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Abstract 

Introduction. Text interestingness is often considered a standalone motivational factor 

in education, making it a popular subject in psychological and educational research. 

The purpose of this review is to structure the information on the methodology for 

assessing text interestingness, identify the limitations, and highlight the intersections 

of various methods. Theoretical justification. Existing studies on text interestingness 

mainly stem from the linguistic approach, appraisal theory of interest, and individual 

interest theory. Using grounded theory as a method of literature analysis allowed us 

to identify three approaches to interestingness in research: (1) interestingness based 

on text characteristics, (2) interestingness based on reader characteristics, and (3) 

interestingness as a perceived characteristic of the text by the reader. Analysis of 

assessment methods revealed that each approach prioritizes its specific methods. The 

text-based approach describes the most objective linguistic (formal and discourse-

content) assessments. In the reader-based approach, knowledge tests and self-

reported assessments of individual and subject-specific interests are common. The 

approach to interestingness as a perceived characteristic of the text mainly utilizes 

subjective scaling and rating methods. Discussion. Each approach has advantages and 

disadvantages, and although their methods differ, they are sometimes interconnected. 

There is an increasing number of constructs related to interestingness. It is not so much 
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the variety of methods, but the proliferation of synonymous constructs that may hinder 

the integration of research results on text interestingness.
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Introduction

The interestingness of a text, like any other stimulus or object, is its ability to attract 

or hold someone's attention. The interestingness of educational texts is generally 

understood as their ability to retain a student's attention, motivate further reading, and 

potentially encourage reading texts on similar topics. The study of text interestingness 

in the literature on educational psychology has a long history (Asher, Hymel & Wigfield, 

1978; Asher, 1980; Hidi, Baird & Hildyard, 1982; Hidi & Baird, 1986; Renninger, 1989; 

Alexander & Jetton, 1996). However, there are relatively few reviews on the topic 

of text interestingness, and they unfortunately do not provide guidance on existing 

methods for assessing interestingness, their interconnections, and limitations. For 

example, a relatively recent review (Su, 2020) summarizes empirical data on the 

effects of interest and other motivational constructs on learning outcomes but does 

not provide an analysis of research methodologies. The review by Schraw & Lehman 

(2001), focused on situational interest, also does not offer insights into methods of 

assessing text interestingness. Another review by Schriver (1989) is dedicated to text 

quality assessment in general. While this review contains many useful insights into 
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text assessment approaches, the author primarily considers them in the broader 

context of text comprehension as a whole.

Research Aim

The aim of this study is to systematize the methodological approaches to studying 

text interestingness, their interconnections, and limitations. Additionally, we clarify 

that the terms "interest in a text" and "text interestingness" in this article refer to the 

same phenomenon, though from different perspectives. In the first case, interest is 

attributed to the reader, while in the second, it is attributed to the text itself. However, 

it is clear that one cannot imagine text interestingness without the reader’s interest in 

it, and conversely, interest in a text cannot exist if the text does not seem interesting. 

Therefore, we will use both terms interchangeably unless otherwise specified.

Theoretical Justification

Theories of Interest

Early theories of interest primarily focused on textual characteristics that elicit interest. 

Berlyne (1960) was one of the first to compile a list of characteristics that evoke interest: 

novelty, surprise, incongruity, complexity, variability, and ambiguity. Later theories 

suggested that these characteristics alone are insufficient to generate interest due to 

the intra-individual and inter-individual variability of interest. Intra-individual variability 

implies that what interests a person today may not interest them tomorrow or next 

month. Inter-individual variability indicates that what is interesting to one person may 

be uninteresting to another (Silvia, 2008). Schraw & Lehman (2001) expanded the list of 

determinants of text interest by distinguishing between personal interests (i.e., long-term 

interests) and situational interest (i.e., short-term interest), where the latter results from 

the interaction between text characteristics, task context, and the reader’s knowledge. 

A good summary of such "list-based" approaches is the linguistic theory of emotions by 

Shakhovsky (Shakhovsky, 2008). According to this theory, language has an emotiveness—

an ability to convey emotional states, which makes the text a complete communication 

tool. Emotiveness is expressed through specific speech means, including all of the 

aforementioned textual characteristics.

According to appraisal theory (Ellsworth & Scherer, 2003; Silvia, 2008), experiencing 

interest depends on several evaluations that a person makes concerning the text 

(stimulus), the task at hand (context), and themselves. The importance of the stimulus, its 

attractiveness, and predictability are related to the assessment of one’s ability to handle 

the task and understand the text. The balance between "predictability" and "complexity" 

determines the emergence of interest: if the text is perceived as new but too difficult or 

too predictable and insufficiently complex, interest does not arise.
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The theory of individual interest (Hidi & Renninger, 2006; Renninger & Hidi, 2015), 

which focuses more on the development of interest, distinguishes between situational 

interest—comparatively immature and based on specific circumstances—and individual 

interest, which is more stable and characteristic of the person. Situational interest is 

associated with a positive emotional response that stimulates attention to the material 

being studied and can potentially lead to the formation of lasting individual interest 

(Mitchell, 1993; Schiefele & Rheinberg, 1997). Conversely, existing individual interests can 

shape situational interests. If interest in a text is a form of situational interest triggered by 

a specific situation, and individual interest is a personality-oriented focus on a particular 

field of activity, then there is also the category of thematic interest, i.e., interest in the topic 

covered by the text (Hidi & McLaren, 1991; Schiefele, 1996, 1998; Schiefele & Krapp, 1996).

Literature Review Procedure

To systematize the existing literature where interestingness and interest were measured, 

we used the grounded theory method (Strauss & Corbin, 2001). The idea behind this 

method is that theories and hypotheses regarding the data can be derived from the data 

itself, reflecting the experiences of study participants. The grounded theory method is 

widely used to study social phenomena, processes, and interactions, especially when 

investigating a relatively unknown or underexplored area.

We applied this method to published literature concerning the assessment of text 

interestingness, using publications as data sources instead of respondents. This method 

also allowed us to stop searching for new publications once the approaches and methods 

began repeating, and we no longer found novel information.

The analysis of the publications was conducted in line with the stages described 

by Strauss and Corbin (Strauss & Corbin, 2001; Charmaz, 2006), albeit with some 

modifications to suit our objectives. Instead of coding sections of respondents' answer 

protocols and grouping similar codes into subcategories and categories, we recorded 

researchers' approaches to interestingness and assessment methods and then grouped 

similar approaches into larger components. For example, groups of methods emerged 

that were focused on quantitative and qualitative text characteristics associated with 

generating interest. These methods were primarily used in linguistic research. Instead 

of hypotheses, which grounded theory traditionally aims to generate, we sought to 

structure the research field, ensuring that structural elements did not overlap but 

remained interconnected. At the same time, we were able to systematize the limitations 

of each approach and its associated methods. The publication analysis continued until 

each category was saturated, and no new data appeared that required new categories.
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Search Query

The process began with a search query that consisted of the following steps:

Step 1:

All publications that mentioned "Individual interest" or "Text interestingness" in their 

titles, abstracts, or keywords were gathered. The search period was 2003 to 2023.

Step 2:

Next, we narrowed down the number of publications related to interest by focusing 

on those indexed in the Web of Science (WoS) database under research categories 

associated with psychology, including "Psychology," "Psychology Multidisciplinary," 

"Psychology Experimental," "Psychology Social," "Psychology Applied," and "Education & 

Educational Research."

Step 3:

The search queries from steps 1 and 2 were merged into one query as follows: 

TS=  "(Individual interest) OR TS = (Text interestingness)." It was further refined by the 

following Web of Science categories: "Psychology OR Psychology Multidisciplinary OR 

Psychology Experimental OR Psychology Social OR Psychology Applied AND Education 

AND Education & Educational Research."

Step 4:

All collected data were analyzed based on the following characteristics: year of 

publication, the main journal in the field, h-index, impact factor (IF), and citation count.

In total, we analyzed 83 articles.

Text Interestingness: Approaches to Assessment

In fact, text interestingness is assessed according to the theoretical positions we outlined 

above, even if authors do not explicitly refer to a particular theory. Ultimately, the 

methodology for assessing text interestingness and interest in a text was structured as 

follows:

First, interestingness is considered a characteristic of the text itself, so formal 

quantitative text parameters or discourse-content methods are used to assess it. These 

methods classify the text by certain parameters (genre, type of information, etc.) that 

presumably contribute to generating interest.

Second, interestingness is considered dependent on reader characteristics, so 

individual predispositions are assessed, which (potentially) influence the emergence of 

interest in the text. In this approach, interestingness is viewed as a direct result of the 

text aligning with the reader’s knowledge and interests (Renninger, Hidi & Krapp, 1992; 

Sansone & Thoman, 2005; Draijer, Bronkhorst & Akkerman, 2022).
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Finally, in the third approach, interestingness is seen as a perceived characteristic 

of the text, and subjective self-reports or behavioral indicators are used to assess it. This 

approach includes dynamic assessment methods.

It should be noted that we do not aim to cover all the methods for assessing text 

characteristics, reader characteristics, and interest in a text presented in the literature. 

Similarly, we did not set out to describe empirically established determinants of interest 

or the consequences of its emergence. Our goal is to structurally present the entire 

methodology of this field, pointing out the advantages and disadvantages of different 

methods discussed in the literature. 

Evaluation of Textual Characteristics Related to Text Interest

Formal Characteristics of Text and Methods of Evaluation

In linguistics and natural language processing (NLP), a text is considered an independent 

reality that contributes to a reader's impression of it, including its interest level. Over more 

than half a century of text evaluation, there has been a proliferation of "interest formulas" 

(Hilderman & Hamilton, 1999; McGarry, 2005) as well as various textual characteristics 

associated with interest. Interest indices can either be directly based on textual 

characteristics or derived from other indices. In the former case, interest is determined 

based on the frequency of specific words, their combinations, patterns, etc., in the 

assessed text compared to these same parameters in thematically similar text corpora. In 

the latter case, interest is considered a function of other textual parameters. For example, 

psycholinguistic theories of information processing conceptualize interest as a function 

of complexity and comprehensibility (Van der Sluis et al., 2014).

Complex models of evaluation now enable the creation of numerous indices 

potentially related to text interest: readability (Benjamin, 2012; O'Sullivan et al., 2020), 

coherence (Boscolo & Mason, 2003; Boscolo et al., 2011; Xia, Kochmar & Briscoe, 

2016), comprehensibility (Baur & Prue, 2014; Friedrich & Heise, 2022), informativeness 

(González-Gallardo et al., 2020), difficulty (Fulmer et al., 2015), semantic noise (Lee et 

al., 2021), and others. All these methods are formal in that they do not require qualitative 

assessment of the text's content and are objective in that the index value depends only 

on the text or the text corpus. 

Content-Discursive Characteristics of Text and Methods of Evaluation

In addition to objective measures, the approach to interest from the text's perspective 

also considers content-related and discursive characteristics. Historically, this approach 

can be seen as more contemporary, largely displacing formal indices (Bisiada, 2017).

In the approach that considers content-related and discursive characteristics of a 

text, it is assumed that the type or genre of information itself can determine the interest 
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level of the text. For instance, types of information such as conceptual (defining a 

phenomenon and describing its main characteristics), event-based (describing human 

actions), discursive, and evaluative (comments on certain phenomena) are presumably 

expected to evoke different levels of interest regardless of reader specifics (Boscolo et al., 

2011; Lepper et al., 2022; Mardasari, 2017).

In educational research, the so-called seductive details have received attention. These 

are parts of a text that are not critical to the key idea but are more interesting compared 

to the rest of the text due to their vivid or non-trivial aspects. Although researchers have 

experimented with the "seductive details effect" in relation to memory or comprehension 

of educational texts (Hidi, Baird & Hildyard, 1982), this characteristic remains poorly 

defined (Sadoski et al., 1995). Different studies have used various techniques to make 

texts more attractive, such as adding biographical details, addressing the reader directly, 

and describing life-critical events (Hidi & Baird, 1988; Wade & Adams, 1990; Garner et al., 

1991).

The vividness of descriptions in a text can also be evaluated as a kind of interest 

(Wade et al., 1993; Wade, Buxton & Kelly, 1999). Vivid segments are those that create 

uncertainty, tension, or anxious anticipation (Jose & Brewer, 1984; Iran-Nejad, 1987), 

intensify the narrative (Bergin, 1999; Folling-Albers & Hartinger, 1998; Hidi & Harackiewicz, 

2000), surprise with unexpected plot twists or little-known facts (Hidi, 1990), or contain 

humorous elements (Dienstbier, 1995).

In essence, the above-mentioned parameters can be generalized as emotion-

evoking. Linguistic theory of emotions (Shakhovsky, 2008) can serve as a good means 

of generalizing these characteristics. According to it, a text as a communication tool 

can express and transmit emotions, so an interesting text is primarily an emotional one 

(Hidi & Baird 1988; Schiefele, 2009; Soemer & Schiefele, 2019). Therefore, the subject of 

linguistic analysis also includes emotion-evoking rhetorical techniques. In addition to the 

aforementioned parameters of "attractiveness," emotion-evoking features also include: 

contextualization, specification, dialogicity, manifestation of emotions, problematization, 

identification with the reader (e.g., appeals to their experience) (Piotrovskaya & Trushchelev, 

2020; Piotrovskaya & Trushchelev, 2021; Ionova, 2023).

Content-discursive characteristics are usually evaluated by experts. We will not delve 

into the advantages and disadvantages of the expert method but will note that it is useful 

when preparing a text for a specific group of readers, such as engineers or computer 

scientists, and where other reader characteristics can be considered more or less uniform 

(more on reader characteristics below).

In addition to expert evaluation, scaling methods (subjective ratings) of various 

parameters related to interest are widely used. More details on these methods are 

provided below.
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Evaluation of Reader Interest in a Text

The reader is an active participant in reading, interpreting the text and focusing on qualities 

that are mainly explored in educational research. A typical approach to evaluation can be 

described as follows: the reader possesses characteristics independent of the text that 

contribute to desired educational outcomes such as memorization, comprehension, 

engagement, and the emergence of interest in the educational text. As our analysis 

shows, no study on text interest overlooks the reader's prior knowledge, stable individual 

interests, and situational thematic interest. Whether a text is interesting to a particular 

reader or not depends on at least three of these characteristics.

Researchers also consider other individual characteristics of the reader: intrinsic and 

extrinsic motivation, need for new knowledge, attitudes towards the text and expectations, 

certain cognitive abilities, gender, etc. Here, we focus on three of these, which are most 

illustrative in terms of the variety of evaluation methods.

Prior Knowledge

Since prior knowledge can influence the perception of a text as interesting, this 

characteristic is typically assessed in studies of interest. Generally, prior knowledge 

is evaluated through several pre-reading questions related to the text's topic. The 

number of correct responses from respondents on the text's topic is considered an 

indicator of the level of prior knowledge. For instance, Song (2003) used several 

questions requiring four short answers regarding key terms of the target text. Similarly, 

prior knowledge was assessed in the study by Boscolo et al. (2011), except that, in 

addition to knowledge of terms, respondents were also asked about mechanisms or 

consequences of specific phenomena.

Individual Interest

Individual interest is usually seen as a mediating factor in the emergence of interest in a 

text. Most commonly, individual interest is assessed through direct open-ended questions 

where areas of interest are predefined by researchers, such as interests directly related to 

school subjects (Alexander, Jetton & Kulikowic, 1995; Dawson, 2000; Ainley, Hillman & 

Hidi, 2002; Häussler & Hoffmann, 2002; Marsh et al., 2005).

Another common method for assessing individual interest is through questionnaires 

with subscales representing criteria of developed individual interest as defined by Hidi and 

Renninger’s theory (e.g., Dahl & Nierenberg, 2021). These criteria include values associated 

with the area of individual interest and achieved competence. Numerous individual 

interest questionnaires have been developed within this approach: The Individual Interest 

Questionnaire (IIQ) (Rotgans, 2015), task value and competence belief scales (Eccles et al., 

1993), the Student Interest Questionnaire (SIQ) and cognitive competence scale (Schiefele 
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et al., 1988), parts of the Current Motivation Questionnaire (QCM) (Vollmeyer, Rollett & 

Rheinberg, 1998; Vollmeyer & Rheinberg, 2000), the Affect and Experience scales (Ely, 

Ainley & Pearce, 2013), and others (Bathgate, Schunn & Correnti, 2014). Many of these 

scales were specifically developed for particular domains, such as scales for interest in 

mathematics, physics, biology (Marsh et al., 2005).

A more flexible method for assessing individual interest is to use open-ended 

questions. In the simplest case, participants can indicate their interests by selecting from 

a broad list. Sometimes options are provided related to school subjects (e.g., Bathgate, 

Schunn & Correnti, 2014), or even specific subtopics like "robots" or "black holes," which 

brings the method closer to evaluating thematic interests (see also Ainley, Hillman & Hidi, 

2002).

An even more flexible approach was implemented in Ely et al.’s (Ely, Ainley & Pearce, 

2013) work, where respondents used an interactive program to select their areas of 

interest from a wide list of topics (60 different interests), not directly related to school 

subjects, including areas such as fitness and gaming consoles. Respondents could then 

add specific features of their interests using text comments and rating scales. These 

scales included assessments of emotions associated with each chosen area of interest: 

happiness, hope, frustration, anxiety, and so on. As a result, individual interest profiles 

were constructed for the respondents.

Additionally, behavioral indicators of individual interest have been developed 

(Renninger, 1990, 1992; Tyumenova, Obukhov & Finogenova, 2020), such as repeated 

engagement in an activity, the ability to engage in an activity without coercion and 

supervision, or willingness to spend leisure time or other resources for access to 

interesting activities.

Thematic Interest

Conceptually, thematic interest is poorly defined and remains more of a working concept 

that has empirically proven to be a possible mediator between individual interest and 

interest in the text. As Bergin (1999) argues, it is meaningless to claim that a factor is purely 

personal or purely situational, as individual factors always interact with situational ones, 

generating either interest or lack of interest. A similar viewpoint has been presented by 

other researchers (Wade et al., 1999; Renninger, 2000).

Thematic interest is assessed through ratings of various topics, sometimes exclusively 

those that will be covered in the target text, and sometimes several, including the topic 

of the target text (Boscolo et al., 2011). This assessment is usually done using Likert scales 

such as “Indicate how interested you are in globalization” (Ainley et al., 2002; Carrell & 

Wise, 1998), or respondents are asked to rate headlines or the general essence of texts, 

for example, “How interesting do you think a text on [topic] will be to you?” (Graham et al., 

2008). Another method involves evaluating respondents' prior knowledge of a particular 

topic, assuming that thematic interest should be accompanied by deeper knowledge 
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in the relevant area compared to areas where interest is not expressed. Although this 

method seems more objective, its use complicates the interpretation of many empirical 

data, as assessments of thematic interest and prior knowledge are often mixed (Bügel & 

Buunk, 1996; Uher, 2023). 

Perceived Interest in the Text

By perceived interest, we mean the subjective impression of the text that arises in the 

reader during or immediately after reading, and is directly related to the assessment of 

the text as interesting or not.

Researchers often attempt to isolate components of interest from the range of 

impressions, considering interest as a secondary phenomenon, for example, as a function 

of novelty, narrative vividness, and a certain level of text complexity. In such an approach, 

researchers might consider each of these components as autonomous "independent" 

variables. However, the boundaries between all perceived characteristics of the text, 

if they exist at all, are semantically or phenomenologically permeable. Therefore, it is 

difficult to seriously consider the autonomy of such emergent impressions from the text, 

such as "narrative vividness," "engagement," or "interest."

In any case, given that these are subjective impressions of the text, it is quite natural 

to apply subjective assessment methods. Typically, a rating scale is used to indicate 

the level of interest the text evokes. This rating can be a global assessment or based on 

specific aspects of interest (emotional response, usefulness), which are determined by the 

researchers either arbitrarily or based on previous work (Schraw, Flowerday & Reisetter, 

1998; Boscolo et al., 2011). Sometimes, instead of a simple rating scale, questionnaires are 

used, such as the Perceived Interest Questionnaire, which includes statements like "I find 

this story very interesting; I would read it again if I had the chance" (Schraw, 1997) (see 

also Abu-Rabia & Salim, 1996).

One problem frequently discussed in relation to perceived interest in the text is 

the influence of subsequent reading on the evaluation of the preceding text. Even if 

participants are instructed to respond based on what they felt at a specific moment, such 

as when they first started reading the text, subsequent reading experiences may affect 

their judgments. Thus, perceived interest in the text after reading does not necessarily 

reflect what happens during the reading process (Schraw, 1997; Schraw & Lehman, 2001).

To assess interest dynamics during reading, researchers often use ratings of individual 

text segments. For example, in a study conducted by Schiefele (1996), students were 

asked to rate their activity, emotional state, and concentration at four points in time during 

reading. These ratings were included in the text between its sections. A similar approach 

was used in an online reading motivation questionnaire, where participants rated their 

emotional response to the text and their intention to continue reading (Boekaerts, 1997).

In an effort to make interest assessment during reading more immediate and avoid 
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distracting respondents with text-based questions, pictograms are sometimes used. For 

example, during reading, a set of pictograms depicting faces with negative or positive 

emotions is shown multiple times. Respondents are asked to select the emotion that the 

read text segment evoked (Ainley, Hillman & Hidi, 2002). Additionally, researchers add 

behavioral indicators of interest in the text, such as continuing to read when given the 

option to stop (see also Graham et al., 2008).

Overall, dynamic assessment of interest using behavioral indicators reveals its 

potential when employing interactive computerized tasks. In this case, real-time tracking 

of behavioral reactions indicating student engagement with the text is possible. For 

instance, a special program called "Between the Lines" (Ainley, Hillman & Hidi, 2002) 

was developed, which, in addition to capturing emotional reactions to the text segments, 

allowed students to choose which text to read next. 

Discussion 
The analysis of publications through the lens of grounded theory revealed three 

approaches to evaluating interest: from the perspective of textual characteristics, from 

the perspective of reader characteristics (interest in the text), and from the perspective of 

the reader's perception of the text. The first approach predominantly employs objective 

or expert evaluation methods; the second uses questionnaires and rating scales; and the 

third involves rating scales and behavioral indicators (see Table 1).

Overall, when discussing methods for assessing interest as a text characteristic, it is 

important to emphasize their objectivity, relative independence from the evaluator (with 

the exception of expert-based methods), and the technical feasibility of creating complex 

indices. Methods for processing formal text characteristics, especially automatic ones, 

are quick to use and can handle a large number of texts. They allow for the selection of 

models (indices) based on the composition and "weight" of each characteristic for the 

best prediction of reader behavior. This, by the way, explains the predominant focus on 

these methods by e-commerce and marketing.

The drawbacks of methods for processing formal text characteristics, and the 

approach in general, include their strong focus on computational strategies at the 

expense of theoretical grounding. This, in our opinion, hampers the use of these methods 

in education, where it is difficult to find simple predictive criteria for "interest," especially 

at the level of individual student behavior.

Methods for assessing interest in the text are primarily subjective self-reports and 

ratings. Unlike objective methods, they are highly "personalized" and theoretically 

grounded, although they suffer from issues typical of all survey methods: lower reliability, 

poor reproducibility, susceptibility to social desirability, etc.

Finally, methods for assessing perceived interest in the text include subjective self-

reports and behavioral observation. Despite the drawbacks inherent to self-reports, this 

approach allows for the most accurate assessment of text interest as a characteristic. 
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After all, self-reports on personal impressions are the most appropriate way to understand 

what respondents truly think and feel.

Our analysis of the methodology revealed that the range of constructs related to 

interest is, on the one hand, very broad, and on the other, largely duplicated across 

different approaches. 

Table 1

Constructs Related to Interest and Methods of Evaluation

Constructs *

M
ethods

Text M
etrics

Q
uestionnaires

Subjective Ratings

Expert Evaluation

Know
ledge Tests

Behavioral**

Interest + + +

Readability +

Emotionality + + +

Individual 
Interest + +

Thematic 
Interest + + +

Prior 
Knowledge + +

Perceived 
Interest + +

Note. * – List is not exhaustive, ** – Excluding eye-tracking reactions.
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As seen in Table 1, the same constructs can be assessed using different methods. For 

example, "readability" as a formal characteristic can be evaluated using the LIX formula, 

which relates the number of words in a text, the number of sentences, and the number of 

words containing more than six letters (Björnsson, 1968; see also Klare, 1984). However, 

"readability" is also assessed as a perceived characteristic of the text through expert 

evaluation or readability questionnaires (Friedrich & Heise, 2022).

Moreover, the validity of many linguistic indices is ensured by their comparison with 

ratings from real readers (Benzahra & Yvon, 2019; Gkikas et al., 2022). Direct questions 

are typically used for this verification: "How well is this article written?", "How well do the 

parts of the text fit together?", "How easy was it to understand the text?", "How interesting 

is this article?", etc. (Crossley, Allen & McNamara, 2011). Without such verification, the 

use of objectively calculated indices can be misleading, leading to a deterioration rather 

than an improvement of texts (Swaney et al., 1981). In other words, the interpretation of 

objective text indicators depends on whether there is a corresponding characteristic in 

the reader's semantic field and their ability to assess this characteristic.

This dependence of objective measures of interest on subjective ones is inevitable, 

but it essentially revives one of the main problems in psychology of individual differences—

the issue of proliferation of psychological constructs or the "jingle-jangle fallacy," where 

identical phenomena are given different names or new constructs are invented from 

descriptions of behavior (Boag, 2011; Cooper, 2024; Hodson, 2021). The fact is, text 

interest can be described in many ways, leading to numerous text characteristics that can 

be assessed. Indeed, we see that (both objectively and subjectively) almost synonymous 

characteristics are assessed: interest, engagement, vividness, ease of understanding, 

involvement, emotionality (see, e.g., Schraw, Bruning & Svoboda, 1995; Schraw, 2000; 

Dai & Wang, 2007; Friedrich & Heise, 2022).

A fundamental solution to this problem seems to be the exclusion of synonyms from 

the studied constructs (the "bottom-up" approach proposed by Raymond Cattell) and 

a more meaningful minimization of the studied text characteristics, evaluating only the 

most specific parameters that make the explication of other evaluative values irrelevant 

(Zadvornaia, 2022).

Conclusion

The presented review and analysis of the literature provide a structured overview 

of the methodology for studying text interest, the constructs related to "interest," and 

the intersections and limitations of various evaluation methods. Three approaches to 

text interest have been identified: from the perspective of text characteristics, from the 

perspective of reader characteristics, and from the perspective of the reader's perception 

of the text. Each approach predominantly uses its specific methods, although there is 

significant overlap among them.
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We have noted the wide range of synonymous constructs related to interest, which 

contributes to the proliferation and fragmentation of this field of research. This issue 

appears to merit greater attention, as without addressing it, integrating new knowledge 

about text interest will remain challenging, no matter how much we improve the methods 

of its evaluation.
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