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Abstract

Introduction. Young adults compose one of the most dynamic social groups, sensitive to changes.
Dependent on various personal characteristics and life circumstances, this sensitivity could lead
either to successful social adaptation and subsequent life satisfaction or trigger dysfunctional
behaviours and psychological maladaptation. Young adults often face the contradiction be-
tween profound need for self-realization and limited capacity for achieving it and need psycho-
logical resources to overcome this challenge. This study takes to the next new level empirical
exploration of the role emotional intelligence plays in shaping self-realization in young adults.
Methods. The sample of study participants included full- (N = 52) and part-time (N = 60) university
students. They completed demographic forms, Multidimensional Questionnaire on Personality
Self-Realization — personal, professional, and social, and the Emotional Intelligence Questionnaire.
Correlational and regression analyses were employed for data processing. Results. Participants’
age, especially in conjunction with the part-time working status was negatively correlated with all
three types of self-realization, Hierarchical multiple regression analysis revealed that the general
factor of emotional intelligence significantly contributed to self-realization (p < 0.01). Furthermore,
its interpersonal component was the strongest predictor, uniquely contributing from 7 % to 16 %
of explained variability in the criterion variables. Discussion. The findings indicate that emotional
intelligence is a strong adaptive factor capable of compensating for the negative influence of
challenging changes in life circumstances. Implications for further research and applied practice
of psychological aid for young adults in their transition from educational to working environments
are considered and discussed.
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Highlights

» The role of emotional intelligence in three types of self-realization is explored on a sample
of 112 Russian young adults — full-time and part-time (working) university students by means of
correlational and regression analyses.

» Participant’s age, especially associated with the part-time status, deprives successful self-
realization of all types — professional, social, and personal.

» Interpersonal Emotional Intelligence, in particular, uniquely explains 7 %, 11 %, and 16 % of
variability in the criterion variables of professional, social, and personal self-realization, respectively.
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Introduction

Research in the field of psychology of personality with the focus on discovering and supporting
potentials and conditions for comprehensive personal development is currently becoming more
and more relevant. High and constantly elevating attention to personality-related psychological
issues is based upon clear understanding of the utmost importance for all aspects of social
adaptation of the entire spectrum of so-called SELF-phenomena — such personal characteristics
as: capacity for self-education, self-development and self-improvements, often subsumed under
the umbrella term of self-realization.

The pace of life in modern society, dynamic and stressful, imposes special demands on our
cognition and behaviour, and constantly challenges one’s capacity for self-realization. The problem
is of particular relevance for younger people, whose strive to fulfill their personal and professional
potentials is newly shaped, whereas pertinent competencies are just forming and may not be
sufficient to adequately face the trials of adult life. Socioeconomic instability and the uncertainty
of complex interpersonal relationships form additional barriers on the path of young adults to
successful self-realization. Therefore, self-realization requires carefully balancing the ability to
take into account ever-changing life circumstances to adapt to them, and ability to form and
maintain independent personal goals and consistently act toward achieving them. Often caught
in frustration between these two competing necessities, a person needs help to better understand
what factors help or hurt in meeting own life hopes and expectations (i.e., factors that either
promote or impair successful self-realization). No wonder, psychological research (this study
included) targets to discover and describe these factors of influence.

The concept of self-realization has been the focus of research within various psychological
frameworks. Many theoretical schools include in their priorities a strong interest in empirical
research of self-realization and related concepts and phenomena. Among the most prominent
examples of such psychological constructs, researchers have repeatedly attempted to understand
and explain, the following could be named: ‘self-actualization’ in the humanistic theory of
personality (e.g., Maslow, 1987), ‘self-identity’ in the theory of psychosocial development (e.g.,
Erikson, 1994), or 'self-efficacy’ in the social-learning theory (e.g., Bandura, 1977). Despite
differences in terminology and diversity of theoretical origins, the overlap in these and some
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related concepts can be quite evident. For example, Brennan & Piechowski (1991) considered
the correspondence of the idea and concept of self-actualization with the theory of personality
development by Dabrowski (1972) and empirically demonstrated that self-actualization is nearly
identical to the person’s ability for the “...deliberate, conscious and self-directed review of life
from the multilevel perspective...” (p. 306), i.e., the model's fourth level of personal development.

Though a unifying theoretical concept of self-realization (if ever possible) has yet to be developed,
its empirical studies under various frameworks persist. They do face some challenges of insufficient
clarity of the respective operational definitions that nevertheless are converging toward some
common understanding of the phenomenon. Oxford dictionary of the modern English language
defines 'self-realization” as the “fulfillment of one’s own potential” (Oxford English and Spanish
dictionary..., n.d.). Most likely, this statement refers to achieving maximally possible results, as
judged by some objective criteria. It can prove quite difficult to observe self-realization directly
and objectively as some degree of match between actual measurable achievements and individual
hopes, desires, and expectations (all subjective phenomena, hardly fully recognized by the persons
themselves and rarely revealed to outside observers without reservations). Relatively open to
observation are just psychological reactions, reflected in cognitive processes of whether and to
what degree these personal expectations are met. However, subjective perception by individuals
of their own degree of self-realization and subsequent satisfaction/dissatisfaction with it is by no
means a less valuable outcome and should be equally in focus of the applied psychological research.

Addressing the issue of self-realization remains very challenging, both from theoretical and
empirical perspectives, largely because of the absence of a commonly accepted conceptual
paradigm. Even before the advent of the major theories, outlined in the text above, the concept
of self-realization and its study, has been for quite a long time embedded within the framework of
psychological maturity (Olczak & Goldman, 1975). Moreover, this interest goes back in history as
far as to the beginning of 20th century, when Putnam (1915) suggested that person’s possibilities
are implicitly present throughout the lifetime and are realized (actualized) with the process of
psychological maturation.

Connected to that point of view, the process of self-realization is directly linked to a person’s
internal motivation for self-change dependent on external factors that either promote or obstruct
personal development. As a result, a set of related questions have come in focus for our research.
Why people are different in achieving self-realization — some fulfilling most of their potential
and some struggling with even minor accomplishments? What factors, especially psychological
characteristics, are dominant in determining (i.e., predictive of) successful self-realization?

For the purposes of the current study, we used the operational definition of self-realization as
outlined within the framework of the systemic approach suggested by Kudinov, Kudinov, Kudinova, &
Mikhailova (2017). The framework distinguishes among the following ‘instrumental-stylistic’
components of self-realization: (1) ‘dynamic’ (encompasses opposite characteristics of ‘activity’
and ‘inertia’); (2) 'emotional’ (represented by opposite characteristics of ‘optimistic’ and ‘pessimistic’
attitudes); and (3) ‘organizational’ (includes opposite characteristics of ‘internality’ and ‘externality’).
Together these components describe by what means (i.e., instrumental quality) and how (i.e,, stylistic
quality) a person approaches the goal of self-realization. The other set of framework components,
designated as 'motivational-meaningful’ — to reflect driving forces behind actions toward self-
realization — features: (1) proper 'motivational’ component (contains complementary ‘socio-
centralized’ motivation for self-realization and ‘egocentric’ motivation for self-fulfillment);
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(2) 'cognitive’ component (incorporates balancing qualities of ‘creativity’ and ‘conservatism’); and
(3) so-called ‘prognostic’ component (is comprised of contrasting ‘constructive’ and 'destructive’
qualities). To reflect what is predominant in person’s objectives and impediments, the framework
also introduces relatively independent ‘goal-setting’ (distinguishes between ‘social’ and ‘personal’
intentions) and ‘personal competency’ (by analogy, focuses on ‘social’ as opposed to ‘personal’
barriers/obstacles to effective self-realization) components.

In terms of areas of application, the framework distinguishes among the following types of
self-realization. Activity-oriented or professional self-realization is characterized by a person’s
strive toward accomplishments in various areas of professional activity (career, sport, arts, crafts,
etc.) and, as a result, toward achieving higher levels of professional competence. Personal self-
realization has in its focus the goals of personal growth and development to enhance such
qualities as responsibility, tolerance, empathy, curiosity, erudition, creativity, ethics, and integrity.
Finally, social self-realization manifests itself in pursuing socially sanctioned objectives and values
through participation in socially beneficial activities (e.g., political, charitable, humanitarian,
pedagogical, etc.).

We would argue that among the most effective means of overcoming both these types of
barriers is the development of a sufficient level of emotional intelligence, understood as person’s
ability to establish constructive interpersonal relations, maintain emotional balance and self-control,
understand and account for own and other people’s emotions. It is quite possible that personal
intellectual abilities impact on the content and quality of self-realization. Supposedly, people with
lower levels of intellectual abilities (including underdeveloped emotional intelligence) are typically
characterized by limited self-concepts, impeded capacity for overcoming self-realization barriers,
and by difficulties in their verbal self-expression. Emotional intelligence not only influences self-
realization in general, but selectively affects its particular components.

The first notion of “emotional intelligence” belongs to the works of Beldoch (1964) and
Leuner (1966) in the contexts of sensitivity to emotional expressions in interpersonal communications
and women studies, respectively. Later Gardner (1993) suggested distinguishing between
intrapersonal (with the focus on own emotions) and interpersonal (with the focus on emotions
of other people) emotional intelligence. A really detailed conceptualization of the phenomenon
was attempted only in 1990 by Salovey and Mayer and then, with the release of the book
simply entitled "Emotional intelligence” (Goleman, 1995), the term acquired its popularity in
both research and applied psychological literature. Currently, conceptual interpretation of the
term is split into two quite distinct categories — ability emotional intelligence and trait emotional
intelligence (Petrides & Furnham, 2001). The former, also known as cognitive-emotional ability
refers to the ability of a person to recognize, process and meaningfully use emotionally charged
information, whereas the latter, also often designated as emotional self-efficacy, describes the
collection of behavioural, dispositional, and self-perceptual personal characteristics potentially
instrumental in dealing with the same (emotion-related) types of information.

In a sense, the origins of the concept of emotional intelligence can be traced back to the early
20th century, when Thorndike (1920) introduced the idea of ‘social intelligence’, then understood
as the ability to recognize and efficiently deal with others in the social contexts, i.e., to be affluent
in interpersonal relations. Thus, it would be only logical to expect that social intelligence and its
derivative (as reflected by the evolution in psychological thinking), emotional intelligence, would
play one of the key roles in successful self-realization.
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Research literature provides us with a variety of empirical evidence in support of connections
between emotional intelligence and self-realization. For example, Kostakova (2014) found statistically
significant correlation between professional self-realization and the overall index of emotional
intelligence in respondents with moderate and high levels of self-realization. Professional self-
realization was also connected to the quality of self-motivation, but only as a tendency. In contrast,
respondents with low levels of general self-realization showed only a weak (at a tendency level)
link between integral indices of self-realization and emotional intelligence, but a significant
negative association of self-realization with a particular component of emotional intelligence
designated as ‘emotional awareness’. Kostakova explains the latter by suggesting that the
knowledge about (awareness of) emotional phenomena alone, without practical components of
emotional intelligence (e.g., empathy, mastery of emotional self-control), in fact, may only reduce
the applied value of emotional intelligence and weaken professional self-realization.

Another study, carried out by Bar-On (2001), demonstrated that emotional intelligence was highly
correlated with a person’s ability to successfully employ basic skills. Moreover, emotional intelligence
appeared to be more important than cognitive intelligence for personal self-actualization, as being
more capable of distinguishing between those high and low in the quality of self-actualization.
The link between emotional intelligence and self-actualization also manifests itself in very specific
professional contexts, for example, in auditors involved in complex negotiations (Roché, 2009).
According to Walter (2015), emotional intelligence is among the strong predictors of teaching
ability and professional performance of educators, where teaching self-efficacy mediates the link
between the former and the latter. Similarly, a whole array of studies addressed the influence
of emotional intelligence on the self-efficacy type of phenomena and performance in higher
education and academia. Studies by Ramesh, Samuel Thavaraj, & Ramkumar (2016) and Parker,
Duffy, Wood, Bond, & Hogan (2005) reported positive association of emotional intelligence with
the academic performance and its subjective perception (i.e., learning self-realization) in college
students and in students transitioning from high school to university, respectively.

Indications of some indirect links between emotional intelligence and self-realization are also
quite prevalent in the research literature. Foster, Lomas, Downey, & Stough (2018) summarized
the findings of many before them to show that emotional intelligence (understood as the ability
to regulate and control one’'s emotions) and mindfulness have links to self-awareness and
self-regulation, and then demonstrated that the former are significantly related to wellbeing in
Australian adolescents. Gdbmez-Baya & Mendoza (2018) even suggested emotional education
interventions for youth to promote more adaptive reactions to positive and especially negative
affects. According to Farnia, Nafukho, & Petrides (2018), emotional intelligence plays an important
role in developing and implementing coping strategies to react to challenges of life in general
and in career-related decision-making, in particular. Buffering, or protective effects of emotional
intelligence against stresses and potential burn-outs, are also quite evident in different professions,
for example, in nurses (Szczygiel & Mikolajczak, 2018).

Furthermore, both direct and indirect evidence has by now been accumulated and summarized
in the meta-analytical research. For example, Andrei, Mancini, Baldaro, Trombini, & Agnoli (2014)
reviewed 77 primary studies that addressed the role of emotional intelligence (operationalized
as a personal trait of emotional self-efficacy and assessed with the Trait Emotional Intelligence
Questionnaire) in determining various aspects of socioemotional well-being of participants in
different age groups. Another meta-analysis (van der Linden et al., 2017), based on data from
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142 independent sources, found a substantial overlap between the general factor of personality
and the trait of emotional intelligence. Though these two meta-analyses did not address directly
the question in focus of the current study, their results are indicative of the existence of complex
relationships between a whole set of phenomena related to self-realization, on one hand, and
various aspects of emotional intelligence, on the other.

There is a whole array of meta-analyses that explore and summarize research findings regarding
the relationship between emotional intelligence and various aspects of life and professional
activities that, in one way or another, can contribute to perception of self-realization. Joseph, Jin,
Newman, & O'Boyle (2015) demonstrated the role emotional intelligence plays in job performance,
though they also raised a question of whether its contribution is truly independent of the influence
of self-efficacy, general mental ability and some of the Big Five personality traits.

All'in all, there is very little doubt that the psychological phenomenon of emotional intelligence,
alongside a number of other demographic and personal characteristics, is implicated in self-
realization in general, as well as in its various subcomponents, and in multiple application areas.
However, the research literature also recognizes the complexity of both concepts of interest, their
multifaceted nature and, thus, multilevel and potentially convoluted associations among variables
representing subcomponents of the phenomena on either side.

Study Objectives

This explorative study aims to shed some extra light on the relationships that connect emotional
intelligence and age-related personal characteristics with general and domain-specific self-
realization in Russian young adults by addressing the following research questions:

(1) Does participants’ age (and related working status) predict successful self-realization and
to what extent?

(2) What is the contribution of emotional intelligence in each of the three areas of self-realization:
professional, social, and personal?

(3) Are there particular aspects of emotional intelligence that are especially potent in predicting
self-realization?

For the purposes of the current study, self-realization, operationalized as self-reported satisfaction
with the state of meeting individual goals and expectations in personal, social and professional
life, was measured using 'Multidimensional Questionnaire on Personality Self-Realization' (MQPSR),
whereas emotional intelligence, understood primarily in terms of ability to understand and manage
different levels of affects, was assessed by employing ‘Emotional Intelligence (EmIn)’ questionnaire.
Data collected with these questionnaires from the study participants were then subjected to
a series of correlational and regression analyses as described in the upcoming Method section.

Methods

One hundred and twelve young adults (average age 25.4 with the median of 22), men and
women, volunteered to participate in the study for a credit in an introductory Psychology course
for non-psychology learners. They were all undergraduate students at the Southern Federal
University (SFU) in Rostov-on-Don, Russia, both full-time (N = 52) and part-time (i.e., combining
study and work, N = 60), specializing in different fields of study (e.g., geography, biology). The
study received formal approval from the SFU ethical committee for the work involving human
participants. All respondents signed the standard consent form that explained to them the study
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purposes and procedure and asked their permission to use, on the condition of anonymity,
collected data for research purposes only. Participants then received detailed guiding instruction
prior to data collection, filled out two main questionnaires and a brief demographic survey in
one 50-70-minute session, and were debriefed and thanked upon the data gathering completion.

For the purposes of diagnosing self-realization, the study employed the MQPSR developed
by Kudinov & Kudinov (2017). The structure and the levels of participants’ emotional intelligence
were assessed using the ‘EmIn’ questionnaire by Lyusin (2004). The MQPSR test allows diagnosis
of the three types of self-realization: Social, Professional, and Personal. It contains 102 individual
questions-statements that compose 16 basic individual scales (belonging to different self-realization
components) with an additional scale of authenticity (honesty). Basic scales characterize various
aspects of personal self-realization (social corporate self-realizing attitudes; subject-personal self-
realizing attitudes; activity; inertia; optimism; pessimism; internality; externality; socio-centralized
motivation for self-realization; egocentric motivation for self-fulfillment; creativity; conservatism;
constructiveness; destructiveness; social barriers; personal barriers).

The test requires respondents to evaluate the degree of applicability to their own personalities
of the statements that reflect various nuances of self-realization in different life circumstances
by selecting one of the six provided options, as follows: (1) ‘No’" (never); (2) ‘Most likely (often)
no’; (3) ‘Sometimes’ (neither yes nor no); (4) ‘More likely (often) yes’; (5) ‘Mostly (typically) yes’;
and (6) 'Definitely (always) yes'. After checking results on the additional authenticity scale to
ensure respondents’ sincerity, positive responses (i.e., corresponding to options 4-6) are added
up for each corresponding scale with a potential range of scores from 0 to 36. In addition, it is
possible to identify which type of self-realization dominates each respondent’s personal profile
with 32 items informing each category — i.e., personal, social, and professional self-realization.
Kudinov & Kudinov (2017) indicate the range of Cronbach'’s alpha values for individual scales to
be 0.72-0.78 (N = 587) and the test-retest reliability coefficient of 0.76 (p < 0.001).

The EmIn questionnaire contains 46 statements that are to be evaluated by the respondents
for the degree of their conformity with each statement on a 4-point scale with the following
options: (1) 'Categorically disagree’; (2) ‘Rather disagree than agree’; (3) 'Rather agree than
disagree’; and (4) 'Completely agree’. The instrument items are combined in five subscales:
understanding emotions of other, managing emotions of others, understanding own emotions,
managing own emotions, and emotional control (control of expression). Pulled together in
different combinations, these five subscales can be converted into four scales of a higher level of
interpretation, namely: interpersonal emotional intelligence; intrapersonal (self-focused) emotional
intelligence; understanding of emotions; and managing emotions. Finally, the total index of
emotional intelligence can be calculated as the sum of scores for all test items. The test author
reports Cronbach'’s alpha values for the Emin sub-scales that are used in our study in a range
from 0.65 to 0.78, and the corresponding factor loads.

In addition to these two questionnaires, demographic data about each participant’s age, gender,
field of study, and working status were collected in a form of a short survey.

To address the study’s main research questions about connections between major variables we
employed correlational and regression analyses, ANOVA, and paired-sample verification t-tests.
Coefficients of correlation between various components of emotional intelligence and types of
self-realization, sporadically found in the literature and observed in a series of our pilot studies,
clustered on average around 0.25. To remain more conservative (cautious) in estimating required
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sample size, the expected effect size and the desired statistical power were set at 0.15 and 0.9,
respectively. With just two predictors per each independent regression model with the alpha-
level of 0.05 for two-tailed test, the recommended sample size was estimated (online G*power
calculator) to be no less than seventy-three participants and was in fact exceeded through the
recruitment process. All analyses were implemented within the SPSS 24.0.0 statistical software
package.

Results

This section reports on the study findings, first providing descriptive statistics and observations
associated with different categories of participants, and then reports the results of correlational
and regression analyses.

Overall descriptive statistics and trends

Table 1 provides the summary of the descriptive statistics of the major variables in the study.
Among three types of self-realization in our sample, Personal self-realization appears to be the
dominant one (M = 79.15, SD = 16.48). This pattern persists when the sample is divided by the
participants’ status (i.e., ‘working and studying’ vs. ‘studying alone’).

Table 1

Descriptive statistics for the study major variables (N = 112)

Variables Mean SD Median Range
Age 25.38 7.08 22.00 18-48
Personal SR 79.15 16.48 79.00 40-140
Social SR 53.30 19.82 53.50 12-142
Professional SR 62.07 23.15 62.00 20-155
Interpersonal Emin 44.46 6.54 44.00 23-58
Intrapersonal Emin 41.03 7.76 42.00 18-58
Emin: Understanding 43.66 7.49 44.00 26-73
Emin: Management 42.25 6.70 42.00 25-58
Emin: Total 85.56 11.66 87.00 53-110

However, there was an apparent difference between paired scores of these two sub-samples
on all three types of self-regulation (Table 2). In all instances, participants, who combined part-
time university study and job, showed significantly lower degrees of self-realization.
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Table 2
Difference between ‘full-fime’ and ‘part-time’ students Self-Realization scores: ANOVA summary
table

Source df Mean Difference®

m
=
o

Personal Self-Realization

Between 1 7.36 5.81 1510.17 0.018

Within 110 260.17

Social Self-Realization

Between 1 7.76 4.40 1678.16 0.038

Within 110 381.23

Professional Self-Realization

Between 1 12.54 8.74 4379.51 0.004

Within 110 501.09

Nofte: @Positive: Always in favour of full-time students.

Interestingly, participants’ studying/working status was almost perfectly aligned with their age:
older participants combined the two, whereas the younger ones predominantly were full-time
students. Average age of the part-time students/workers was 29.8 with the standard deviation
of 7.03. These indices for full-time students were 20.29 and 1.56, respectively. These two categories
were significantly different at F = 58.21 (p < 0.001).

We did not observe similar patterns in the data derived from the measures of emotional
intelligence. Participant’s status affected neither the total index of emotional intelligence (F = 1.40,
p = 0.24), nor its subcomponents: the corresponding independent sample pair-wise comparison
t-values ranged from —0.03 to 2.25 (all, but just one — Interpersonal Emin, p = 0.026, — statistically ns).
In other words, while apparently affecting measures of all three types of self-realization, participants'’
age/status seemingly had no salient effect on their levels of emotional intelligence. In subsequent
regression analyses the ‘age’ variable was used as one of the two continuous predictors, reflecting
at the same time participants’ standing with respect to their studying/working status.

Correlations among variables

Table 3 presents the cross-correlation matrix of all major variables. In line with the logic and
structure of both major questionnaires used in the study, the cross-correlations among sub-scales
within each instrument were prominent and significant, but not high enough to consider them
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reflecting indistinguishable concepts. We observed significant correlations between the overall
index of emotional intelligence and all three types of self-realization, whereas the patterns of
correlation between subscales of that index, on one hand, and personal, social, and professional
types of self-realization, on the other, were not consistent — only half of them reached the level of
statistical significance. Specifically, interpersonal emotional intellect and management of emotions,
both were significantly (though not to the same magnitude) correlated with each of the three
types of self-realization; the other subscales of the measure of emotional intellect were not. Age
was negatively correlated with all measures of self-realization, though only one coefficient of
correlation (that is between age and social self-realization) was statistically significant. Age was
literally unrelated to the overall index of emotional intelligence (r = -0.06), whereas its connections
to different components of emotional intelligence were variable encompassing negative and
positive correlations in equal proportion (though all — statistically non-significant).

Table 3

Cross-correlation matrix for the study major variables (N = 112)

Variables 1 2 3 4 5 6 7 8 9
1. Age -

2. Personal SR -0.131 -

3. Social SR -0.163  0.565™ -

4. Professional SR -0.085 0.666™  0.695" -
5. Total El -0.056 0.256"  0.258" 0.250™ -
6. Interpersonal [E -0.171 0.419™ 0.359™ 0.274" 0.813™ -

7. Intrapersonal EI  0.062 0.047 0.089 0.156 0.828™ 0.381™ -

8. Understanding

. 0.004 0.132 0.169 0.110 0.760™ 0.672™ 0.574™ -
of emotions

9. Management

. -0.100 0.232" 0.169 0.258" 0.821™ 0.564™ 0.797" 03777 -
of emotions

Note: * p <0.05; ** p <0.01; *** p < 0.001.

Predictors of self-realization

To address the major research question about factors contributing to the subjective feeling of
meeting one's goals and expectations, as measured by the MQPSR scores, we performed a series
of multiple regression analyses with two predictors (age, and the overall score of emotional
intelligence) for each of the three criterion variables: personal, professional, and social self-realization.
The results are presented in Table 4.
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Table 4
Regression models explaining variability in three types of self-realization with age and the overall
index of emotional intelligence as predictor variables (N = 112)

R2 F
Variable re R R2 T — Sign. F Final
- - - change change

Personal Self-Realization
Age -0.131 0.131 0.017 0.017 1.93 0.168 -0.117
Emin: Total 0.256** 0.282 0.079 0.062 7.36 0.008 0.249**

Professional Self-Realization

Age -0.085 0.085 0.007 0.007 0.80 0.373 -0.071
Emin: Total 0.250** 0.260 0.068 0.060 7.07 0.009 0.246**

Social Self-Realization

Age -0.163 0.163 0.026 0.026 2.99 0.087 -0.149

Emin: Total 0.258** 0.298 0.089 0.062 7.45 0.007 0.250**

Note: ¢ Zero-order correlations; * p < 0.05; ** p < 0.01.

All three models were statistically significant with the combined effect of the predictor variables,
explaining 8 %, 7 %, and 9 % of variability in the criterion variable for personal, professional, and
social self-realization, respectively. It is noteworthy to reiterate that the age factor depressed the
self-realization scores, whereas emotional intelligence added 6 % to the explanatory power of
every corresponding model, as if it compensated for the negative influence of the increase in
participants’ age.

Finally, given differences in how various components of the emotional intelligence are
conceptualized (and subsequently manifested themselves in the observed patterns of correlations
among the study variables), we were interested in discovering, how one of them, namely
interpersonal emotional intelligence, most highly correlated with all three types of self-regulation,
would perform as a predictor variable in the hierarchical multiple regression models, similar to
those described above, if it is to replace the overall index of emotional intelligence. Please, see
Table 5 for the results of these analyses.

The substitution of the total emotional intelligence score with its interpersonal component
strengthened all models. The proportion of the explained variance increased to 18 %, 8 %, and
14 % for personal, professional, and social self-realization, respectively. The corresponding added
contribution of the component of interpersonal emotional intelligence alone was 16 %, 7 %, and
11 %. The negative influence of the age factor was further reduced — neither final beta regression
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coefficient in either model was significant. Though a large portion of variability in the criterion
variables remained unexplained, all regression models were statistically significant (p < 0.01 and
p < 0.001).

Table 5
Regression models explaining variability in three types of self-realization with age and the index of
inferpersonal emotional intelligence as predictor variables (N = 112)

R2 E
Variable re R 2 T - Sign. F Final b
- - - - change change =an. - -

Personal Self-Realization
Age -0.131 0.131 0.017 0.017 1.93 0.168 -0.061
Interpersonal Emin 0.4719%** 0.423  0.179 0.162 21.52 0.000 0.409***

Professional Self-Realization
Age -0.085 0.085 0.007 0.007 0.80 0.373 -0.039
Interpersonal Emin 0.274** 0.277  0.077 0.069 8.20 0.005 0.268**

Social Self-Realization

Age -0.163 0.163  0.026 0.026 2.99 0.087 -0.104

Interpersonal Emin 0.359%** 0.373  0.139 0.113 14.32 0.000 0.3471%**

Note: @Zero-order correlations; * p < 0.05; ** p <0.01; *** p <0.001.

Discussion

Self-realization can be viewed as relatively stable psychological characteristics that are not
easily transformed with a person'’s transition through life. Established at the young age, ability to
independently plan and implement professional actions, to develop personal trajectories in these
domains, to meaningfully and responsibly understand and manage own goal-oriented behaviour
stays with the person pretty much unchanged with years and years to pass. In this study we
observed lower levels of subjectively perceived self-realization of all types (social to a lesser extent)
in older participants, who combined studying and work. One possible explanation for that is the
lack of free time that could be devoted to socially desirable activities (e.g., volunteering for non-
profit organizations and events), especially under the circumstance of the conflicting priorities in
this category of young adults. Volunteering, being involved in creative crafts, helping others can
boost self-realization to largely compensate for the deficiency thereof in professional and personal
spheres and balance the overall feeling of satisfaction and well-being. But the opportunities for
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such activities are very limited for part-time students, especially in comparison with their full-time
counterparts, at least time-wise.

With age, young adults tend to be more critical to their achievements by weighing them
according to social importance. If the latter is perceived as insufficient, especially within the
person’s own referent group, satisfaction from such achievements does not lead to higher levels
of feelings of self-realization.

In general, young adults are believed to be characterized by high degrees of optimism and
self-confidence. Transition to professional careers supposedly opens for them more opportunities
for self-realization, but their vulnerability to disappointments also increases proportionally. They
are typically satisfied with their past (childhood and student experiences), show genuine interest
to new life circumstances, eager to set new goals, but tend to overestimate the degree of control
they really can exercise over their changing social and professional environments. Young adults
value any subjectively meaningful achievement regardless its social importance, but such satisfaction
is typically a short-term one, and dissipates when the specific activity/event, it was associated
with, is over. Professional career, on the other hand is a long-lasting endeavour susceptible
to downfalls, as much as to accomplishments. Transition from the habitually comfortable and
predictable university environment to more diverse and erratic work experiences also associated
with new responsibilities of the family life (that often happens simultaneously) poses specific,
not so easy to overcome challenges for fulfilling their social, professional, and personal potential.

Under these conditions, emotional intelligence may have a strong compensatory effect. Indeed,
in the current study we observed its significant positive association with all types of self-realization.
Our findings are largely in line with various facets of research on emotional intelligence, especially
those that attribute to it the role of a protective factor against work-related stress.

Specifically, the interpersonal component of emotional intelligence that emerged in our
study as the most powerful predictor of various aspects of self-realization has been implicated
in successful adaptive behaviours well beyond professional environments. For example, Hall,
Andrzejewski, & Yopchick (2009) in a meta-analysis of over two hundred independent studies
found that interpersonal sensitivity (a concept apparently synonymous to interpersonal emotional
intelligence) was positively associated with various aspects of what they broadly called ‘adaptive
psychosocial functioning'.

Indeed, self-reliance supported by a person’s ability to understand and control emotions may
enable in young adults true confidence and elicit trust and respect from others in various social and
professional environments. In addition, skilful recognition and management of emotions projected
to a person by other people are instrumental in more reliably evaluating the needs and motives
of others in important social interactions. An emotionally balanced, attentive and constructive
person usually motivates and inspires colleagues, creates more productive collaborative working
environment, and serves as a model for others. As a result, subjective feeling of self-realization in
so-characterized people is substantially higher than in their emotionally less intelligent counterparts.

In our study the interpersonal component of emotional intelligence was the strongest predictor
of all three types of self-realization. Based on these data, we would suggest that interpersonal
emotional intelligence could be the key factor in compensation for potential decline in self-
realization of young adults with the increase in age and the accompanying change in status
from the full-time student to combining studying with working. Participants with high levels of
interpersonal emotional intelligence not only strived for more successful personal, professional,
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and social self-realization, but also seemed to be better equipped to actually achieve it. It should
not come as a surprize, as the ultimate applied value of the emotional intelligence is in its
contribution to the adequate decision-making that takes into account affective components of
events and situations for assessing more precisely personal meaning of all their nuances and
potential consequences.

Some researchers, including the authors of several meta-analyses mentioned above, have
questioned to what extent the construct of emotional intelligence is independent (i.e., distinguishable)
from other personal characteristics, in particular, specific combinations of the Big Five personality
traits (e.g., Joseph et al,, 2015), as there are data that indicate high correlations between the former
and the latter. This question, though it extends well beyond the scope of the current study, is
with no doubt worthy of further conceptual and empirical exploration, and we intend to pursue
it in the upcoming research, alongside clarification questions about the psychological nature of
the connection between emotional intelligence and self-realization.

Though regression models assessed in the study successfully explained up to 20 % of variability
in the criterion variables of personal, professional and social self-realization, it is quite obvious
that other factors, beyond age and emotional intelligence, influence subjective perception of
self-realization. In our view, further research should include exploring such factors as professional
specialization and extent of work experience, history of academic achievements (e.g., the highest
obtained degree or current educational level of respondents), cognitive abilities, and personal
psychological characteristics (e.g., perseverance, initiative, responsibility) in their connections to
all aspects of self-realization.

The study implications for the applied psychological practice point toward some specific
suggestions for optimizing psychological aid for young adults experiencing difficulties in professional
and social adaptation. One of them is activities devised with the goal of developing emotional
intelligence and associated competencies of more balanced perception and understanding of
one's life circumstances and of efficient management of interpersonal relations, the idea that
recently finds more and more empirical support (e.g., Thory, 2016). Emotional intelligence enriches
our arsenal of effective adaptive means far beyond basic instinctive urges to run away, fight, or
to detach from the reality. It allows for more fine-tuned to a particular situation psychological
and behavioural choices, and professional psychologist are partly responsible for providing their
clientele with some adequate means for mastering emotional intelligence and subsequently
contributing to the feeling of self-realization.
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