of the world occurs.
The main characteristic of schemas is the fact that they allow a certain
range of possibilities.
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The other characteristic is that schemas use what is called absent
values — positions to be filled, even if they are not felt or completely
absent, it is that feature that shapes personal meaning structures. The most
important of schema features is that they can be constructed using other
schemas.

Cognitive models, called schemas, are concept abstractions, stored in
human mind that serve as connection between receptors of the sense organs
and behavioral reactions as it was stated by Wallace.[16] These are
abstractions which serve the basis for all human information processes, for
example perception and comprehension, categorizing and planning,
recognition and response, problem solution and decision making.

Schemas are structures and processes simultaneously. Cognitive
schemas represent our conceptual knowledge. They build our knowledge of
objects and situations, events, actions and their consequences. Main and
invariant aspects of concepts can be represented on the higher levels in
semiotic structures while variables (or slots) connected with specific
elements in the outside world can be represented on the lower levels.
Schema i1s a procedure man uses to interpret information. Cognitive
schemas suggest direct connection of cultural and psychological processes.

Culture is the main source of human schemas, and schemas play
central part in most psychological processes. Thus schema is a way to
connect culture with other psychological processes which influence
people’s activity. The fact that communication and mutual understanding
between people speaking different languages and belonging to different
cultures is possible proves the existence of universal basis which is human
life invariant and also the high degree of interpenetration and interaction of
different people’s cultures.

Meanwhile, the presence of “cultural relativity” of the world picture
of this or that ethnos, great variety of categorization forms are conditioned
by the system of meanings, including in a converted form specific vital
activity and culture of a given social and national community.

The initiative of concept of schema and schematism introduction is
assigned to Bartlett [4], who first mentioned it in his research of memory.
Before that the word “schema” was used for reflecting the human idea
about his own body or the body relations to the world.

Bartlett used the notion of schema to show how a certain
organizational structure of knowledge which correlates with new
knowledge and experience can be created. This very understanding of
schema was introduced by Rummelhart [14].

R. Skemp explained that schemas play an important part in relative
understanding functioning: “Understanding of anything means its
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assimilation into an appropriate schema” [15, p. 43]. By this he explains
that such an understanding of schema represents its interrelated hierarchical
relationships. Out goal is to analyze such notion.

Since the term “schema” appeared, many other terms were used to
describe it, including frame, scene, scenario, text, also model and theory.
The key theoretical development of the schema theory was done in several
areas, including linguistics, anthropology, psychology, artificial intellect.
The pick of development for the schema theory was reached in the 70s.
One of the main driving forces was artificial intellect development,
especially attempts directed to computer reading of natural texts. It was
found out that the most part of the information in an average newspaper
article was impossible to understand without referring to a great amount of
information not mentioned in the same article. For example, let us consider
a simple text cited by D’ Andrade [5]:

John wanted to do well on the exam, but his pen ran out of ink and
his pencil broke. He tried to find a pencil sharpener, but there wasn't one
in the room. Finally he borrowed a pen from another student. By then he
was so far behind he had to rush, and the teacher took off points for poor
penmanship.

In order to understand this story, it is necessary to have a complete
schema of written exams in Great Britain and America. Otherwise the text
itself doesn’t make clear the connection between the fact that John ran out
of ink and his inability to pass the exam.

The schema of the writing action is a good introduction to the idea of
schema in general. Filmore contrasts “relations of text correlation”
included in the English verb to write and Japanese word kaku. These two
words are translated as synonyms, but the schemas behind them are
different. Both schemas include the scene where somebody moves a
pointed tool across the surface leaving a track. Such a scene involves a
writer, a tool, a surface on which the marks are left and the result of such
action. Neither of the schemas specifies what kind of a tool is used: it may
be a pencil, a pen, a piece of chalk, a typewriter, a stick or even an airplane
leaving some kind of track in the sky. The same is true for the surface: it
may be a piece of paper, a board, wet sand or the sky. The result of the
action may be any text from one letter of the alphabet to the huge
manuscript. The only difference is that the English schema for writing
considers this writing to be a text (words, numbers, and linguistic symbols).
In the Japanese schema it may vary from a scrawl to a perfect picture. Thus
the English writing schema is one particular kind of a wider Japanese
schema of kaku [6].
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Gestalt psychology considers system features in the study of mental
organization. Gestalt ideas are used especially concerning visual
perception. “Additionally, or even instead visual images there exist general
types or schemas from the point of view how a subject has constructed his
responses. Schema itself is becoming more and more dominating, with
initial visual images disappearing, details from the original are forgotten
and reproduced incorrectly, though even the last reproduction usually
shows steady movement to depicting this or that type of schema, which was
initially thought” [17, c. 75].

Quoting Bartlett’s classical work “Remembering”, the term schema
refers to “active representation of the last reactions and knowledge”. The
word “active” was to highlight the constructive, reproducing character of
remembering in contrast to passive “fixed and lifeless” memories, in other
words active versus passive remembering.

Schema theory is the theory of knowledge, its representation and
application. According to schema theory all knowledge is packed in certain
structures which are called schemas. Besides knowledge itself there is
information how this knowledge should be used. Schema is a data structure
representing general notions kept in memory. There are schemas
representing knowledge about all concepts, objects, situations, events, their
sequence, actions and their results.

Background knowledge part in language comprehension was
formalized for the first time in the schema theory. Any text, written or
spoken, does not have meaning by itself. According to the schema theory it
rather supplies directions for the reader or listener how to recreate or create
the meaning, based on his own background knowledge. This background
knowledge when structurally shaped is call schemas. According to schema
theory text comprehension is an interactive process between the
background knowledge of a reader (listener) and the text (oral or written).
Effective comprehension requires the ability to connect text material with
existing knowledge. Words, sentences and even whole texts understanding
requires more than linguistic knowledge, it includes all the previous
individual knowledge of the world.

Numerous examples can be found in literature. For example,
researchers offered subject readers a passage that was not clearly connected
with any particular situation (laundry) and was pretty difficult for
understanding and interpretation. But after the hint that it was about doing
laundry, the subjects with the help of the appropriate schema could easily
comprehend the given text. It was interesting that most of the subjects
called the passage incomprehensible, but there were some who found their
own alternative schemas and interpreted the passage according to them,
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very originally. The most impressive was one clerk’s interpretation who
found it very similar to his work and using a familiar schema described
business paper circulation in the office. He was very surprised to know that
it was not right. Here we had the case when a reader “understood” the text,
but not the author’s intention.

Bartlett claimed that the central notion in his theory was “referring to
own schemas”. Since then the word 1s used in psychology very often. It is
the most neutral and general of the terms, it can be referred to any kind of
knowledge. However, a usual schema is not individual knowledge, but a
mosaic pieces of which correlate with each other. Schemas are systems for
information and knowledge interpretation, storage and reproduction.

In this approach to schema theory it is rather important for us to
consider the following ideas: cognitive schema binds human culture and
psychology, interferes into human psychic and the process of socialization,
and leads the human actions. Cognitive schema is unconscious means of
events interpretation, it make a person see the outer world under a certain
culturally determined angle and act according to his culturally determined
interpretation of the current events.

When the new information does not match cognitive schemas of the
person, the information can be denied or the person can reconstruct his
schema so that it would better match his new knowledge. The education
theory considers organizes, structured knowledge as a complicated net of
abstract mental structures which represent the person’s understanding of
the world.

R. Anderson, however, expanded on the word notion: schema can be
considered as the expectation set. Understanding occurs when these
expectations are filled with the specific information, which are provided to
the person’s sense organs. Information that meets these expectations can be
stored in memory, later the appropriate schema cell can be activated when
needed. Information that does not match expectations is not coded in
memory or can be distorted so as to match existing schemas. Gaps in the
information can be filled later with the inference in order to coordinate it
with the expectations. Later the same expectations that were used to code

information can be used to reproduce and reconstruct events and facts [2,
p.241].

Later, R. Anderson reformulated the notion of schema: “Every act of
understanding includes knowledge about the world” [3, p.369]. Schemas
interaction means either that two schemas can be addresses simultaneously
solving different parts of the problem, combining the results into one
problem solution. Or the two of them can be addressed at different times,
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each of them processing its own part of the assignment. Except for
interaction two schemas can represent absolutely different solution of the
same problem, and the final decision should be made according to its
appropriateness in the particular situation. Schemas can enter each other on
different levels of abstractiveness.

Relations between them look like a net rather that hierarchical, due to
this fact one schema can interact with many others.

From the point of view of G. Rischar, we can choose four main
features of schemas. The first one is blocks of knowledge that are on the
one hand, are indivisible and reproducible in the memory as they are; on
the oher hand, autonomous as to the other knowledge.

The second feature is that schemas represent complex objects. It
means they are constructed out of their own elements, i.e. concepts, actions
and relations or out of more generic schemas.

The third feature is that schemas are generic and abstract structures
applicable to a different number of situations. Consequently, schemas
consist a number of variables or slots designed to be filled with specific
elements of the situation presented by the given schema. Some schemas are
relatively specific (they are called scripts), others, such as schemas
describing the structure of some story — climax, evaluation, moral, and they
are relatively typical.

The fourth feature is that schemas express declared knowledge
connected not with particular application, but those which can be used for
different purposes: understanding, implementation, and conclusion. This
happens because they describe the part-whole organization [13].

Schema as a pattern of psychological construct synthesizing
cognitive and semantic into united architecture of individual consciousness,
allows to see didactic angle of the student’s acquiring of the teaching and
learning content as semiotically heterogeneous text. Schema, synchronizing
the outer and inner fields of a learning subject, becomes a universal
scaffolding defining all the psychic contour limits, thus intentions for
consciousness and self-consciousness development. “Any world is able to
understand another, so to expand its own image of this world” (Bakhtin M.)

Teaching curriculum content as semantic field of “crystallized”
values of acquired culture and the student’s consciousness as semantic
substance are correlated due to emerging correspondence of schemas set in
texts to be comprehended and in the individual student’s consciousness,
and this provides cross-section of “semantic fields” and “culture dialog” of
a learner and learnt, curriculum content and student’s personality.

During the last decades cognitive and semantic components of
consciousness were analyzed rather discretely, but in a number of home
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researches the possibility of interaction of these approaches is shown
(Agafonov V., Petrenko). Comparison of methodological foundations of
cognitivism and domestic disciples of Leontiev A. shows their similarity,
especially in problems connected with text components of culture with the
idea of the language role in structuring of consciousness and human
existence.

According to Leontiev, the substrate of consciousness is the system
of its meanings given in the unity with personal meanings and senses.
Meanings are converted form of activity. “In the conception of Leontiev’s
scientific school, cycle reasoning is realized where cognitive structures are
formed during phylogenesis and ontogenesis in mutual activity of a child
and an adult or teacher-student, and then they structure individual activity
in actual-genesis of image or behavior”. Schema as the category of
psychology of cognition and comprehension gives the opportunity to
develop didactic semantically centered approaches and systems of
operationalized study of text as the teaching process content in the context
of semiotics — the science of heterogeneous sign systems providing
different human activity, specific communication and outer world
understanding in all its appearances.
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